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KEY TERMS & DEFINITIONS

Culturally Responsive Practices Practices that
involve recognizing and utilizing different assets
and strengths that students bring to the
classroom, including students' customs,
characteristics, experiences, and perspectives

Data-Based Individualization A process that
teachers engage in to develop individualized
interventions based on student data and
challenges

Five Components of Reading Instruction
Essential areas in reading, which include
phonemic awareness, phonics, vocabulary,
fluency, and reading comprehension

Mixed Reading Difficulties Challenges related
to both the word recognition and language
comprehension parts of skilled reading

Multi-Level System of Support (MLSS)
Sometimes called a multi-tier system of support,
an MLSS provides the framework that helps
educators provide academic and behavioral
strategies for students with various needs

Performance-Based Assessment A type of
assessment that can capture student
performance on everyday tasks, providing insight
into the student's language proficiency and
academic achievement (e.g., oral reports,
presentations)

Portfolio-Based Assessment A type of
assessment that requires collections of student
work that showcases performance across a range
of activities, providing insight into the student's
skills in different contexts and across different
time points (e.g., student work samples, exercise
sheets)

Response to Intervention (RTI) A multi-tier
approach to identifying and supporting students
with various learning and behavioral needs

Silent Period The A period in which the second
language (L2) learner is not actively producing
language but is actively processing the L2 

Specific Comprehension Difficulties Challenges
related to the language comprehension portion of
the skilled reading formula, including difficulty with
background knowledge, vocabulary knowledge,
language structures, verbal reasoning, and literacy
knowledge

Specific Word Recognition Difficulties
Challenges related to word recognition, including
phonological awareness, decoding, and sight
recognition of letters and words

Tier 1 Whole-class instruction as a part of general
programmed instruction

Tier 2 Small group interventions carried out by the
teacher a few times each week to work with
students who require attention to specific areas

Tier 3 Intensive interventions in which students
who need help mastering foundational knowledge
and skills participate
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Welcome to the Enhancing Evidence-Based Practices for English Learners series in the Ohio Literacy
Library! We present eight modules in this series, all of which are geared towards educators and other
interested stakeholders who want to further their knowledge and skills in pursuit of an equitable society
where learners’ cultural, linguistic, and ethnic identities are honored and validated.

Multilingual learners (MLs) are by far the fastest-growing student population nationwide. Yet, they are
an underserved student group, who deserve equal opportunities and access to resources to achieve
academic success. It is our intention, therefore, to provide educators with opportunities to reflect on
their teaching practices and explore ways in which they can help MLs see themselves as well as others a
valued part of the world. To this end, we will be covering a range of topics in this series to help you (1)
understand MLs’ diverse needs and strengths and (2) serve them better in your classrooms, schools,
and communities. Thank you for being an advocate for MLs who, thanks to your dedication, will go on to
enrich our communities and shape our nation.

Welcome!

Implementing Interventions

W W W . A L L O H I O L I T E R A C Y . O R GPage  4  |   Implementing Interventions

Cultural
Competence

Every Teacher
Is a Language
Teacher

Language & Reading
Comprehension

Implementing
interventions

Vocabulary
Instruction

Integrating
Language into
Content Instruction

Writing
Instruction

Word
Recognition



Module 1: Cultural Competence
Module 2: Every Teacher Is a Language Teacher
Module 3: Word Recognition: A Prerequisite for Fluent Reading Comprehension
Module 4: How Language Comprehension Leads to Reading Comprehension

Prerequisites

Introduce methods of designing specific and responsive literacy intervention for MLs
Provide insight into important linguistic and cultural considerations of interventions for MLs
Introduce ways to incorporate explicit instruction and scaffolding to maximize the benefits of literacy
interventions for MLs

This module discusses how teachers can best meet the needs of multilingual learners (MLs) who
struggle in their English literacy development and require strategic or intensive intervention to be
successful. In this module, teachers will be provided with approaches for how to identify, plan, and
implement research-based, effective literacy interventions for MLs. By using a proactive and
preventative multi-tiered approach that is informed by student assessment data, teachers can
effectively serve MLs and maximize their literacy development. This module will:

Module Description

Identify steps to select and/or design literacy interventions for MLs
Describe literacy interventions that align with the Science of Reading 
Identify and select small-group instructional techniques and intervention grouping strategies 
Identify methods of explicit instruction and scaffolding that can be integrated into literacy interventions

1.
2.
3.
4.

Learning Objectives

This module introduces educators and other interested stakeholders to an important area in supporting
our multilingual learners (MLs): intensive interventions that target MLs’ specific language and literacy
development needs. Intensive interventions comprise a multifaceted approach toward identifying the
literacy areas with which MLs need the most attention. Designing high-quality, responsive instruction at
increasing levels of intensity is an effective means of helping MLs accelerate their rate of learning.

WWW . A L LOH I O L I T E R A C Y . O RG

Implementing Interventions

Page  5  |   Implementing Interventions



Module Outline

1. Identifying the Need for
Intervention

2. Implementing a Multi-Level
System of Support for MLs

3. Aligning Intervention with the
Science of Reading

4. Designing Small-Group
Instruction for MLs

5. Addressing Five Components of
Reading Instruction

6. Scaffolding MLs' New, Developing,
and Mastered Literacy Skills

7. Summing It up

We begin by considering why literacy interventions are important for MLs and then examine
the different types of challenges MLs may face that change the nature of instructional
support they may need. After this, we will delve into language, cultural, and learning factors
that teachers need to consider when developing individualized interventions for MLs. Lastly,
we review what data-based individualization (DBI) means and looks like for MLs and outline a
step-by-step approach teachers can take to develop an intervention approach for MLs. 

Time estimate: 25-30 minutes

Overview

1. Identifying the Need for Intervention
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Carlos is in 2nd grade. He moved from
Mexico to the U.S. at the age of 6 and was
placed in 1st grade. He has some
phonemic awareness and alphabet
knowledge in Spanish, which he developed
from his time in kindergarten in Mexico.

He speaks Spanish with his parents and
older sisters at home who speak very little
English. Carlos was reluctant to speak
English in his first few months of 1st grade.
As a 2nd grade student, Carlos is now
classified as having low intermediate oral
English proficiency. 

He uses concrete (e.g., table, book) and
abstract (e.g., adventure, happy)
vocabulary terms during his conversations
on familiar topics. Although he makes
frequent grammatical errors, he is able to
make himself understood to others. When
he began in 1st grade, he could identify
only a handful of letters.

1. Identifying the Need for Intervention
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The Importance of Literacy Intervention for MLs

Multilingual learners (MLs) are students aged between 3 and 21 who speak a primary language other
than English, who are enrolled or are preparing to enroll in school where they are actively learning
English (U.S. Department of Education, 2016). These students represent a heterogeneous group as they
are linguistically, culturally, and socio-economically diverse from one another. They bring different
cultural experiences, first and second language and literacy proficiencies, and subject matter knowledge
(Vaughn et al., 2019). As teachers who are in the position to identify MLs’ literacy intervention needs, it is
important to consider the many facets of their backgrounds.

Let’s take a look at the profile of Carlos and Faduma. These are two MLs who share some characteristics
with MLs you might meet in Ohio public schools. As you read about them, think about your own
students: Have you had ML students with similar challenges? What initial steps might you take if they
are in your classroom?
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He worked one-on-one with a bilingual paraprofessional until he learned all the letters and was
beginning to string them together to read. Now in 2nd grade, Carlos’ reading fluency still lags
behind his developing oral English proficiency. He needs time to sound out words and reads slowly,
which also affects his ability to understand what he is reading.
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Faduma is in 4th grade. She moved from
Somalia to the U.S. at the age of 10 with her
mother and 5 siblings after her father passed
away. Faduma speaks Somali at home.

While her mother is not literate, Faduma was
enrolled in school in Somalia up until the age of
8. She can read and write in Somali and Arabic
though at a level below her grade.

Health and family difficulties prohibited her
from continuing school between the ages of 8
and 10. Now in the U.S., Faduma’s mother often
asks her to read Somali to her at home.

Faduma is enrolled in an English Academy
program for newly arrived Somali students. She
is an enthusiastic student and has spent her
first year learning the English alphabet,
improving her decoding skills, and developing
oral proficiency. Her Somali and Arabic literacy
skills have provided support for her English
literacy learning. 

 
Faduma has developed her decoding skills and learned many sight words. However, she still struggles
with speaking English. This is hindering her ability to pronounce the words she decodes correctly and to
support her overall fluency.

Have you had ML students with similar challenges?
What initial steps might you take if Carlos or Faduma were in your classroom?

Reflection

Carlos and Faduma’s situations are similar, but the approaches their teacher needs to use to jumpstart their
respective learning processes are different. Read on to see how their teacher can develop an appropriate
intervention strategy for each of them.



Students like Carlos and Faduma, who have different language
backgrounds and proficiency levels, will also have different
literacy intervention needs. Data-Based Individualization (DBI) is a
process that teachers can engage in to develop individualized
interventions for MLs that are responsive to MLs’ unique
characteristics and literacy needs, all while taking into account
their language and culture.

All teachers, including content-area teachers and ESL/ESOL
support staff, use assessment data, intervention strategies, and
adaptations to design and implement individualized intervention
plans for MLs. There are three interconnected elements that
teachers need to analyze when beginning DBI intended to support
MLs’ progress: (1) language development factors, (2) cultural
influences on learning, and (3) learning challenges. 

Data-Based Individualization for MLs
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Language development
factors
Cultural influences on
learning
Learning challenges

There are three interconnected
elements that teachers need to
analyze when beginning DBI
intended to support MLs’
progress:

What do each of these elements look like in the classroom? Read on to find out.

Language Development Factors
The early stages of language acquisition for a ML can appear as if they are choosing to be silent. This
period represents a time when the ML is engaged in intense receptive learning and attention.
MLs may have difficulty retrieving words in English or translating words from their first language into
English. With more time, exposure, and opportunity, MLs’ retrieval will hasten and expand.
MLs expend an enormous amount of energy in receptive and productive English attempts which can
lead to exhaustion and frustration.

Cultural Influences on Learning
MLs’ interactions with others might be impacted by their own cultural norms which might differ in
various ways from U.S. modes and manners of communication.
MLs might not be as open to taking risks and making errors based on their cultural norms resulting
in expressions of frustration instead.
MLs might display withdrawn behavior because of their unfamiliarity with U.S. culture and school
procedures.

Learning Challenges
Some students who have a learning disability may behave in a withdrawn manner, or conversely,
may act out.
Others may experience processing delays that are externalized as difficulty in producing expressive
language.
Students’ displays of frustration can also stem from discouragement and difficulty in processing and
producing language that is the result of a language disability.



   

Language
Development 

Factors

He has some phonemic awareness
and alphabet knowledge in Spanish
He has learned sound-symbol
correspondence
He frequently makes grammar
errors
His reading fluency is developing
behind his oral English proficiency

She can read and write in Somali
and Arabic, although below grade
level
She attended an English Academy
program for newly arrived Somali
students during her first year in the
U.S.
Her L1 literacy has helped her in
her English literacy learning

Cultural 
Influences on

Learning

He moved to the U.S. from Mexico
at age six
He speaks Spanish with family
members
He is the youngest family member
Family members speak very little
English
He attended kindergarten in
Mexico

She moved from Somalia to the
U.S. at age ten
She has a mother and five siblings
She was enrolled in school in
Somalia up until the age of eight
Her mother cannot read or write
but values literacy
Reading in Somali is a common
activity at home

Learning 
Challenges

He went through a period where it
appeared as if he was choosing to
be silent
He needs time to sound out words
and reads slowly, which affects his
reading comprehension

She wasn’t able to continue school
between ages 8 and 10 because of
health and family difficulties
Her father passed away when
Faduma was very young
She has developed her decoding
skills and knows many sight words
but needs help improving her
pronunciation and English speaking
skills
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Let’s revisit Carlos and Faduma’s stories to explore possible sources of their challenges in the
classroom by examining the three interconnected elements used in developing DBI: language
development factors, cultural influences on learning, and learning challenges.

1. Identifying the Need for Intervention
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Carlos Faduma



False!
 

That is unlikely, given that Faduma does not
show difficulty in speaking Somali and Arabic. A
more likely cause is how many opportunities she
has to use English. As a newcomer, she may have

used Somali with her peers outside of class
activities. Also, she exclusively speaks Somali at

home with her family. Her use and knowledge of
Somali can help support her English learning,

but it may also be a reason why her oral English
proficiency progress is slower than her ML peers

who have more opportunities to use English. 
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Now, let’s look more closely at how these elements can present a confusing picture of a learner to an
educator who has yet to work with MLs in their classroom. Below, you will be presented with an
assumption many teachers make about MLs. What do you think? Is the assumption true or false? 

1. Identifying the Need for Intervention

During Carlos's “silent period”, he was not
actively learning English. This is because he

was unwilling or unable to communicate orally
and could not indicate if he understood what

was going on around him.

True or False? True or False?

False!
 

Carlos’ “silent period” was one of the first stages
in language development that can last 2 to 6
months or longer. He may have chosen not to
speak, but that period represented a time of
intense receptive learning and attention. He

was listening intently to his peers’ and teachers’
talk, digesting what he was hearing, and

observing how class members interacted with
one another. His “silent period” was an

important step in his language learning that
helped him progress thereafter.
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Because Faduma is struggling with speaking
English at the age of 10, she might be

experiencing processing delays.

As these examples have shown, it is important to consider language development factors, cultural
influences on learning, and learning challenges when working with MLs to ensure that we as teachers
don’t incorrectly diagnose them with a learning disability.

Read on to see the five steps involved in the problem-solving process of DBI.



The problem-solving process of DBI systematizes and makes explicit what many good teachers do
naturally to identify the source of a student’s literacy challenges. These steps can be followed
independently by teachers, but best practice suggests that you make these decisions together with your
grade-level or content-level teacher teams and ESL/ESOL support staff. The process comprises five steps
as outlined below.

The Step-By-Step Approach to DBI
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Step 1: Use a Validated Intervention Program

The DBI process begins with implementing an intervention program that has been validated for
students’ improved academic outcomes. Because many intervention programs may not have
been validated with MLs, it is crucial to integrate language supports, explicit instruction, and
culturally responsive practices alongside the intervention program. Consider the following
questions: 

Is the intervention developed using rigorous and robust methods?
The Taxonomy of Intervention Intensity (Fuchs et al., 2017) helps you
assess an intervention program and identify how to adapt it for MLs.
How well does the intervention pinpoint the student’s academic and
behavioral needs?
How well does the intervention align with the instruction being
provided?
For which students has the intervention been shown to work?
Is the protocol for implementing the intervention clear to ensure it
can be delivered as planned?

Now that you’ve finished Step 1, move on to Step 2.

https://intensiveintervention.org/sites/default/files/EL_Taxonomy_Final_508.pdf
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Step 2: Monitor Students’ Progress

Once the intervention is being implemented, teachers collect and analyze data from progress
monitoring tools to gain insight into whether students are making academic gains. To do so,
consider the following questions:

Were data collected regularly and consistently?
Can you graph the data to gain deeper understanding?
What goal was set and was this determination made using validated
information?
For how many students has this intervention been effective?

Based on the results of these questions, you can continue your DBI by following the flowchart
below:

Is the intervention
working for MLs?

Return to Step 1. 
Continue to use a validated intervention

and monitor progress to continue
positive results.

Yes

No

Move to Step 3. 
The data indicate the intervention

is not working for MLs.

Step 3: Review Diagnostic Data to Understand Why the
Intervention Didn’t Work

If students continue to struggle despite the intervention, teachers should use diagnostic data
from the intervention to develop an understanding about the areas in which they are not
progressing. Consider the following questions: 

Do multiple data sources show the same areas of difficulty?
Which academic and behavioral factors have been investigated as
potential explanations?
What does the data suggest about necessary shifts in intervention or
instructional focus?

By examining the answers to these questions, you may be able to create a hypothesis
as to why a student is continuing to struggle. From here, move on to Step 4.
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1. Identifying the Need for Intervention
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Step 4: Consider an Intervention Adaptation

Once an educator has determined a hypothesis for the student’s continuing struggle, they can
use it to inform their plan for modifying the intervention to better suit the student’s unique
needs. Consider the following questions:

Does the adaptation address the area(s) of difficulty or slow
progress?
Does the adaptation include academic and behavioral
considerations as necessary?
Is there a plan for implementing and evaluating the adaptation to
the intervention?
How many adaptations are being made at one time?

Once you have decided on an appropriate adaptation to your selected intervention, it’s time to
put it to work and see how students respond to it. This happens in the final step of DBI, Step 5.

Step 5: Determine if the Adaptation Worked

In this step, teachers continue to collect and analyze data to determine how students are
responding to the intervention adaptation and if they are making progress. Consider the
following questions:

Are data collected according to the plan?
Does your graph indicate when adaptations were made?

If the data indicate that the intervention is not working for MLs, then
move back to Step 3. You can engage in Steps 3 – 5 recursively to
make additional adaptations and monitor progress. 

If data indicate the intervention is working for MLs, continue
providing the adapted intervention and monitor progress. 
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The National Center on Intensive Intervention at the American Institutes for Research creates materials
that enable educators to deliver, evaluate, and adapt interventions for all learners. One example of
these materials is a Student Intervention Implementation Log.

The following four pages comprise a two-part activity handout that you can use before and during your
professional development session. On the first two pages, you’ll see an example log that Carlos’s
teacher has already filled it out, keeping a daily and weekly record of her implementation of Carlos’
intervention plan. The data kept on this log, in combination with progress monitoring graphs, can
provide input towards team intervention and information to share at data review meetings.

Use the two pages after the example to consider how you would complete the same Student
Intervention Implementation Log for an ML in your classroom. Use your example to guide the
discussion with your colleagues in your professional development session.

Try It Out: Student Intervention Implementation Log

https://intensiveintervention.org/










You have made it to the end of this lesson. Before you move on, we have learning-check questions for
you below. Feel free to take your time and scroll back up to review the information. 

Check Your Learning!
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1. Identifying the Need for Intervention

1. True or False: Students who are learning English as an additional language each have unique
language backgrounds, cultural heritages, and school experiences.

A. True
B. False

Answer 1. A
2. B
3. A
4. C

2. In addition to intervention strategies and assessment adaptations, what is recommended for
teachers to consider when designing and implementing DBI for MLs?

A. Home language surveys
B. Assessment data
C. Homework grades

4. What is the first step of the DBI process?

A. Monitor student progress
B. Assess effectiveness of intervention adaptation
C. Use a validated intervention adaptation
D. Review diagnostic data

A. Student personality
B. Language development factors
C. Cultural influences on learning
D. Learning challenges

3. What factor should teachers NOT consider when seeking to understand the source of MLs’
inadequate progress in the classroom?
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Module Outline

1. Identifying the Need for
Intervention

2. Implementing a Multi-Level
System of Support for MLs

3. Aligning Intervention with the
Science of Reading

4. Designing Small-Group
Instruction for MLs

5. Addressing Five Components of
Reading Instruction

6. Scaffolding MLs' New, Developing,
and Mastered Literacy Skills

7. Summing It up

This lesson examines what comprises a multi-level system of support (MLSS) and how to
implement this level of support with MLs.

Time estimate: 10-15 minutes

Overview

2. Implementing a Multi-Level System of Support for MLs
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Assessment

In the previous lesson, we discussed data-based individualization (DBI) – a central process in developing
effective literacy interventions for MLs. For a quick review, use the activity below to refresh your
memory on what specific factors a DBI focuses on to prepare a successful intervention. 

Directions: Write the three factors considered for data-based individualization into the box below.

2. Implementing a Multi-Level System of Support for MLs

What is a Multi-Level System of Support?
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Answer Social
Contextual
Linguistic
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Social

Instruction

Contextual

Linguistic

Cultural
Responsiveness



Do they prefer text? 
In-person meetings during pickup time? 
Phone calls after 8pm? 
Emails? 
Does a translation need to be sent home? 
Can you find a translator to communicate your message?

For example: Find the communication mode that is most effective and successful with your
MLs’ families. 
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You learned that DBI needs to employ a multi-faceted, holistic approach that considers social, linguistic,
and contextual factors to be effective. Similarly, a multi-level system of support (MLSS), sometimes called a
multi-tier system of support (MTSS), provides the framework for attending to additional factors; those
linked to instruction, assessment, and cultural responsiveness, in order to ensure that MLs can
excel. 

2. Implementing a Multi-Level System of Support for MLs
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At its foundation, an MLSS encompasses four essential elements: (1) collaboration, (2) balanced
assessment, (3) high-quality instruction, and (4) culturally responsive instructional practices.
Implementing an MLSS alongside and within DBI helps decrease the chances that MLs are incorrectly
identified as having a learning disability or overlooked for receiving additional language or learning
support.

Read on to see how each element contributes to MLs’ success and for examples of practices you can use
in your classroom to incorporate each element.

Collaboration

1. Include educators, family, and community members when considering critical decisions related to
instruction and practices.

2. Discuss assessment data and classroom observations with colleagues of the same grade-level or
content-area. 

Suggest to lead teacher(s), the department head, or administration to implement communal
planning time so that you can work with colleagues to consider best approaches, share
resources with one another, or co-develop language support and instructional strategies.

https://www.youtube.com/watch?v=HAa04-q3M5M
https://www.youtube.com/watch?v=HAa04-q3M5M
https://www.youtube.com/watch?v=HAa04-q3M5M
https://www.youtube.com/watch?v=HAa04-q3M5M
https://www.youtube.com/watch?v=HAa04-q3M5M
https://www.youtube.com/watch?v=HAa04-q3M5M
https://www.youtube.com/watch?v=HAa04-q3M5M
https://www.youtube.com/watch?v=HAa04-q3M5M
https://www.youtube.com/watch?v=HAa04-q3M5M
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2. Implementing a Multi-Level System of Support for MLs
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3. Investigate if there are any specific language and/or cultural barriers that may inhibit or impact an
ML’s ability to participate or engage as expected in class.

MLs come from a variety of cultural backgrounds, each of which have their own unique
characteristics that may differ from what is considered 'normal' in America. 

For example, a student may be uncomfortable working with another student of the opposite
sex, or may choose not to engage in a debate because they have been told to never disagree
with a teacher.

Finding this information out and identifying other ways that these MLs can showcase their
understanding and engagement during these periods may help avoid miscommunications or
other negative outcomes.

Consider who the assessment has been designed for. Most likely, the test has been normed
on students whose characteristics may be very different from the MLs in your classroom.
Consider the assessment's design characteristics alongside teacher classroom observation
and progress monitoring to better address your MLs.
Assess with students’ language acquisition stages and cultural backgrounds in mind. 

1.

2.

3.

Balanced Assessment
1. Ensure that measures are valid and reliable, aligned with state and local standards, and inclusive of
English Language Standards.

2. Consider if and how your assessment measures students’ academic learning and language
knowledge.

Consider these two assessment items, both intended to measure the same content knowledge.
Which is more appropriate to assess an ML? You can check the answers on the following page.

How might you do this?

Write a 3-paragraph essay which
compares and contrasts the

characteristics of sedimentary,
igneous, and metamorphic rocks.

Complete the graphic organizer
about each type of rock we

learned about in class.
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2. Implementing a Multi-Level System of Support for MLs
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Let's check which assessment is more appropriate for MLs:

Inappropriate!
Remember that any assessment
item that relies on language to

demonstrate content knowledge is a
language assessment first for MLs.

Those questions that require MLs to
use language to demonstrate their
content knowledge may not be as

valid given that MLs are still
developing their English language
proficiency. They may understand

the content but currently be unable
to communicate the extent of that

knowledge in English.
 

Appropriate!
Completing a graphic organizer

requires far less language use than
completing an essay and can be

adapted to assist MLs in demonstrating
their knowledge through the use of

word banks, images, and other
multimodal scaffolds.

 

3. Be ready to provide adaptations or accommodations that ensure equitable assessment.

Scan assessment questions for cultural, metaphorical, or figurative language that may obscure
meanings for MLs. See how each example phrase below can be adapted to an ML-friendly
alternative.

Pick the best answer
from the bank.

"She was as busy as
a bee."

Pick and the bank may be confusing for an ML. Pick is more
likely to denote physical action, while the bank is a
shortened form of a term students frequently encounter
(i.e., a word bank) but rarely hear in class. 

Instead, try a directional prompt like: Select the best
answer from the box below.

Everyday metaphors and idioms can be difficult even if the
words contained in them are all known to an ML.

This phrase could be rewritten as: She was very busy.
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Teachers can ask students to provide examples of
situations or topics as they would occur in their
cultures or home countries, or ask students to
consider similarities and differences across
languages and/or cultures.

High-Quality Instruction

1. Increase comprehensibility by incorporating MLs’ L1, cultural knowledge, and prior learning.

How might you do this?

2. Consider students’ proficiency levels, conceptual understanding, and prior schooling experience when
creating lessons.

For example: An ML who brings  high proficiency L1 reading skills from their home country will
need different types of support compared to one who brings lower proficiency first language
reading skills with them.

Asking a student's parents about their previous schooling
Sending home a survey to parents of MLs

How can you find out more about your student's background? 
Try:

3. Consider the relationship between students’ L1 and literacy proficiency and their reading abilities in
English.

An ML who is literate in their L1 comes in with many foundational reading concepts that are
transferable to their English reading development, especially if their L1 uses the Roman alphabet
and is a phonetic language (i.e., connects a sound to a symbol).
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Culturally Responsive Practices

1. Approach instruction of MLs with the belief that they can and will learn at high levels.

Ensure that MLs are meeting the same learning standards as
their English-speaking peers, but change the mode or manner
in which they need to demonstrate learning of that standard.

What does this look like?
Example 1:
If the standard requires an ML to "Differentiate between text
organization patterns", you may change the method of how
they do so, such as by completing a short answer question.
Instead, you can provide the ML with graphical representations
of each pattern which they can match to learned patterns.
Example 2:
If the standard requires an ML to “Use and share observations
of local weather conditions to describe patterns over time”, MLs
can be provided with descriptors and other language structures
to choose from (as needed) in order to showcase their
knowledge of weather conditions. 

2. Discover the unique identities that MLs have and integrate opportunities for MLs to express these
within lessons.

What are some practices you can use in the classroom to do this?

Learn to pronounce their name
correctly
Ask students to share information
about their background with a class
project

Find ways to integrate information
about other countries in your
curriculum
Find similarities between their first
language and English - acknowledge
this in the classroom
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3. Design authentic, responsive learning experiences that validate and affirm the languages and cultures
of MLs.

Increase the visibility of different languages and
cultures in your classroom by posting signs,

banners, and other materials throughout the
school that showcase and celebrate the diverse

identities of ML students.

High-Quality Instruction
Balanced Assessment
Collaboration
Culturally Responsive Practices

Reflection

Consider the four essential elements of an MLSS:

How would you apply these elements for your classroom setting and school context?
Write down an example activity you could implement in your classroom for each of the four elements.



WWW . A L LOH I O L I T E R A C Y . O RG

2. Implementing a Multi-Level System of Support for MLs

Page  29  |   Implementing Interventions

The instructional and assessment considerations
above can be delivered using three-tiered
instruction that is systematic and can address MLs’
needs immediately within the classroom. These
steps are known as Response to Intervention (RTI).
Teachers design three levels of intervention,
implementing Tier 1 instruction first, monitoring
student progress, and determining from
assessment data if the next tier of more intensive
intervention is necessary.

See how the tier system is defined on the right
(Colorín Colorado). Then, review the graphic below
and the following page to see examples of how the
teacher would approach each tier of instruction for
Carlos from Lesson 1.

How to Implement an MLSS for MLs
Tier 1
Designing core instruction that
makes the general curriculum
accessible to all students and MLs
in the classroom

Tier 2
Creating small groups to suit the
particular needs of MLs who may
need additional time or intensity
of instruction

Tier 3
Providing intensive individualized
intervention or instruction

https://www.colorincolorado.org/article/helping-english-language-learners-succeed-multi-tiered-system-support-mtss#:~:text=Tier%201%3A%20Core%20instruction%20%E2%80%93%20ensures,level%20or%20who%20are%20struggling
https://allohioliteracy.org/lesson/1-identifying-the-need-for-intervention/
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Examples of Classroom Adaptations for Each Tier

Tier 1

The teacher's instruction
can include:

 
Scaffolding: using visuals,

speaking slowly and
clearly, providing examples

 
Accommodations:

providing a dictionary,
vocabulary definitions,

access to Google Translate
 

Other language and
literacy supports: explicit

instruction of focal
grammar forms or

language structures

Tier 3Tier 2

First, the teacher identifies
Carlos's language skills in

need of support. For
example, Carlos may need
more intensive support in

decoding individual sounds
and grouped letters to

improve his reading
fluency. 

 
Then, his teacher creates a
plan for weekly small group
instruction for Carlos and
his classmates who have

the same language skills in
need of support.

A tier 3 intervention is
developed specifically for
each student and targets

their particular needs. Carlos
would receive one-on-one

instruction during or outside
of the regular instructional

period.

Additional Resources
We have selected four online resources you can explore to expand your knowledge of the topics
covered in this lesson. Click on each title to visit the resource. We hope you find them useful as you
explore how to implement an MLSS for MLs at your school. 

MLSS for 
MLs

 
This flyer by the

Wisconsin Dept. of
Public Instruction
illustrates how an
MLSS can support

ML scholars in their
educational career.

Getting to 
Know Your MLs

 
Colorín Colorado

provides additional
ideas on how to get
to know your MLs to

further integrate
them and their
culture in the

classroom.

Self-Evaluation
of Tier 1

 
The Center on MTSS

at the American
Institutes for

Research provides a
self-evaluation of Tier

1 Instruction to
evaluate and
supplement
instruction.

RTI 
for MLs

 
ReadingRockets.org
has an extensive list
of examples of how

to effectively
implement Tier 1, 2,

and 3 reading
instruction for MLs.

https://www.wisconsinrticenter.org/wp-content/uploads/2019/02/1453822449_ELL-connections-to-MLSS.pdf
https://www.wisconsinrticenter.org/wp-content/uploads/2019/02/1453822449_ELL-connections-to-MLSS.pdf
https://www.wisconsinrticenter.org/wp-content/uploads/2019/02/1453822449_ELL-connections-to-MLSS.pdf
https://www.colorincolorado.org/article/getting-know-your-ells-six-steps-success
https://www.colorincolorado.org/article/getting-know-your-ells-six-steps-success
https://www.colorincolorado.org/article/getting-know-your-ells-six-steps-success
https://wyominginstructionalnetwork.com/wp-content/uploads/2021/01/WY-WAVE-Tier-1-HLPs-and-EBPs-HANDOUTS.pdf
https://www.readingrockets.org/article/response-intervention-reading-english-language-learners
https://www.readingrockets.org/article/response-intervention-reading-english-language-learners
https://www.readingrockets.org/article/response-intervention-reading-english-language-learners


You have made it to the end of this lesson. Before you move on, we have learning-check questions for
you below. Feel free to take your time and scroll back up to review the information. 

Check Your Learning!
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Answer 1. C
2. A
3. C
4. B

1. Which is NOT one of the four essential components of a Multi-Level System of Support?

A. High-quality instruction
B. Balanced assessment
C. Professional development
D. Culturally responsive practices

3. Which response-to-intervention instructional tier includes providing intensive individualized
intervention or instruction?

A. Tier 1
B. Tier 2
C. Tier 3

4. Which response-to-intervention instructional tier includes creating small groups where
interventions can be implemented for MLs who may need additional time or intensity of
instruction?

A. Tier 1
B. Tier 2
C. Tier 3

2. Which response-to-intervention instructional tier includes designing core instruction that
makes the general curriculum accessible to all students and MLs in the classroom?

A. Tier 1
B. Tier 2
C. Tier 3

2. Implementing a Multi-Level System of Support for MLs
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Module Outline

1. Identifying the Need for
Intervention

2. Implementing a Multi-Level
System of Support for MLs

3. Aligning Intervention with
the Science of Reading

4. Designing Small-Group
Instruction for MLs

5. Addressing Five Components of
Reading Instruction

6. Scaffolding MLs' New, Developing,
and Mastered Literacy Skills

7. Summing It up

In this lesson, we examine how to align instruction and intervention for MLs with the Science
of Reading and its components. This complex task can be assisted by an understanding of
three common profiles of reading difficulty found when working with MLs. After introducing
these three types of difficulty, we provide example Structured Literacy approaches that you
can use to assist MLs in overcoming their reading difficulties. 

Time estimate: 20-25 minutes

Overview

3. Aligning Intervention with the Science of Reading
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Science is the shift from

‘I offer good instruction’

to ‘How well is this

resulting in good growth,

and for whom?’

Jiban (2022)

As you remember from Module 3 (Word Recognition: A Prerequisite for Reading Comprehension) and
Module 4 (How Language Comprehension Leads to Reading Comprehension), in order for students to
gain the ability to read and understand what they have read, they need to be able to (a) decode text and
(b) comprehend language. This equation is known as the Simple View of Reading.

3. Aligning Intervention with the Science of Reading

The Science of Reading
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By decode text, we mean that
students need to recognize words
in a text (through sight words, and
recognition of spelling patterns)
and be able to sound them out
phonetically to recognize the
word (through phonemic
awareness). 

By comprehend language, we
mean that in order for students to
understand what they are
reading, they need to have:
background knowledge,
vocabulary knowledge, knowledge
of language structures, verbal
reasoning abilities, and literacy
knowledge. 

These complex skills work together in the manner
illustrated by Scarborough’s Reading Rope, illustrated
above. At first, language comprehension and word
recognition may not happen in perfect synch. As these
skills develop, however, the rope winds tighter and
tighter, meaning that learners can fluently coordinate
their reading of words and their comprehension
processes (Ordetx, 2022).

By understanding the components of skilled reading,
we as teachers can make more informed decisions
around what types of instruction, individualized
intervention, or tiered support our MLs may need based
on their areas of language, literacy, or reading difficulty.

Scarborough, H. S. (2001). Connecting early language and literacy to later reading
(dis)abilities: Evidence, theory, and practice. In S. Neuman & D. Dickinson (Eds.),
Handbook for research in early literacy (pp. 97-110). Guilford Press.

https://www.nwea.org/blog/2022/decisions-data-and-doing-the-science-of-reading/
https://allohioliteracy.org/course/word-recognition-a-prerequisite-for-fluent-reading-comprehension/
https://allohioliteracy.org/course/how-language-comprehension-leads-to-reading-comprehension/


SWRD

MRD

SCD

3. Aligning Intervention with the Science of Reading
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ML Reader Profiles
Based on the skilled reading formula above, we can generally identify three profiles of reading difficulty
that can be common across MLs. Learn more about each one in the image below.

SWRD

MLs with Specific Word Recognition Difficulties (SWRD) 
These students are challenged by the “word recognition” portion of the skilled reading formula. Their word
recognition process is poor but their language comprehension process is better. They are more likely to
encounter problems with phonological awareness, decoding, and sight recognition of letters and words.

MRD

MLs with Mixed Reading Difficulties (MRD)
These students experience challenges with both “word recognition” and “language comprehension” parts of
skilled reading. They require assistance in strengthening both areas before they become skilled readers.

SCD

MLs with Specific Comprehension Difficulties (SCD)
These students experience challenges with the “language comprehension” portion of the skilled reading
formula. Their language comprehension process is poor but their word recognition process is better. They
will most likely have difficulty with one or more of the following areas: background knowledge, vocabulary
knowledge, language structures, verbal reasoning, and literacy knowledge.
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When he began in 1st grade, Carlos could
only identify a handful of letters. He

worked hard to learn all the letters and
was beginning to string them together to

read.
 

Now in 2nd grade, his reading fluency still
lags behind his developing oral English

proficiency. He needs time to sound out
words and reads slowly which also affects

his ability to understand what he is
reading.

 
Does Carlos have SWRD, MRD, or SCD?

Carlos Faduma

Faduma has spent her first year learning
the English alphabet, improving her
decoding skills, and developing oral

proficiency.
 

She has developed her decoding skills and
learned many sight words but she still

struggles with speaking English.
 

This is hindering her ability to pronounce
the words she decodes correctly and to

support her overall fluency.
 

Does Faduma have SWRD, MRD, or SCD?
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Based on the three ML reading difficulty profiles above, in which quadrant(s) would you place our
learners Carlos and Faduma? First, review their profiles on the cards below. Then, decide where they'd
belong - are they with SWRD, MRD, or SRC students? Check your answers at the bottom of the page.

Carlos has mixed reading difficulties (MRD)
because he has difficulties with phonological
awareness (reading fluency and sounding out

words) as well as an aspect of language
comprehension difficulties since he is unable

to understand what he reads (reading
comprehension).

Faduma has specific word recognition
difficulties (SWRD) because she has

difficulties with pronunciation, related to
phonics, and decoding, related to

phonological awareness which both fall
under the “word recognition” portion of the
skilled reading formula. Faduma also had
difficulty with her oral English proficiency,
which she will need to practice in order to
better support her word recognition skills. 
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Let’s take a look at three more ML students and their particular reading profiles. Your goal will be to
identify appropriate intervention strategies as they correspond to each student’s reading characteristics.

Sandra, Ahmed, and Habsa are MLs in fourth grade, each of whom have below-average performance in
reading comprehension and reading fluency compared to their English speaking peers. Below, you will
read more about each student’s background, reading profile, and their reading strengths and
weaknesses (Adapted from Common Types of Reading Difficulties [webinar]).

Selecting Structured Literacy Approaches for Differing ML Reader
Profiles

Reflection

Now that you’ve learned about the difficulties MLs face when reading, think about your ML students.
Choose one student and identify both their reading strengths and their potential difficulties: are they
SWRD, MRD, or SCD?
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As you read about each student, use the worksheet located on the next page to identify intervention
strategies that would be most appropriate for each of them. There is an 'answer key' with our
recommended activities for each student following the final student profile. Plan to share your work
with your peers to see how each of you would approach working with these students.

https://brookespublishing.com/wp-content/uploads/2020/06/common-profiles-of-reading-difficulties-webinar-slides.pdf
https://allohioliteracy.org/wp-content/uploads/2022/12/M5L3-handout.pdf


Sandra Ahmed Habsa

Highlighting and exploiting
knowledge of cognates

Explicit teaching of
background knowledge for

classroom texts

Wide/repeated reading of text
to build reading fluency

   

   

   

   

   

Wide/repeated
reading of text to build

reading fluency

Oral discussion of text
to promote deeper

level of engagement
with text

Explicit teaching of
morphology during
reading to support
decoding, spelling,

and vocabulary skills

Highlighting and
exploiting knowledge

of cognates

Oral text reading with
a teacher providing

appropriate
scaffolding and cues

for decoding

Explicit teaching of
background

knowledge for
classroom texts

A focus on correcting
contextually

appropriate errors
such as a for the or the

for this

Explicit teaching of
vocabulary

SELECTING INTERVENTION STRATEGIES
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1 of 2

Select the intervention strategies from the box below that would be most appropriate for Sandra,
Ahmed, and Habsa based on what you read about their backgrounds, reader profiles, and
assessment data. 

Some strategies have already been placed for you. Keep in mind that some of these strategies
can be used across more than one student, since some of their difficulties might be similar. 
You can see our recommendations following the final student profile.
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San
draBackground Information

Sandra’s family is from Colombia.
Sandra was born in the U.S. and began school in kindergarten.
Sandra speaks Spanish with her family.
She is currently identified as an English Language learner despite
her high informal, social English proficiency skills (BICS).

Reader Profile
Sandra’s profile shows she has specific word recognition
difficulties (SWRD). She shows difficulties in word recognition,
decoding, and spelling.
Her strengths are in oral vocabulary and oral language
comprehension.

Assessment Data

Strengths

She does well in teacher read alouds and
class discussions. 
She shows good writing ideas but loses
motivation to write because spelling slows
her down. 
Her reading comprehension is good
during read alouds and when she can
decode text. 

Difficulties

Sandra has showcased reading difficulties
since Grade 1.
Her earlier challenges were with phoneme
blending and decoding.
Currently, she struggles with her decoding
automaticity and decoding multisyllabic
words.
She struggles with spelling.

Appropriate Intervention Practices

Explicit, systematic phonics intervention focused on multisyllabic words
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Background Information
Ahmed’s family is from Syria.
Ahmed arrived in the U.S. 6 months ago.
He speaks, reads, and writes Arabic and can speak, read, and write
some English.
He currently is classified as an English language learner with low
intermediate English proficiency.

Reader Profile
Ahmed’s profile shows he has specific comprehension
difficulties (SCD). He is skillful in word recognition, decoding, and
spelling. He has no history of problems in these areas even in
Arabic.
He needs more support in developing vocabulary knowledge and
overall language comprehension.

Assessment Data

Strengths

DifficultiesAhmed had no history of reading
difficulties while at school in Syria.
His parents state that his phonemic
awareness and decoding skills in Arabic
were typical.
His spelling is developing adequately.
His word recognition and decoding
abilities are strong.

Vocabulary knowledge, background
knowledge, and inferencing are difficult
due to his newness to the U.S. and the
English language. 
He shows similar challenges when
listening, attempting to participate in class
discussions, and during reading.
His listening comprehension and oral
vocabulary are below average.

Appropriate Intervention Practices

Emphasis on learning sets of vocabulary connected to texts being read or content being covered.

Ahmed
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Background Information
Habsa’s family is from Somalia. 
Habsa has been in the U.S. for 2 years.
Habsa speaks, reads, and writes in Somali and has receptive skills
in Arabic.
She is evaluated as having high beginner English proficiency.

Reader Profile
Habsa’s profile shows she has mixed reading difficulties (MRD).
She has some weaknesses in word recognition, decoding, and
spelling but more significant weaknesses in vocabulary and oral
language comprehension.

Assessment Data

Strengths

DifficultiesShe has knowledge of punctuation and
text devices like glossaries and picture
captions.
She correctly answers textual
comprehension questions when they are
posed in her L1.

She struggles with decoding multisyllabic
words and her automaticity of decoding.
She has weaknesses in vocabulary and
background knowledge.
She has difficulty in following and
understanding read-alouds and oral
discussions.
Her reading comprehension is lower than
her listening comprehension.

Appropriate Intervention Practices

Explicit, systematic phonics intervention focused on multisyllabic words and vocabulary instruction
before and after read-alouds.

Habsa



Sandra Ahmed Habsa

Highlighting and exploiting
knowledge of cognates

Explicit teaching of
background knowledge for

classroom texts

Wide/repeated reading of text
to build reading fluency

Oral text reading with a
teacher providing appropriate

scaffolding and cues for
decoding

Explicit teaching of vocabulary

Oral text reading with a
teacher providing appropriate

scaffolding and cues for
decoding

A focus on correcting
contextually appropriate

errors such as a for the or the
for this

Oral discussion of text to
promote deeper level of
engagement with text

Explicit teaching of vocabulary

Wide/repeated reading of text
to build reading fluency

Highlighting and exploiting
knowledge of cognates

Explicit teaching of
morphology during reading to

support decoding, spelling,
and vocabulary skills

 
Highlighting and exploiting

knowledge of cognates
Highlighting and exploiting

knowledge of cognates

SELECTING INTERVENTION STRATEGIES
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Based on Sandra, Ahmed, and Habsa's backgrounds, assessment data, and reader profiles, we
recommend these strategies be employed to strengthen their reading abilities:



SWRD

MLs who demonstrate
specific word

recognition difficulties
(SWRD) will need

intervention dedicated
to...

Decoding and fluent
reading of connected
text. These ML readers
are also likely to benefit

from a specific
intervention focused on

English language
development and

comprehension skills.

MLs who demonstrate
both difficulty with

word recognition and
language

comprehension skills
may have...

Varying areas of strengths
and weaknesses from one

another. They will
showcase lower than

average performance in
one or a few word

recognition and language
comprehension skills. They
need to be grouped with
both SWRD and SCD MLs

to receive both types of
intervention focus.

MRD

MLs who demonstrate
specific comprehension

difficulties (SCD) will
need intervention

dedicated to...

Background
knowledge, language

structures,
comprehension

strategies, listening
comprehension, and

vocab. 
MLs with SCD who are

older will also likely
benefit from fluency

practice, since
comprehension can
impact their rate of

reading.

SCD

3. Aligning Intervention with the Science of Reading
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Let's Recap



Use the two resources linked below to read about instructional approaches or activities for reading that
can benefit your MLs.

Additional Resources
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MLs & 5 Components 
of Reading

 
Beth Antunez with

ReadingRockets.org explains how
teachers can play to the strengths
and shore up the weaknesses of

English Language Learners in each
of the Reading First content areas.

Oral Language
Development for MLs

 
Lindsey Moses Guccione with
Colorín Colorado shares five

common questions teachers often
ask about their MLs' language
participation in the classroom.

https://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
https://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
https://www.readingrockets.org/article/english-language-learners-and-five-essential-components-reading-instruction
https://www.colorincolorado.org/article/oral-language-development-and-ells-5-challenges-and-solutions


You have made it to the end of this lesson. Before you move on, we have learning-check questions for
you below. Feel free to take your time and scroll back up to review the information. 

Check Your Learning!
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1. Which formula for skilled reading from the science of reading is correct?

A. Oral Language + Reading Comprehension = Skilled Reading
B. Word Recognition + Language Comprehension = Skilled Reading
C. Phonemic Awareness + Vocabulary Knowledge = Skilled Reading

Answer 1. B
2. A
3. C

2. An ML who is classified as having 'SWRD' would have difficulty...

A. Recognizing words
B. Comprehending texts
C. A combination of recognizing words and comprehending texts

3. An appropriate intervention for an ML with SCD would be:

A. Re-reading a known passage to strengthen reading fluency
B. Word recognition exercises with flashcards
C. Reading a text in their L1 to gain background knowledge about a topic
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This lesson presents the ML reader profiles and recommends practices for MLs who
demonstrate difficulty with different reading skills, including the use of different types of
data to inform small-group instruction and interventions. 

Time estimate: 20-25 minutes

Overview

4. Designing Small-Group Instruction for MLs
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Module Outline

1. Identifying the Need for
Intervention

2. Implementing a Multi-Level
System of Support for MLs

3. Aligning Intervention with the
Science of Reading

4. Designing Small-Group
Instruction for MLs

5. Addressing Five Components of
Reading Instruction

6. Scaffolding MLs' New, Developing,
and Mastered Literacy Skills

7. Summing It up



Mixed reading
difficulties (MRD)

Background knowledge 

Listening comprehension

Language structures

_______________

_______________

Intervention needs:

Small-group reading instruction in the five core reading elements (i.e., phonological awareness, phonics,
reading fluency, vocabulary, and comprehension) helps MLs who have been determined to be behind in
language or literacy skills, especially for those who are in grades K-5. When MLs are underperforming in
reading skills, they typically fall into one of three reading profiles. Each of them requires a different
approach and type of instruction for effective intervention.

We were first introduced to ML reading profiles in lesson 2. Fill in the blanks below with the intervention
needs for each profile. Use the grey box below to help you find the answer.

4. Designing Small-Group Instruction for MLs

Best Practices for Small-Group Interventions with MLs
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Determine MLs’ persistent reading struggles using available assessment
Decide on the logistics of small group configurations for MLs
Design the small-group Intervention to target MLs’ identified needs
Provide Scaffolded Instruction during Small-Group Intervention for MLs

The needs of all three reader profiles can be addressed during Tier 1 instruction (i.e., core classroom
instruction) that is differentiated, though each ML reader type may make better progress with Tier 2
instruction (i.e., supplemental small group instruction). The key is for teachers to use a variety of
classroom assessment data to determine (1) when small group instruction is appropriate, (2) what the
focus of the small group instruction should be, based on MLs’ areas of difficulty, and (3) which ML
reader profile they fall into. Teachers can follow four specific steps, which we will delve into more deeply
below:

1.
2.
3.
4.

Decoding

Page  46  |   Implementing Interventions

Specific Word Recognition
Difficulties (SWRD)

Fluency in reading

_______________

_______________

Intervention needs:

Needs for SWRD and SCD
Group with both SWRD
and SCD readers for
intervention

_______________

Intervention needs:

Specific Comprehension
Difficulties (SCD)

Vocabulary
General English language development
Comprehension strategies

Varying strengths and weaknesses



Relying on diagnostic assessment data is a good starting point to determine MLs’ reading abilities.
However, it should not be the only source of data that teachers look at. This is because MLs can show a
variety of skills when working with different modes of delivery (e.g., written vs. spoken), contexts (e.g.,
conversational tasks vs. academic reading), and text content (e.g., dealing with known concepts vs.
dealing with new concepts). Moreover, the standardized tests, which are used to derive diagnostic
assessment data, are often not designed specifically with MLs in mind. 

In addition, diagnostic data may not shed light on all of the components of skilled reading. For example,
many diagnostic literacy assessments provide data on students’ word recognition skills (e.g., phonemic
awareness, decoding, sight recognition) and on some aspects of language comprehension (e.g.,
vocabulary, language structures, verbal reasoning). However, the data may not provide insight into
other important skills that make up MLs’ language comprehension, such as background knowledge and
literacy knowledge. 

For these reasons, it is crucial that teachers consider informal assessments alongside diagnostic
assessment data, which will provide a well-rounded snapshot of MLs and their abilities. Performance-
based and portfolio-based assessments are great alternative and authentic ways to evaluate students. 

See the two-page handout below to learn more about performance-based and portfolio-based
assessments. Check your understanding by answering the questions below after that.

Determine MLs’ Persistent Reading Struggles Using Available Assessment
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Performance or Portfolio? Fill in the blanks and check the answer at the bottom.

 _______________-based assessments can capture student performance on everyday tasks.
 _______________-based assessments require collections of student work that showcase the
student's performance across a range of activities.
Some examples of _______________-based assessments include role-playing, retelling stories,
reading with partners, and completing a story.
Drawings that demonstrate student content knowledge and language proficiency are an
example of _______________-based assessment.
It is recommended to create a checklist that identifies key student language and literacy
skills demonstrated in the activities captured in the _______________.
When creating a _______________-based assessment, design different areas of assessment to
evaluate different language skills (e.g., listening, speaking, reading, writing).

1.
2.

3.

4.

5.

6.

Answer
1. Performance
2. Portfolio
3. Performance

4 .Portfolio
5. Portfolio
6. Performance



 Performance-Based Assessments

Description

Created to align with classroom instruction and capture student
performance on everyday tasks. 
Can provide insight into MLs’ English proficiency and academic achievement.
Examples: oral reports, presentations, written assignments

Alternative,
Authentic
Examples

Self-evaluations
Reading with partners
Retelling stories
Role-playing
Giving descriptions or instructions using visual or written prompts
Oral reporting to the whole class
Telling a story by using a sequence of three or more pictures
Completing dialogue or conversation through written prompts
Debating, either one-on-one or taking turns in small groups
Brainstorming
Completing incomplete stories

Tips for
Using the

Assessments

Collect performance assessments that capture processes (e.g., 1st, 2nd, and
final drafts of a writing sample) and products (e.g., final team projects).
Incorporate self-evaluations for MLs and compare these with your evaluation
of MLs’ progress
Establish clear criteria from the beginning of lesson units that comprise
specific language/literacy skills that MLs need to practice and demonstrate
(e.g., demonstrate ability to decode 2-syllable words).
Include a wide range of response types that vary from producing one-word
answers, yes/no responses, selecting the correct answer from multiple
choice, and providing an open-ended response. 
Design different areas of an assessment, or separate assessments, to
evaluate different language skills: listening, speaking, reading, and writing. 
When using performance-based assessments with MLs who are at the
beginning or intermediate English proficiency levels, try assessing fewer
items at once. 

In a role-play activity, assess three core skills: (1) Respond to "what" and
"where" questions; (2) Ask for or respond to clarification; and (3) Read
addresses or telephone numbers

DIFFERENT TYPES OF STUDENT DATA
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 Portfolio-Based Assessments

Description

Collections of student work that showcase MLs' performance across a range
of activities 
Can show MLs' range of skills in different contexts and across different time
points over the academic year 
Examples: Student work samples, such as stories, forms, exercise sheets

Alternative,
Authentic
Examples

Drawings, images, or computer-created collages that demonstrate student
content knowledge and language proficiency
Tapes of oral work (e.g., an oral account of a trip)
Teacher descriptions of student achievements (e.g., teacher's note on the
areas of strengths and challenges in the ML’s oral account of a trip)
Formal assessment data
Checklists
Rating sheets
Parent accounts of student progress

Tips for
Using the

Assessments

Create a checklist that identifies key student language and literacy skills that
are demonstrated in the activities captured in the portfolio. These summary
sheets of tasks and performances can help teachers quickly gain insight into
students’ progress in order to inform instruction, monitor student progress,
and generate progress reports. Using the same checklist with each student
will also help increase consistency and comparability of performance across
students, allowing you to assess the progress of one student, a few students,
or the class as a whole. 
Encourage students to select samples of their work to include in their
portfolio as a reflection of their own progress over time. 
Meet with MLs and have a conversation about their goals and plans to meet
the standards. Together, set measurable and attainable goals for them to
work towards and keep track of by selecting school work to include in their
portfolios. 
Consider allowing students to work individually, in groups, or as a class, to
create their own rubrics, checklists, or exit tickets for class units, activities,
and other types of school work. Include these as part of their portfolio. 

DIFFERENT TYPES OF STUDENT DATA
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We have reviewed the types of data teachers can look at. In addition to different types of data, teachers
must consider changes in MLs’ skills over time as particularly informative of what teachers’ Tier 1 or Tier
2 instruction should look like for these students. Now, let’s watch Dr. Alba Ortiz discuss having enough
data to look at MLs’ progress over time. 

Reflection

What types of data do you collect and consider when making classroom intervention decisions for the
MLs in your classroom? How do those instructional decisions change when you compare an ML’s most
recent data points with a look at how they have progressed in the last 6 months?

https://youtu.be/UH52ll_CjH8
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Once teachers have determined the areas of language and literacy that MLs need more help with, the
next step is to design the intervention practice that will be given by the teacher to a small group of MLs
who need similar types of support (Tier 2 instruction). Beyond designing the content of the intervention,
teachers may be wondering some of the following questions. 

Decide on the Logistics of Small Group Configurations for MLs 

Place 3-5 students in each small group where students represent the
same reader profile (e.g., SWRD) and where word recognition skills need
to be taught (phonemic awareness, decoding, reading of connected text).
Larger groups may be used if focusing on reading comprehension skills

or instruction of English language features.

Page  51  |   Implementing Interventions

4. Designing Small-Group Instruction for MLs

How many MLs
should teachers

include in the
small group?

Plan several, brief activities that help students practice a number of skills
within one round of small-group intervention. For example, a 30-minute

small group intervention could include six to eight different activities
attending to phonemic awareness, decoding, and fluency practice.

How many
activities should
be planned for

the allotted time?

Small group intervention should be relatively brief and efficient, such as
anywhere between 25 and 45 minutes. This allows you to maintain
student engagement, decrease ML language fatigue, and adhere to

manageable time periods during other classroom activities.

How long should
the small-group
intervention be

given?

Group MLs based on their areas of needed support, which may include
grouping with English speakers based on a specific reading profile or

grouping MLs to work on specific English language features.

Should MLs be
placed with L1

English speakers?

Given the short amount of time available for intervention, fast-paced
instruction is recommended. This will help maintain MLs’ attention,

increase the efficiency of the intervention, and complete activities within
the allotted time.

Should
instruction be

faster or slower
paced?

Students can make the most gain when provided with intervention on a
daily basis. If daily small-group instruction is realizable in a teacher’s

classroom, then this continued reinforcement each day can help
accelerate MLs’ learning.

In what dosage
should the

intervention be
given?

Monitor the progress of MLs at least twice a month and if possible, more
frequently. Students can begin improving their skills quickly and should

be regrouped to higher performing groups soon to maintain
momentum.

How often should
teachers monitor

MLs' progress?
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Grouping students purposefully and strategically allows the teacher to address students’ needs more
easily and provides students the opportunity to work with different classmates and develop connections
with them. There are many different ways to group students as you see below (Alberta Education, 2012).

Types of Grouping

Page  52  |   Implementing Interventions

4. Designing Small-Group Instruction for MLs

Mixed Ability
Grouping

Ability
Grouping

Learning Style
Grouping

Learning Center
Grouping

Grouping to
Create Sheltered

Classes

Sheltered
Grouping within
Grade-level Class

Pull Out

Push In

Students with a variety of specific skill levels are grouped
strategically to create balanced groups with different roles and

responsibilities assigned (e.g., research projects, drama
representations, science explorations). 

Students with similar abilities in language, reading, writing, math, or
concept understanding are grouped to facilitate explicit instruction

(e.g., developing oral language fluency with numbers, reading
comprehension strategies, vocabulary development).

Students group themselves based on how they wish to access
content (e.g., Internet, library/print or video investigation) and/or

how they wish to express their understanding (e.g., website,
artwork, drama).

Students are assigned to learning centers in the classroom based on
mixed ability/interest or independent working levels. Teachers can
provide more targeted instruction to small groups while students

work collaboratively.

Sheltered classes provide the opportunity for MLs to receive
targeted instruction to address their literacy, numeracy, English, and

academic needs (e.g., limited formal schooling grouping,
beginner/newcomer grouping, literacy, English grouping)

Students with similar language proficiency or academic needs are
grouped for outcomes (e.g., for pre-teaching vocab for an upcoming

unit, for teaching beginners basic expressions and early literacy
skills, for providing guided reading or writing instruction)

Students with similar needs are pulled out of their classes for a
short time to receive intensive instruction. But students’ classroom

learning experiences can be disrupted. Teachers may consider
sheltered classes instead to avoid frequent pull-outs.

Teachers push into the class to provide extra support to MLs. This
allows MLs to stay within the context of their grade-level class. While

one teacher leads the whole class, the other teacher works with a
small group of MLs to provide explicit language instruction, guided

practice, or supported review.
 
 



Reflection

Having reviewed different types of grouping styles, which one(s) do you currently use? Which would
work best for the MLs in your classroom and why?
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Now that we have determined the logistics of small-group intervention, let’s focus our attention towards
the content that will be covered in the small-group intervention. Armed with data that help determine
MLs’ language and literacy areas of need, we can begin to consider how we will group students and the
skills we will focus on during intervention. 

Let’s take a look at Ms. Silverman’s small-group instruction with her second-grade MLs and pinpoint the
instructional features that make her intervention effective. 

Design the Small-Group Intervention to Target MLs’ Identified Needs

Ms. Silverman has seven students in her classroom who she has identified as having specific comprehension
difficulties, based on collected data, and who need support and practice with reading fluency and
comprehension. Four of these students are MLs and three are native English speakers.

She decides to group them together because each of these students have similar reader profiles, and therefore,
similar reading weaknesses. Moreover, she knows that the MLs will learn from their English-speaking peers
during small-group time.  

Instead of putting all seven students in one group together, Ms. Silverman decides to create two
smaller groups: one group of two MLs and two English speakers and one group of two MLs and
one L1 English speaker.  Later on and depending on how students are progressing, she might
change grouping configurations so that the four MLs are grouped together and the three English
speakers are grouped together. 
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Using assessment data to determine students' reader profile

Ms. Silverman's instructional activities that represent recommended practice

Ensuring that small groups don’t exceed five to six students

Grouping students of different English proficiency levels together

Grouping students based on similar reading profile

Considering different grouping configurations depending on reader profile,
English proficiency, and progress

Ms. Silverman begins providing daily reading instruction to her two small groups of students. Her
aim is to provide them with small-group intervention five days per week for 25 to 30 minutes.  She
identifies the goal for this instructional time as having students practice their fluency when reading
connected text and supporting their reading comprehension as they do so. 

Ms. Silverman chooses these activities carefully to ensure that she is cutting across the essential
reading areas that undergird reading fluency and comprehension and maximizing students’
opportunity to practice these individual skills as well as integrating them during reading.

2 activities on phonemic awareness
2 activities on word recognition
2 activities on fluency
2 activities on reading comprehension
strategies

Ms. Silverman knows that student
attention can wane during
instruction time, so she develops
8 short activities to complete
within the 30-minute small-group
intervention time. 

Delivering small-group intervention on a daily basis

Ms. Silverman's instructional activities that represent recommended practice

Selecting literacy skills that are closely related to one another

Identifying an instructional objective for intervention activities

Developing several short, fast-paced activities for the small-group intervention period

Creating activities that support both discrete and connected language or literacy skills

Choosing to provide intervention for a period of time that falls between 25 to 45 minutes



Reflection

What challenges have you run into when grouping students for interventions? Which strategies you
have seen Ms. Silverman use would you like to try out yourself?
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Module 2: Every Teacher Is a Language Teacher
Module 3: Word Recognition: A Prerequisite for Fluent Reading Comprehension
Module 4: How Language Comprehension Leads to Reading Comprehension

Scaffolded instruction sets MLs (and all students) up for success. In fact, we have been emphasizing the idea
of always considering additional support and accommodations for MLs in this ML online module series all
along! Please see our previous modules to review other scaffolding strategies: 

Provide Scaffolded Instruction during Small-Group Intervention for MLs

Now, let's learn about how Ms. Silverman provides scaffolded
instruction to MLs during intervention.

https://allohioliteracy.org/lesson/4-providing-information-in-a-comprehensible-way/
https://allohioliteracy.org/lesson/4-considerations-for-supporting-mls/
https://allohioliteracy.org/lesson/6-the-pre-during-post-reading-approach/


Focusing on lower-level reading skills before higher-level skills 

Allowing students time to become acquainted to the focal text

Choosing a focal text on a topic which MLs are familiar with
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At the beginning of each small-group intervention period, Ms. Silverman likes to prepare students to read the text
by providing them with an overview of the book genre, topic, cover information, characters, setting, and
pictures. Then, she organizes activities by order of which skills help to build a foundation for the next skill,
all of which support overall reading fluency.

For this reason, she has students begin with phonemic awareness activities which support the next activity,
which focuses on word recognition. She leaves fluency and reading comprehension activities for the second
half of the small-group intervention period so that students will have had practice with the lower-level literacy
concepts underlying higher-level skills. 

During the reading fluency activities, she asks students to read out loud to a
partner rather than to the whole group and monitors reading across student
pairings. During her reading comprehension activities, she provides each student
with several opportunities to practice key comprehension strategies based on
what they have read (e.g., retelling, event sequencing, story summarizing). 

Ms. Silverman is careful to explain any vocabulary from the text that may be
new or confusing to MLs. Moreover, she was careful to choose a focal text for
small-group intervention that is familiar to students and around which they had
developed background knowledge.

Providing strategies for students to practice their reading comprehension

Ms. Silverman's instructional activities that represent recommended practice

Lowering MLs’ potential anxiety by having them read to partners instead of to whole class

Reflection

Which recommended practices are regular part of your routine? Which ones are new to you?
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Great work! You have made it to the end of the lesson. Before you move on, we have learning-check
questions for you below. Feel free to take your time and scroll back up to review the information.

Check Your Learning!

Across

4.________-based
assessments are created
to align with classroom
instruction and capture
student performance on
everyday tasks.

5.Small-group instruction
that is given at a ______
rate, if realizable in a
teacher’s classroom, is
recommended because
continued reinforcement
can help accelerate MLs’
learning.

6.ML readers with difficulty
in _____ recognition skills
(SWRD) need intervention
dedicated to decoding and
fluent reading of
connected text.

Down

1.MLs who demonstrate difficulty with language ________ of texts (SCD) will need intervention
dedicated to background knowledge, language structures, comprehension strategies, and vocabulary.

2. __________-based assessments are collections of student work that are meant to showcase how MLs
perform across a range of activities, skills, contexts, and time points.

3. Ms. Silverman grouped students of similar _______ profile together in one small group.

Across
4. performance
5. daily
6. word

Down
1. comprehension
2. portfolio
3. reading



In this lesson, we address seven features of high-quality instruction that teachers can use to
deliver their carefully chosen, literacy-based activities. We then review why the five
components of reading matter for MLs and how to support each particular reading
component with specific and explicit instructional techniques. 

Time estimate: 25-30 minutes

Module Outline

1. Identifying the Need for
Intervention

2. Implementing a Multi-Level
System of Support for MLs

3. Aligning Intervention with the
Science of Reading

4. Designing Small-Group
Instruction for MLs

5. Addressing Five Components
of Reading Instruction

6. Scaffolding MLs' New, Developing,
and Mastered Literacy Skills

7. Summing It up

Overview

5. Addressing Five Components of Reading Instruction
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The five components of reading are phonemic awareness, phonics, vocabulary, fluency, and
comprehension. Let’s make sure we understand why they matter before we go further. Use one
component to complete each sentence below. Check the answer at the bottom.

Aligning Instruction to the Five Components of Reading for MLs

Good work! Now that we have refreshed our memory of the components of reading, let’s delve into the
strategies that can be used when delivering explicit instruction on these components to MLs. Below, we
will discuss each of the five components by addressing challenges and instructional strategies and
presenting a video to show some of the instructional strategies in action. 

1. fluency 2. phonics 3. phonemic awareness 4. vocabulary 5. comprehension

1. __________ is important because it helps
connect word recognition and
comprehension.

2. Reading development requires solid
knowledge of __________ - the relationship
between a sound and its corresponding
written letter.

3. ___________ is the foundation for spelling
and word recognition skills.

4. ___________ knowledge is a key step in
reading comprehension because the more
words a ML knows, the better they will
understand the text.

5. ___________ is the main reason for reading.
MLs who have strong comprehension can
make meaning of and draw conclusions
about what they read.



Phonemic Awareness

Challenges Instructional Strategies

Not able to “hear” sounds that may
not occur in L1
Not able to recognize or produce
sounds in the English language
Difficulty relating sounds to their
letter symbols in written form

Model how to say individual sounds within words for
a few minutes before class
Have MLs practice identifying sounds as they are
pronounced at the beginning, middle, or end of
words
Have MLs match pictures of words with the same
beginning, middle, or ending sound
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Watch the video below to check out example activities that foster phonemic awareness.

Let’s continue. Move on to the Phonics section below.

https://www.youtube.com/watch?v=w7sMcpsh9Ao
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Phonics

Watch the video below to check out example phonics activities.

Let’s continue. Move on to the Vocabulary section below.

Challenges Instructional Strategies

The concept of linking sounds to
symbols, especially for those who
haven’t yet developed L1 literacy
Distinguishing phonetic
components in new vocabulary
words

Pre-teach new words before teaching the sounds
Incorporate activities like letter recognition, blends
(flip, trip), rhyming words, and homonyms (two, too)
Use dictation with short sentences 
Explain that some sounds are shared between
languages (Click here to see a handout in a previous
module)

https://www.youtube.com/watch?v=YlWLZrrLj9c
https://allohioliteracy.org/wp-content/uploads/2022/11/Cross-lang-differences_sounds.pdf
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Vocabulary

Watch the video below to see how cognates can be addressed during class.

Let’s continue. Move on to the Fluency section below.

Challenges Instructional Strategies

Encountering unknown words in
text, increasing the difficulty of
reading comprehension
Having limited academic vocabulary
knowledge, which increases
comprehension with subject matter
texts (e.g., science, social studies)

Pre-teach new words before class or tasks
Select vocabulary that is important for main idea
comprehension and understanding of text flow (e.g.,
because)
Highlight cognates
Have MLs use new words in speaking and writing
soon after learning them
Help MLs recognize and identify the multiple
meanings of and decode new words

https://www.youtube.com/watch?v=MLoWLOShK4g
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Fluency

Watch the video below to check out example fluency activities.

Let’s continue. Move on to the Comprehension section below.

Challenges Instructional Strategies

Encountering unknown words in text,
increasing the difficulty of reading
comprehension
Having limited academic vocabulary
knowledge, which increases
comprehension with subject matter
texts (e.g., science, social studies)
Having limited academic vocabulary
knowledge, which increases
comprehension with subject matter
texts (e.g., science, social studies)

Focus on getting MLs to read with expression
and for meaning than solely on increasing
reading rates
Provide texts to practice reading out loud
independently and a recording of the text
Read aloud a short paragraph and have MLs read
it back immediately 
Have MLs read using expressions (e.g., pausing
on commas, reading statements vs questions
with intonation)

https://www.youtube.com/watch?v=oERVrjyApGk
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Comprehension

Watch the video below to check out example activities that support comprehension.

Good work! Below, you will meet Habsa, a 4th grader who needs additional support for some of the
areas in literacy development. You will look at her assessment data and consider what instructional
strategies can help her make growth in those areas of need. 

Challenges Instructional Strategies

Reading more slowly
Following a text or story
Having difficulty identifying
important events
Feeling or showing frustration
during reading activities
Mastering new concepts in subject
area classes or completing
assignments and assessments

“Walk-through” the text before reading to preview
information and activate background knowledge
Have them consider personal connections to the text
(Have you been to any sporting events?)
Check comprehension often during reading by asking
open-ended questions about the text
Ask literal (Who invented the plane?) and inferential
questions (What do you think will happen next?) 
Have MLs rearrange sentences in the correct order

https://www.youtube.com/watch?v=C3kiv1_40go


Language & Literacy
Challenges

Data Source

Difficulty decoding multisyllabic
words (e.g., attention, favorite,

famous)

End of quarter running record results
Diagnostic Assessment: Word Identification subtest - scored
85 (mean of 100; standard deviation of 15)

Spelling errors, particularly
sound-based errors

End of quarter spelling test
Diagnostic Assessment: Spelling subtest - scored 85 (mean
of 100; standard deviation of 15)

Vocabulary 
knowledge

Diagnostic Assessment: Vocabulary subtest - scored 89
(mean of 100; standard deviation of 15)

Listening 
comprehension

Teacher observation notes
Diagnostic Assessment: Listening comprehension subtest -
scored 108 (mean of 100; standard deviation of 15)

Reading 
comprehension

Diagnostic Assessment: Reading Comprehension subtest -
scored 82 (mean of 100; standard deviation of 15)

Emerging oral Language
proficiency (high-beginner)

The Ohio English Language Proficiency Assessment (listening
test: beginner; reading test: early intermediate; speaking test:
beginner; writing test: early intermediate)
Teacher observation notes
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Meet Habsa
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Habsa is a 4th grader who has been in the US for 2 years. She understands,
speaks, reads, and writes in Somali. She also has receptive skills in Arabic.
Currently, she is evaluated as having high-beginner English proficiency.

 Take a look at her assessment data below. As you do, think about what areas
are in need of support and what instructional strategies can be used to
address those areas.



Based on the assessment data, Habsa needs further instructional support in phonics,
vocabulary, fluency, and reading comprehension. 

What instructional strategies would you recommend that her teacher use to support Habsa’s
learning in these areas?
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I will first provide Habsa
with a table that shows

which sounds in English are
the same in Arabic or

Somali along with their
associated letters.

I will provide a voacb list for
Habsa that contains

definitions and the words
translated into Somali

and/or Arabic on the side.

5. Addressing Five Components of Reading Instruction

To help improve Habsa's phonics skills...

I will sound out a new
vocabulary word, pronounce it
repeatedly. Then, I'll have Habsa
repeat the pronunciation and
identify the beginning, middle,

and ending sounds of the word. 

I will also use a dictation
activity with short sentences.
I will make sure Habsa has

seen and learned all the
words in the sentences so

that the sentences are
meaningful to her.

To help improve Habsa's vocabulary knowledge...

I will have Habsa Identify
English/Arabic cognates found
in a focal text for a reading
activity. Some words might
sound similar but are not

cognates. So I will also have
Habsa identify false cognates.

 

I will also play a pre-lesson
game where students,

including Habsa, work with a
team to create a sentence
using new words that they

have just learned. 
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I will find a copy of the text
online and a video clip of

someone reading the book
out loud (or create one) and

ask Habsa to listen and
practice reading at home for

20 minutes each day.

I will teach Habsa how to do
a "walk-through” of a text
before reading so that she

can preview the information
and think about what she
already knows about the

topic of aspects of the text.
 
 
 
 
 
 
 
 
 
 

5. Addressing Five Components of Reading Instruction

To help improve Habsa's reading fluency...

I will hand out a short text or
book that Habsa can take

home to practice reading out
loud and silently repeatedly and

independently. 

I will read a few sentences
out loud and have Habsa read
it back immediately. Then, I

will pay attention to different
aspects of her reading each

time, like expression,,
intonation, inflection for

punctuation.

To help improve Habsa's reading comp...

I will use visuals! I can show
Habsa images from google

search of people, places, objects,
and other events described in

the text to support
understanding of the text and

help build background
knowledge.

I will ask Habsa both literal
and inferential questions

during and after reading to
check her understanding.

After reading, I will print out
a few sentences from the

text and have Habsa
rearrange the strips in the

correct order 
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Teach MLs academic language skills that include vocabulary knowledge,
inferential language, and narrative language.

Predicting: What will happen if you take a
fish out of water?
Problem-solving: How can we encourage
people to eat more healthy food?
Hypothesizing: What would you have
done if you had faced the same problem?
Comparing/Contrasting: What was
different about the way the two
characters reacted?

Engage MLs in inferential thinking (e.g.,
predicting, hypothesizing)

 
Specific verbs: locate, define, estimate
Technical subject-matter vocabulary: prey,
hunter, stalk, carnivorous, herbivore
Compound phrases: the striped Bengal
tiger, highly endangered species
Connectives: because, later, instead, then
Pronoun references: they, their, it

Teach academic vocabulary and linguistic
structures throughout reading activities.

Explicit and systematic instruction around literacy should also vary depending on MLs’ ages. Based on a
review of findings from high-quality studies, the Institute of Educational Sciences recommends four key
instructional strategies for students, including MLs, who are in grades K-3. The following instructional
strategies are also appropriate to use with MLs who may be older in age but who are in the early or
beginner stages of learning English and developing their literacy skills. 

Let’s take a look at the four strategies and examples below. 

Supporting the Foundational Reading Skills of MLs (K-3)

5. Addressing Five Components of Reading Instruction

Explicitly increase MLs' awareness of sounds and sound segments in speech and
connections to letters/symbols.

Have MLs break down sentences into words: How many words are in the following sentence?
Demonstrate how to break words down into syllables by monitoring how many times their chin
moves down as they state words, holding up a finger to count syllables, and combining syllables
into words.
Help MLs recognize consonants (e.g., “c” in cool), blends (e.g., “f” and “l” together sound like “fl” in
the word “flip”, or digraphs (e.g., two letters representing one word such as “ch”) at the
beginning, middle, or end of words. 
Have MLs practice breaking up individual sounds of short words by separating out the word’s
letters. 
Place phoneme cards, that showcase letter-sound combinations, around the classroom to label
objects/places (e.g., “T” for table with a picture of a table, and/or placed near/on a table in the
classroom).

Guide students to recognize and work with different sound segments in speech by
modeling, using manipulatives, and actively engaging students.

 

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/wwc_foundationalreading_040717.pdf
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5. Addressing Five Components of Reading Instruction

Teach MLs to decode words, identify and analyze parts of words, and write out
and recognize words both in speech and writing.

f/a/n – fan
sp/l/a/sh - splash

Help MLs blend letter sounds and say the
connected letters into words.

 
Select several vocabulary words from a text
that exemplify one or more word
parts/endings/roots. Ask MLs to comment
on ways to break up the word and the
word meanings.

ending: -s, -ed, -ing, -est
beginning: pre-, re-, dis-, mis-
contraction: can't - cannot, isn't - is not

Have MLs manipulate word parts by
removing or adding parts to change their
meaning. 

un - predict - able
Present MLs with longer words with
multiple parts and ask them to use their
knowledge about endings/beginnings, and
roots to make sense of the words’ meaning.

Teach students to identify word endings,
beginnings, roots, and contractions.

Vowel teams (combinations of 2, 3 of four
letters that represent vowel sounds): ea 
tear, oo  cool, oa  boar, igh  high, eigh

 weigh
Vowel diphthongs: (one vowel sound that
gradually changes to another vowel
sound): oi  coin, ou  our
Consonant digraphs (multiple letters that
stand for one sound): th  think, ch  chip,
ph phone, ng  wing, tch  watch, dge 
dodge
Blends (two or more consonant sounds
pronounced together): scr  scrape, st 
step, cl  clot, ft  left
Silent final -e /long vowel sounds:
compete, base, face

Explicitly teach MLs vowel, consonant, and
syllable sound patterns.

 

Word list: trip, tried, tread, trick, truck,
trouble
Text: Maria wanted to go on a trip with her
truck. She tried to drive the truck but the
tread on the tires was worn out. Luckily,
Dave showed her a trick to get out of
trouble. 

Have MLs practice decoding words in text
and words in isolation. 

Focus each activity on a sound pattern or word
part pattern (e.g., tr)
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5. Addressing Five Components of Reading Instruction

Make sure MLs read connected text every day so that they regularly practice
reading accuracy, fluency, and comprehension.

Ask MLs to look for letters, parts of words,
or words that they recognize. 
Encourage MLs to sound out unfamiliar
words they encounter
Recommend that MLs reread sentences
to practice pronunciation and also
consider vocabulary meaning in context
Prepare MLs to self-monitor their reading
comprehension by asking themselves
“Does this make sense?” and check ways
to correct word-reading errors by
exploring different ways of fixing issues.

Model word-reading strategies. 
 

Independent reading (silent and out loud)
Recorded independent reading with
teacher feedback provided afterward
Reading with a partner
Reading out loud together with peers or a
partner in a small group
Echo reading with a more experienced
reading partner where MLs can reread text
after hearing their peer read it out loud
Taking turns reading out loud with a
partner

Vary different ways in which MLs can
practice their reading fluency.



Great work! You have made it to the end of the lesson. Before you move on, we have learning-check
questions for you below. Feel free to take your time and scroll back up to review the information.

Check Your Learning!

Answer 1. A          2. C          3. B          4. D          5. A

2. Phonics contributes to MLs’ reading development because it___

A. Represents MLs’ ability to hear and manipulate different sounds 
B. Is connected to students' understanding of the meaning of the text
C. Represents the idea that letters and letter patterns are tied to specific sounds
D. Helps MLs’ access their background knowledge before reading

WWW . A L LOH I O L I T E R A C Y . O RG

5. True or False? MLs at the early stages of English development, should be exposed to
instruction on academic language skills and word decoding.

A. True
B. False
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5. Addressing Five Components of Reading Instruction

1. True or False? The five components of reading include phonemic awareness, phonics,
vocabulary, fluency, and comprehension.

A. True
B. False

3. Strategies that teachers can use to support MLs’ vocabulary learning include ______.

A. Asking MLs to read passages out loud with expressions
B. Having MLs define new vocab, read it out loud, and use it in a sentence
C. Asking different types of questions to check MLs’ understanding of the text
D. Teaching phonics using words unknown to MLs

4. Which one is NOT a type of inferential question that teachers can use to check MLs’
reading comprehension?

A. What would you have done if you had faced the same problem?
B. What would happen if no one recycled?
C. What was different about the way the two characters reacted?
D. In what order did these events happen in the text?



This lesson discusses three instructional recommendations provided by the Institute of
Educational Sciences for supporting the foundational reading skills of MLs between the
grade levels of four through nine, or for those MLs who are further along in their English
language and literacy development.

Time estimate: 20-25 minutes

Overview
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Module Outline

1. Identifying the Need for
Intervention

2. Implementing a Multi-Level
System of Support for MLs

3. Aligning Intervention with the
Science of Reading

4. Designing Small-Group
Instruction for MLs

5. Addressing Five Components of
Reading Instruction

6. Scaffolding MLs' New, Developing,
and Mastered Literacy Skills

7. Summing It up

6. Scaffolding MLs’ New, Developing, and Mastered Literacy Skills

Implementing Interventions



Build MLs’ decoding skills with word lists, decoding techniques, and activity variation
Provide purposeful fluency-building activities to help students read effortlessly
Implement comprehension-building techniques that help MLs make meaning of text

In the previous lesson, we learned about four key instructional strategies for K-3 students. Now, we’ll
look at what the Institute of Educational Sciences recommends for MLs who are in 4th to 9th grade or
who are at the intermediate to more advanced stages of English language and literacy development.
There are three key instructional strategies that teachers can use to deliver reading interventions to
meet the needs of these students:

1.
2.
3.

Delivering Reading Intervention for MLs in Grades 4-9 

6. Scaffolding MLs’ New, Developing, and Mastered Literacy Skills
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Strategy 1: Use MLs’ performance on a word-list reading measure or a list of regular and irregular
vocabulary to identify their word-reading abilities
Strategy 2: Provide MLs with a step-by-step technique to decode words with multiple syllables
Strategy 3: Incorporate a range of activities for MLs to practice reading multisyllabic words.

We can build MLs’ decoding skills with word lists, decoding techniques, and activity variation by using the
following strategies:

Build MLs’ decoding skills with word lists, decoding techniques, and
activity variation

Use MLs’ performance on a word-list
reading measure or a list of regular and

irregular vocabulary to identify their
word-reading abilities

Ms. D has put together a word list test to determine which letter sounds and combinations Habsa needs
most help with to improve decoding. Ms. D was careful to craft the word list to include words with
common vowel sounds and vowel combinations. Habsa took the test. Meanwhile, Ms. D took notes on
the words Habsa was able to read correctly and incorrectly. 

See Ms. D’s notes and the word list below. As you do, think about what error patterns you’re noticing and
what additional support you would provide to Habsa.

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/WWC-practice-guide-reading-intervention-full-text.pdf
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Many of the errors were made with the silent “e”, so Habsa
will need intense support on this sound pattern and

combination. She will also need attention towards the sound
patterns of vowel diphthongs, trigraphs, and quadgraphs.



Let’s underline each
group of vowels

separately. We see
two sets of vowels:

“ea” and “o”. 

unreasonable

Provide MLs with a step-by-step
technique to decode words with

multiple syllables

6. Scaffolding MLs’ New, Developing, and Mastered Literacy Skills
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Step 1. Find and circle prefixes and suffixes in the vocabulary word (if applicable)

Our first step is to find the beginning and ending parts of the word
that we can circle. We can see that “unreasonable” has a beginning
part “un-”, so let’s circle that. We also see that it ends with the
ending  “-able”, so let’s circle that too. Now, we can see the vowels
and consonants that are left are in the middle, “reason”.

unreasonable

Step 2. Underline the vowels or vowel and consonant combinations separately into
their independent syllables.

We are going to
group the

consonant letters at
the beginning of

these vowel groups.
For “ea”, we see the

“r” consonant
sound at the
beginning.

For “o” we see “s” at
the beginning, and

we also see one
remaining

consonant “n” at
the end, so let’s

group these
together into “son”. 

This helps us see
that there are two

syllables in “reason”
– “rea” and “son”. 

Now, let’s look at
the ending of the
word – do we see

two separate
vowels there? Yes!

“ab” and “le”. 

Let’s separate those
out as well and

underline each one.
The “bl” is in front

of “e”, so we’ll group
those together.

unreasonable



Let's say each part
and put them

together. Say it
after me: 

“Un-rea-son-ab-le”. 

We know that “un-“
is a word beginning

that means NOT.
We know what

"reason" means
from our lesson.

The ending "-able"
makes a word an
adjective that we
use to describe

people, places, and
things.

6. Scaffolding MLs’ New, Developing, and Mastered Literacy Skills
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Step 3. Pronounce the whole word together by blending each of the word parts
together

Together,
“unreasonable”

means not
reasonable, or it's

describing a person
or situation as not

having reason.

unreasonable

Television
Unexpected
Occupation
Environmental
Recommendation

Now that you've seen Ms. D go through the
three steps, choose one of the multisyllabic

words below and describe how you would guide
MLs to apply the steps. You may work with
your colleague(s) and have each other give a

quick teaching demo.
 

 



Incorporate a range of activities
for MLs to practice reading

multisyllabic words
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Below are eight example activities that you can use with MLs to practice reading multisyllabic words.
Which activities have you used and which ones are new to you? 

1. Have MLs read out
loud with a partner

and note words they
have difficulty reading.
Have them apply the

decoding steps
together.

2. Ask MLs to read a
text containing

multisyllabic words
they have practiced,
circling the words in
their 1st reading and

reading for meaning in
their 2nd reading.

3. Have pairs of
students time one

another as they
correctly read through

a list of words.
Students can try to
beat their records.

4. Have MLs practice
writing words with and
without their prefixes

and suffixes.

5. Dictate words for
students to spell that

contain target prefixes,
suffixes, or sounds.

6. Read out loud and
review the meaning of

highly used prefixes
and suffixes with MLs

7. Have MLs scan a
text and identify words

that contain prefixes
and suffixes.

8. In big groups, have
students read

sentences that contain
a series of

multisyllabic words.

Have used New to me
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When implementing fluency-building activities, we want to be sure of the following:

Provide purposeful fluency-building activities to help students read
effortlessly

Make sure that each repeated
reading has a purpose

MLs who are practicing their fluency will have to read the same texts multiple times as they practice their
decoding and meaning-making skills. Doing so helps MLs increase their decoding speed, fluency, and
understanding of the text. One way to help MLs maintain their interest during repeated readings is to
have them read for different purposes that can include a focus on word decoding, pronunciation,
fluency, and text comprehension. It is best to have students first focus on word decoding and
pronunciation since these skills support fluency and text comprehension skills. The following is a list of
reading purposes that students can be guided to attend to.

Strategy 1: Make sure that each repeated reading has a purpose
Strategy 2: Incorporate a wide range of texts for MLs to read

Purpose Type: Pronunciation

Reading to identify and practice pronouncing
multisyllabic words

 
"As you read the text silently, circle the two longest words in

each sentence. For each word, turn to a partner and practice
pronouncing the word. For any words you have difficulty

with, work with your partner to use the step-by-step decoding
technique."
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Purpose Type: Word Decoding

Reading to identify
unfamiliar or unknown

words
 

“Scan the paragraph and
use a highlighter to mark

any words that you are not
sure how to pronounce or
for which you don’t know

the meaning.”

Reading to identify
unfamiliar or familiar

spelling patterns / letter-
sound combinations

 
“As you scan the text, find
words that use the “dge”

pattern”  OR 
“As you scan the text, find

words that are pronounced
using long vowel sounds”

 

Purpose Type: Fluency

Reading with appropriate
expression

 
“I am going to read the text

twice – once quickly, without
expression, without stopping at

the punctuation marks. The
second time, I will read at a
conversational pace, with

expression, and according to
the punctuation marks. After

that, let’s discuss which reading
was easier to understand. You
will then practice reading both

ways to see the difference.”

Reading with
appropriate pace

 
“Let’s read the text out loud
together as a whole class.

Pay attention to the pace in
which I read the text. After
that, turn to a partner and

practice reading the text out
loud using the same pace.”
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Purpose Type: Text
Comprehension

Reading to answer specific
questions

 
“During this reading of the text, I would

like you to pay attention to the
information that will help you respond to
the list of questions on the board about

the story.”

Reading to understand the content
of the text

 
“As you read the text, I would like you to
take your time to understand what the
author is trying to tell us. What is the

story?”

Reading to identify the main and
supporting points of the text

 
“Let’s read the text, focusing on finding

the main point of the text. Underline the
main point of the text. Afterward, see if
you can find the supporting points that

are related to the main point of the text”



Incorporate a wide range of
texts for MLs to read
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Different genres and content-area texts contain very different punctuation, vocabulary, sentence
structures, and text organization. To help MLs develop their decoding and reading comprehension skills,
it is important to provide them with exposure to all types of texts, such as narrative, expository, and
persuasive texts. It is also helpful to choose texts that are slightly challenging for students in order to
push their growth and progress. 

See the three-page handout to compare four types of texts on punctuation, vocabulary, sentence
structure, and text organization. Then, answer the reflection question in the handout. Share your
response with colleagues!

Reflection

How would your reading instruction differ when teaching the language arts text vs. the social studies
text? How would your reading instruction differ when teaching the narrative text vs. the expository
text?

https://allohioliteracy.org/wp-content/uploads/2022/12/M5L6-handout-re_pdf.pdf
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Look across four texts below to complete the missing information in the table on p.3. There are
four blanks left for you to fill in. Then, answer the reflection question below the table on p.3.

Language Arts (LA) Fictional Narrative Text

“Ohhh,” I groaned. I had to face another new annoying year at school. “Mom,” I called. “Do I
have to go to school today?” I rolled over in my bed and looked around the room. Suddenly,
my mother, Kathryn, poked her head through the door. “Yes, Theresa. You do have to go to
school, and please do not pretend to be sick. I fell for that last year but now I know much
better,” said Mom with a soft giggle. I couldn’t help but laugh. I remembered the time I
pretended to faint and poor Mom had to miss a day of work to take me to the hospital.
(excerpt from a short story, “School”)

Source: https://www.twinkl.ca/resource/au-t2-e-2164-school-narrative-writing-sample

Language Arts (LA) Recount Text

Last year, I left New Zealand for Bunaken Island. I went there with a group of New Zealand
divers. Getting there was not easy. Soon after our arrival at Bunaken, we were given a general
briefing. It included a description about how to take pictures underwater. Then, we began our
diving where we saw groups of tiny fish. In order to identify them, we need a good guide.
Without some knowledge of their habitat and behavior, the fish were difficult to identify. In
summary, the trip was mostly enjoyable.

Source: https://www.blendspace.com/lessons/QCAIzj8FjoHukQ/recount-writing
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COMPARING DIFFERENT TYPES OF TEXT

Social Studies (SS) Persuasive Text 

The Obama administration is pushing the Federal Communications Commission (FCC) to make
it easier for consumers to “unlock” their cell phones and tablet computers once their wireless
contracts are completed. The FCC should do so quickly. Most cell phones are locked so that
they can be used only with the carriers that sold the devices, ensuring that users fulfill the two-
or three-year carrier contracts after receiving free or discounted devices. Consumers who try
to unlock their devices on their own face a fine: up to $500,000 and up to five years in jail
under a 2012 interpretation of the 1998 Digital Millennium Copyright Act. Although wireless
companies claim they will unlock phones for customers post-contract fulfillment, many never
follow through. There must be regulations put in place that streamline this process; moreover,
decrease the severity of the current punishment. (The New York Times, 26 Sept. 2013)

Source: https://access-socialstudies2018.cappelendamm.no/ento/tekst.html?tid=2324193&sek=2261800

Social Studies (SS) Expository Text

Alexander Graham Bell was born on March 3, 1847 in Edinburgh, Scotland. His father was a
famous elocutionist, speech expert, and teacher. In 1859, Bell invented his first ever machine
at the age of 12. With the help of his brother, he managed to become the inventor of a
machine that could produce speech electronically. When Bell was 16, his family moved to
English where he became a teacher of elocution and music. After Bell moved to Boston, USA in
1872, he opened a school for the deaf and people with speech impairments. While there, he
taught others his Visible Speech System. The system is composed of symbols that show the
position and movement of the throat, tongue, and lips as they produce the sounds of
language. 

Source: https://www.twinkl.fr/resource/t-t-19307-alexander-bell-significant-individual-fact-sheet

https://access-socialstudies2018.cappelendamm.no/ento/tekst.html?tid=2324193&sek=2261800
https://www.twinkl.fr/resource/t-t-19307-alexander-bell-significant-individual-fact-sheet


 Punctua
-tion

Vocab Sentence Structure Text Organization

1. LA
Narrative

Text
 

Related to home (bed,
room, door)
Related to physical
behavior (giggle, laugh,
groan)

Subject of sentence is
pronoun (I, you)
Quoted speech
Present tense 

 

Characters named and
introduced
Orientation (context
described)
Complication
(problem introduced)

2. LA
Recount

Text

Commas,
periods

Related to description
(easy, general, tiny, good,
difficult)
Related to fish (water,
fish, diving, habitat,
behavior)

 

Recount of events in
chronological order
Summary statement
of main point

3. SS
Expository

Text

Commas,
periods

Related to ages, dates,
places (March,
Edinburgh, Boston, 16)
Related to roles
(elocutionist, teacher,
speech expert, inventor)

Prepositional phrases
(In 1859, with the help)
Time phrases (when,
after, while)
Listing of items
(throat, tongue, lips)
Past tense usage

 

4. SS
Persuasive

Text

Commas,
periods,
colon,

semicolon

 

Complex noun
phrases (carrier
contracts, discounted
devices)
Longer sentences
Modal verbs (should,
must) 

Thesis statement
Supporting points
Restatement of thesis
statement
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COMPARING DIFFERENT TYPES OF TEXT

How would your reading instruction differ when teaching the LA text vs. the social studies text? How would
your reading instruction differ when teaching the narrative text vs. the expository text?
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When implementing comprehension-building activities, we can use the following strategies:

Implement comprehension-building techniques that help MLs make
meaning of text

Contextualize reading by providing
background knowledge of text content

Outside of unfamiliar vocabulary, ML students may have difficulty understanding written texts because
they know little about the subject of the text. For this reason, it is important that text reading includes
some instruction around the larger context and general information needed to support the meaning-
making of the specific topic. 

Let’s take a look at a moment in which Mr. Matsumoto encounters this issue. 

Strategy 1: Contextualize reading by providing background knowledge of text content
Strategy 2: Teach MLs the steps of how to identify the meaning of a word using context clues

Mr. Matsumoto teaches a 7th grade class of 30
students, 8 of whom are MLs with ranging proficiency
levels and reader profiles. He has selected a passage
about Malala Yousafzai for his 7th grade class to read
and comprehension questions for them to answer
during a 30-minute lesson. 

He reviews the title of the passage with students,
shows them a picture of Malala, and describes her as
a young girl from Pakistan who is the youngest
person to win the Nobel Peace Prize. 
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Mr. Matsumoto begins reading the passage out loud and asks students to follow along. The
passage contains information about Malala’s childhood, her anonymous blog, and activism that
was her rise to fame, and the dangers she faced. 

Why were schools in Pakistan ordered closed for girls?
How was Malala able to spread information to the rest of the
world about the educational issues in Pakistan?
How did Malala’s efforts align with the goals of the United
Nations such that she won the Nobel Peace Prize?

1.
2.

3.

As Mr. Rockford reads, he stops to define and explain vocabulary words
such as courageous, invasion, human rights, activism, campaign, and
prize, for his students, but in particular, his MLs.  

Afterwards, he asks students to answer questions. And during the whole
class review, he notices that most of his MLs are having difficulty
responding to the following questions.

Reflection

What might have gone wrong? Consider the types of background knowledge students will need to
answer these questions. Write your thoughts on what students will need to know for the three
questions above.
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Q1: In order to answer this question, students will need to know something about the conservative
religious and/or political views of the group currently in power in Pakistan that leads to closure of
schools for girls in particular.
Q2: Students need to understand what a blog is, what it looks like, how it is created, and how it is
accessed by others in order to answer this question.
Q3: Students need to know what the United Nations is and what their missions are in general in
order to make the connection to Malala’s efforts and respond to the question.

Spend 3-5 minutes introducing the topic 
Provide MLs with an easier, shorter text with this information prior to having them read the more
complex text
Show students a 2-4 minute video or podcast excerpt on the same topic
Discuss important ideas from the supporting text, videos, and outside material prior to reading the
main text. 

To ensure that MLs (and all students) have enough background knowledge needed to make sense of the
text, Mr. Matsumoto needs to consider the types of contextual and general information MLs and other
students needed around the Nobel Peace Prize, the United Nations, blogs, and the political/religious
climate of Pakistan. Then, he could also:

You might remember from our previous module that a similar idea is to build a quad text set. Refresh
your memory by going to this lesson in the previous module.

Incorporate a wide range of
texts for MLs to read

We showed above that Mr. Matsumoto chose to define and explain some of the vocabulary words in the
text for MLs (e.g., courageous, invasion, human rights, activism, campaign, prize). Teaching MLs how to
find and use clues about the meaning of words from the text is another valuable skill that can support
their reading comprehension. Mr. Matsumoto could model the following three steps to help MLs figure
out word meanings from the surrounding sentences in the text.

https://allohioliteracy.org/lesson/3-background-knowledge/


6. Scaffolding MLs’ New, Developing, and Mastered Literacy Skills

WWW . A L LOH I O L I T E R A C Y . O RGPage  88  |   Implementing Interventions

Is it a noun like an object, person, or quality?
Is it a verb that describes action?
Is it an adjective that describes an object, person, or quality?

Look for synonyms or words that seem to suggest a similar meaning
Look for references to the words and how they are used in other sentences.

1. Underline the unknown word
2. Reread the sentence containing the unknown word and look for clues about its meaning

Based on how the word is used, try and determine its part of speech

3. Reread sentences before or after to look for clues about the word’s meaning

Let’s see him try it out in the comic below.

 “..Malala’s father encouraged her to
write an anonymous blog to tell the
world about the difficult days in the

Swat Valley. This was a risky topic for
a young girl to speak about at the time.
To protect her identity, she used the

name Gul Makai.” 
 

Hmm..What does “risky” mean?

Good attempts, but not quite. Let’s
use clues to figure out what

“risky” means. Now, look within the
sentence. Is risky an action word,
the name of an object, or is it

describing something? 

Ah! It's describing
something.. like a lot of
other adjectives that

end with -y.

Difficult?

Now allowed?

Oh.. we learned that.
Like, easy and smelly.
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Yes! “Risky” is an adjective, and it's
describing the noun, “topic”, that

comes after it. Okay. Now that we
know it is an adjective, continue
looking within and outside of the

sentence for more clues. 
 

That’s right. What are some
reasons why she might not have
wanted to use her real name?
Why would anyone want to do
that? Hide their identity and

remain “anonymous” ?

Because they're scared
and it's dangerous?

She used a different name?

Exactly! Let me write
that down. OK. Any

other clues you can see
in this sentence or the

one before?

That’s right! Risky means
the possibility of danger.

Great catch! Yes, when there is
danger, we need to protect

ourselves. So, now what do you
think risky means?To protect her?

And scary?
Umm.. maybe

something dangerous?
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Reflection

Not all unknown words in a text will lend themselves to this type of teaching opportunity where using
context is helpful. Scan a reading passage you will be using in an upcoming lesson. Which words do you
think are good examples to use contextual clues to identify the meaning and why? 



You have made it to the end of this lesson. Before you move on, we have learning-check questions for
you below. Feel free to take your time and go back to review the information covered in this lesson.

Check Your Learning!

WWW . A L LOH I O L I T E R A C Y . O RG

1. Teachers can evaluate MLs’ ______________________________________ abilities by using a word-list
reading measure or a list of regular and irregular vocabulary that identifies areas of weakness and
strength in word reading.

2. Encouraging MLs to circle the ______________________________________  of unknown words helps them
to identify initial meanings connected to the root word.

3. In order to scaffold MLs’ pronunciation of unknown words, MLs can identify vowel sounds and their
associated ______________________________________  to break up the pronunciation of the parts of the
word.

4. One way for students to practice reading, writing, and understanding ______________________________
is by dictating words for students that contain target prefixes, suffixes, and sounds.

5. Repeated readings should vary in purpose such as with a focus towards ___________________________,
word decoding, fluency, and text comprehension.

6. MLs develop their decoding and reading comprehension skills when exposed to different genres
and content-area texts because these contain very different punctuation, _____________________________,
sentence structures, and text organization.

Answer 1. decoding
2. prefixes and suffixes
3. syllables
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prefixes and suffixes

pronunciation vocabulary

decoding

syllables

multisyllabic words

4. multisyllabic words
5. pronunciation
6. vocabulary 



Module Outline

6. Scaffolding MLs' New, Developing,
and Mastered Literacy Skills

The goals of this module were to help educators (1) better understand how to identify areas
of intensive interventions that support MLs’ decoding and reading comprehension skills and
(2) develop and implement instructional intervention strategies. To this end, we introduced
how to identify literacy intervention needs, align instruction and intervention with the
science of reading, design small-group instruction, and deliver evidence-based literacy
instruction for MLs.

Time Estimate: 5 minutes

Overview

7. Summing It up
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1. Identifying the Need for
Intervention

2. Implementing a Multi-Level
System of Support for MLs

3. Aligning Intervention with the
Science of Reading

4. Designing Small-Group
Instruction for MLs

5. Addressing Five Components of
Reading Instruction

7. Summing It up



Literacy interventions are particularly important for MLs since they represent a heterogeneous group who
have different cultural backgrounds, language backgrounds, literacy proficiencies, and subject matter
knowledge. Teachers have the responsibility of considering MLs’ diverse backgrounds, collecting a range of
data, and using this information to pinpoint areas of additional instruction and intervention to help them
progress in their language and literacy development. Understanding the Science of Reading is also a
critical key to determining whether MLs need support with word recognition skills or language
comprehension processes that undergird skilled reading. 

Teachers can design and deliver small group interventions to target MLs’ literacy needs using explicit and
systematic instructional techniques and scaffolding strategies responsive to MLs’ age and literacy level.
Feel free to return to the previous lessons to review what you have learned in this module, Intensive
Interventions in English Language and Literacy Development.

Below, you will find a quick summary of each of the lessons. Feel free to return to the previous lessons to
review what you have learned in this module, Implementing Interventions.

Interventions in English Language and Literacy Development
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Some have said that teaching reading is rocket science
(Moats, 1999); others have said that it is not really

complicated (Hunter, 2012). What is certainly true is that
learning to read and developing as a reader are more

complicated when done in a language one is simultaneously
learning to speak and understand. This is the challenge most

English learners (ELs; also called ELLs in quotations in this
article) face as they learn to read, write, and become fully

literate in English while learning to speak and understand it
(Goldenberg, 2002, p.S131).



7. Summing It Up

1. Identifying 
the Need

2. Multi-Level 
System of Support

3. Intervention 
Aligned with SoR

Teachers should consider
assessment data, language

development factors,
cultural influences on

learning when identifying
literacy intervention needs

for MLs.

A multi-level system of
support provides the

framework for attending
to factors linked to

instruction, assessment,
and cultural

responsiveness to ensure
that MLs excel.

MLs often fall into three
different reader profiles
that provide insight into

their specific reading
support needs with regard
to word recognition and/or
language comprehension

aspects.

Lesson 1 Lesson 2 Lesson 3

WWW . A L LOH I O L I T E R A C Y . O RG

4. Small-Group
Instruction

5. Five Components 
of Reading

6. Scaffolding 
Literacy Skills

MLs needing literacy
support may make better

progress with
supplemental small group

(tier 2) instruction that
focuses on the specific

literacy needs as
represented by their

reader profiles.

The five components of
reading (e.g., Phonemic

Awareness, Phonics,
Vocabulary, Fluency,

Comprehension) should
be taught to MLs using a

series of explicit
instructional techniques.

Scaffolding MLs’ literacy
means helping them build

decoding skills and
engage in a range of

activities that enhance
their fluency and build
their comprehension

skills.

Lesson 4 Lesson 5 Lesson 6
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As you prepare to take what you have learned and put it into action, you might find this short podcast
helpful. In the podcast, Susan Lambert speaks with Dr. Lillian Durán, who is a biliteracy expert,
professor, researcher on MLs’ instruction, assessment, and reading practices. They discuss differences
between bilingualism and biliteracy, the benefits of bilingualism for English literacy development, and
equitable assessment for MLs. Take notes as you listen and think about which ideas are most striking to
you and which approaches are most feasible to implement considering the characteristics of your MLs
and the content area that you teach.

Start Today

Reflection

After listening to the podcast and completing this current module, write 3 things you can do in your
next class to support MLs’ academic language and literacy skill building the classroom. 

7. Summing It Up
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https://www.buzzsprout.com/612361/10204112-s5-e2-biliteracy-and-assessment-with-dr-lillian-duran
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