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KEY TERMS & DEFINITIONS

Background Knowledge Knowledge that a
learner possesses prior to reading a new text,
derived from life experiences, educational
experiences, and knowledge of how language
works

Decoding The ability to apply the knowledge of
letter-sound associations when sounding out
written words 

Discourse-Structure Awareness The ability to
see how texts are organized and how discourse
structure is signaled 

Domain Knowledge Knowledge of a topic that
intermingles with background knowledge to form
a coherent representation of what is being read 

Explicit Instruction A type of instruction that is
guided by a logical sequence that introduces new
skills while building on existing skills with tasks
arranged from simple to more complex

Literacy Knowledge Knowledge of print and
text-specific concepts, such as reading from left to
right; how to hold a book; and punctuation cues,
that is required for meaning-making

Reading Comprehension The ability to extract,
understand, and interpret information from a text
appropriately

Science of Reading A collection of research on
how children best learn to read

Signal Words Words and phrases that indicate
relationships among multiple phrases, clauses,
sentences, and paragraphs

Simple View of Reading A framework that
explains reading comprehension as the product of
two independent sets of skills- word recognition
and language comprehension

Syntactic Awareness The ability to monitor the
structural and functional relationships among
words and how words are combined

Text Set A collection of reading materials that is
organized around themes and includes materials
that vary in length, difficulty, and structure 

Verbal Reasoning Making inferences and
understanding different types of figures of speech
in the meaning-making process to be able to
connect a text to what one already knows and draw
conclusions from the text

Vocabulary Breadth A term that refers to the size
of a learner's vocabulary - how many words they
know

Vocabulary Depth A term that refers to how well
and deeply a learner knows words in their
vocabulary and their categorizations, uses, and
forms

Word Recognition The ability to transform print
into spoken language 

Page  2  |   How Language Comprehension Leads to Reading Comprehension W W W . A L L O H I O L I T E R A C Y . O R G



LANGUAGE & READING
COMPREHENSION

MODULE
OUTLINE/TEXT
Al l  the modul e  text  i n  one handy

l ocat i on

W W W . A L L O H I O L I T E R A C Y . O R G



Welcome to the Enhancing Evidence-Based Practices for English Learners series in the Ohio Literacy
Library! We present eight modules in this series, all of which are geared towards educators and other
interested stakeholders who want to further their knowledge and skills in pursuit of an equitable society
where learners’ cultural, linguistic, and ethnic identities are honored and validated.

Multilingual learners (MLs) are by far the fastest-growing student population nationwide. Yet, they are
an underserved student group, who deserve equal opportunities and access to resources to achieve
academic success. It is our intention, therefore, to provide educators with opportunities to reflect on
their teaching practices and explore ways in which they can help MLs see themselves as well as others a
valued part of the world. To this end, we will be covering a range of topics in this series to help you (1)
understand MLs’ diverse needs and strengths and (2) serve them better in your classrooms, schools,
and communities. Thank you for being an advocate for MLs who, thanks to your dedication, will go on to
enrich our communities and shape our nation.

Welcome!

How Language Comprehension Leads to Reading Comprehension
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Module 1: Cultural Competence
Module 2: Every Teacher Is a Language Teacher
Module 3: Word Recognition: A Prererequisite for Fluent Reading Comprehension

Prerequisites

Reading is a primary means for learning and conveying informational content in academic settings,
which lays the foundation on which students build skills and knowledge to complete academic writing,
speaking, and listening tasks. As such, reading-skill development cannot be left to chance. In order for
us to explore how reading is learned and what we can do to teach such miraculous abilities to our
multilingual learners (MLs), we need to first understand what skilled and fluent reading is. This module
equips educators with knowledge about the language comprehension aspects of reading and more with
the goal of helping educators build effective pathways for supporting MLs’ reading development. 

Module Description

Recognize fluent reading behavior and processes involved in reading comprehension
Explain subcomponents within language comprehension and other related skills needed for reading
comprehension
Describe evidence-based teaching practices for addressing language comprehension
Describe principles and effective practices for literacy design

1.
2.

3.
4.

Learning Objectives

In the previous module, we discussed word recognition and foundational literacy instruction. This fourth
module of the eight-part series focuses on the language comprehension aspects of reading. Inside, you
will learn about the abilities and knowledge that contribute to multilingual learners’ (and all learners’)
reading comprehension. You will also learn about evidence-based teaching practices that help MLs
navigate the complex process of second language reading comprehension. 
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1. What Do Fluent Readers Do?

2. Words Have Power

3. Connecting What You Know
to What You Learn

4. Building Words and Ideas to
Make Meaning

5. Developing Literacy Knowledge

6. The Pre-During-Post Reading
Approach

7. Walking through the Steps of
a Reading Lesson: Pre-Reading

8. Walking through the Steps of a
Reading Lesson: During-Reading

9. Walking through the Steps of a
Reading Lesson: Post-Reading

10. Summing It up

This lesson begins by explaining the complexity of L2 reading and the reading
comprehension process. You will learn about fluent readers’ reading behavior and the
considerations for MLs in reading instruction. 

Time estimate: 15-20 minutes

Module Outline

Overview

1. What Do Fluent Readers Do?

WWW . A L LOH I O L I T E R A C Y . O RG
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1. What Do Fluent Readers Do?
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Reading is not only a literacy skill that serves functional purposes
in the life of MLs (and for anyone), but it is also a vehicle of
linguistic competence development in MLs’ second language (L2);
it is a source of input for MLs to receive and take in linguistic
information about English. The linguistic competence acquired in
turn subserves other language, communicative, and academic
skills. Added to the complexity of L2 reading is the fact that MLs
do not always have the level of oral proficiency and grammatical
maturity that their American monolingual peers will have 

The Complexity of Second Language Reading

attained before formal instruction begins. MLs’ experience with their first language (L1) will vary, and
differences between their L1 and English writing systems also compound the complexity of learning to
read in English (Han & Anderson, 2009). These realities should be kept in mind when educators make
curricular and instructional decisions to accommodate MLs. 

In order to understand how reading is learned and what we can do to guide our MLs to become strong
readers, we need to first understand what fluent readers do and how reading comprehension is
achieved. Let’s continue.

Let’s start with four questions about fluent readers to help you focus! We will address these questions
as we continue.

What Do Fluent Readers Do?

Fluent readers focus on 4-5 words per second, which means they are
reading 200-300 words per minute.
Fluent readers use the rest of the time (aside from focusing on words)
constructing meaning.
Fluent readers are aware of the range of activities they engage in while
reading and meaning-making.
Readers develop automaticity naturally without much practice.

True or False?

1.

2.

3.

4.
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In the previous module (Word Recognition: A Prerequisite for Fluent Reading Comprehension), we
emphasized the fact that efficient word recognition is the hallmark of fluent reading comprehension and
that, due to our limited cognitive resources in working memory, automatic and rapid word recognition is
necessary if successful reading comprehension is going to occur. Recall that this process is all the same
for first-language (L1) or second-language (L2) learners although the developmental paths and the rate
at which L2 learners progress may vary and may not be identical to L1 learners.

Fluent readers go through the process of recognizing words and meaning-making rapidly and
automatically when reading a text that is at or slightly above their reading skill level. We know this from
eye-tracking research that shows how language is processed while reading (Rayner et al., 2012). But we
take our ability to read and automatically process linguistic information for granted for this very reason
– it’s automatic, so it goes unnoticed by the reader. However, we didn’t become fluent readers over
night, nor were we born with this ability. Thousands of hours of reading practice is required to achieve
this level of automaticity and read 200-300 words per minute (Grabe, 2008). English L1 students read at
this speed (and with accuracy) when they reach 8th grade. L2 students, too, can achieve that with
extended practice and vocabulary learning over time though a lot more variability is expected.

Thousands of hours of reading practice is
required to achieve this level of

automaticity and read 200-300 words
per minute. English L1 students read at

this speed (and with accuracy) when they
reach 8th grade. L2 students, too, can

achieve that with extended practice and
vocabulary learning over time though a

lot more variability is expected.
 

1. What Do Fluent Readers Do?
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You might be wondering now what exactly is meant by the meaning-making process and what reading
comprehension entails. Researchers have long been trying to find an answer to this! They began by (1)
defining such miraculous abilities of reading as they are used by fluent L1 readers and (2) observing and
scrutinizing what the fluent L1 readers do when they read. Grabe and Stoller (2020) provide a brief
version of the answer where they outline what fluent readers do in any two seconds of reading.

What Does Reading Comprehension Entail?
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Roughly, in any two seconds of reading, fluent readers

Focus on and access 8-10 word meanings.
Extract from these words relevant
grammatical information.
Use the grammar context to identify the right
word meanings when words have multiple
meanings.
Form phrase- and clause-level idea units.
Find connections across new and prior
phrase and clause units where information
overlaps and connects a new meaning unit
into the growing text comprehension
network.
Identify main ideas that emerge from text
structure and word signals, or from
consistently repeated ideas and information.
Use background knowledge, as appropriate,
for greater comprehension.
Use context to disambiguate meanings.
Monitor comprehension, recognize instances
of non-comprehension, make appropriate
inferences as needed, shift strategies and
repair misunderstandings, as needed.

1.
2.

3.

4.
5.

6.

7.

8.
9.

1. What Do Fluent Readers Do?
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Reading comprehension
means being able to extract,
understand, and interpret
information from a text
appropriately.

Reading comprehension
requires the mastery of
reading component skills and
an orchestration of many
different abilities within a
complex and rapid set of
processes beyond decoding
and word recognition.

True!
 

Fluent readers are busy
during reading! They are
connecting the identified
word to growing clause

information, to meaning
idea units, and to growing
text meaning as they link

multiple meaning idea
units to get the overall

meaning of the passage.
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Generally speaking (and not considering specific reading purposes),
reading comprehension means being able to extract, understand,
and interpret information from a text appropriately. This ability is
different from word recognition or reading at the word level as it
requires integrating the textual information within and across the
sentences. This aspect of reading pertaining to meaning
construction, as opposed to decoding, probably represents more
closely what we typically think of when we say someone is a good
reader. Do note, however, that reading comprehension is
supported by both word recognition and meaning construction.

Have we convinced you that reading is a miraculous ability yet? As
you can see above, reading comprehension is no small endeavor. It
requires the mastery of reading component skills and an
orchestration of many different abilities within a complex and rapid
set of processes beyond decoding and word recognition; a large
vocabulary and a strong command of grammar resources are
critical; being able to use background knowledge enhances reading
comprehension; comprehension monitoring and metacognitive
awareness determine how strategic a reader is in their efforts to
construct and refine meaning. We will discuss some of these skills
further in the next lesson.

1. What Do Fluent Readers Do?

We started this lesson with four questions about fluent readers. Have your responses changed? Check
the bottom to find the answer and explanations. 

Fluent readers focus
on 4-5 words per

second, which means
they are reading 200-

300 words per minute.

True or False?

Fluent readers use the
rest of the time (aside

from focusing on
words) constructing

meaning.
 

True or False?

Fluent readers are
aware of the range of
activities they engage
in while reading and

meaning-making.
 

True or False?

Readers develop
automaticity naturally
without much practice.

 

True or False?

True!
 

Fluent readers, like you,
are so fast that they focus
on 4-5 words per second.

False!
 

It takes thousands of
hours for L1 students to

achieve automaticity and
read 200-300 words per

minute.
 

False!
 

What we described in the
2nd flip card happens

automatically for fluent
readers, so they are not

conscious of this meaning
making process.
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We noted that L1 readers become fluent and skilled readers after thousands of hours of reading
practice. With more experience with their L2, L2 learners become more efficient in L2 reading and
display increasingly similar reading behavior to that of skilled L1 readers (Dronjic & Bitan, 2016; Li &
Clariana, 2019). That is, when it comes to the underlying cognitive process involved in reading and
essential skills, these are generally the same for English L1 readers and advanced MLs. 

Throughout this module, we will be addressing the skills related to comprehension aspects of reading,
which will apply to both L1 and L2 reading. However, as you go through the module, we encourage you
to keep in mind that there are several areas of improvement that are necessary for MLs to become
more and more similar to their L1 peers in terms of their reading processes and behavior.

Let’s meet three MLs: Kanako, Sadiya, and Diam. 

Can L2 Reading Become More Like L1 Reading?
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1. What Do Fluent Readers Do?

Kanako moved from Japan to
the US as a 6th grader. She was

a good student in Japan with
strong literacy skills. Her

conversational English has been
improving quickly, but she

struggles with academic texts
especially on topics like

American history in social
studies. She doesn’t understand

30% of the words in the texts,
which slows her down and

affects her listening
comprehension when the

teacher lectures. Even when she
finds the word definitions, that
still doesn’t seem to help her

understand the text completely.
She dreads the comprehension

quiz after each unit in social
studies. Kanako feels anxious all

the time.

Sadiya is a newcomer from
Lebanon who just started

kindergarten in the US. She
speaks Arabic at home. She has
a couple hundred words in her

English vocabulary. But
compared to her American

peers who have had 5 years of
exposure to English, her

experience with the English
language, sounds, and alphabet

letters is very limited. She’s
learning English phonics these

days, but her progress has been
slow because she’s learning the

letter-to-sound relationships
and lots of new words at the

same time. Sadiya can segment
and blend phonemes of short

words, but it usually takes her a
lot more time to do so than her

peers.
 

Diam is a Montagnard refugee
from Vietnam and came to the
US two years ago. He’s in 6th
grade. Diam and his family
speak Jarai, which does not

have a written language. So, the
idea of reading was a foreign

concept to Diam when he first
started school here. None of his
family have written literacy, and
it’s hard for them to understand
why Diam needs to do so much
reading homework or why he

needed a dictionary and books.
This makes Diam feel like

maybe he doesn’t need to try so
hard to be good at reading and
just needs basic reading skills to

get by.
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Kanako, Sadiya, and Diam are improving their language and literacy skills. But their L2 (English)
resources and processing abilities are not yet sufficiently strong to be performing like their English L1
peers. What are some differences for these MLs when it comes to learning to read in English? Grabe and
Stoller (2018) suggest that there are five major areas that need to be addressed for L2 reading
comprehension processes to become more like L1 reading.

1. What Do Fluent Readers Do?

Greater
amounts of

reading
practice and

exposure to L2
print

Greater
resource

knowledge of
the L2 and L2
sociocultural

contexts

Greater
amounts of

content
knowledge in

specific
domains

Greater fluency
and

automaticity
in L2 reading

skills

Increased
numbers of

successes in L2
reading and

the recognition
of those

successes

Some or all of these areas might seem obvious. MLs tend to have less experience and practice with
reading in English. This usually means having less English linguistic knowledge (e.g., vocabulary,
grammar, discourse structure awareness) and slower progress in building reading fluency and
automaticity. MLs have different prior life and educational experiences, academic expectations, and
community cultures, which can affect their motivations for reading in English as well as their academic
and life goals. Reading about Halloween may not be so exciting for MLs who don’t have background
knowledge of this topic, and advanced literacy skills may not be highly valued in some cultures. 

In which area(s) do Sadiya, Diam, and Kanako need to make the greatest gains?
Consider your own classroom settings and the students you teach. In which area(s) do your MLs
need to make the greatest gains and why?

Reflection
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You have made it to the end of this lesson. Before you move on, we have learning-check questions for
you below. Feel free to take your time and scroll back up to review the information. 

Check Your Learning!
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1. What Do Fluent Readers Do?

1. A fluent reader is keenly aware of their reading processes. 

A. True
B. False

Answer 1. B
2. A
3. A
4. A
5. B

A. True
B. False

3. A fluent reader can monitor their comprehension and use reading strategies as needed. 

2. A fluent reader uses background knowledge and context to achieve greater comprehension.

A. True
B. False

4. Reading comprehension involves identifying words, connecting them to clause information,
growing them to bigger meaning idea units, and linking multiple idea units to create a coherent
picture of the text. 

A. True
B. False

5. Reading comprehension processes look very different in L1 and L2 reading no matter the
reader’s proficiency level in L2.

A. True
B. False
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1. What Do Fluent Readers Do?

2. Words Have Power

3. Connecting What You Know
to What You Learn

4. Building Words and Ideas to
Make Meaning

5. Developing Literacy Knowledge

6. The Pre-During-Post Reading
Approach

7. Walking through the Steps of
a Reading Lesson: Pre-Reading

8. Walking through the Steps of a
Reading Lesson: During-Reading

9. Walking through the Steps of a
Reading Lesson: Post-Reading

10. Summing It up

In this lesson, we bring back Scarborough’s reading rope for an overview of the language
comprehension aspects of reading. We give attention to each of the language
comprehension subcomponents, starting with vocabulary and its role in reading
comprehension.

Time estimate: 20-25 minutes

Module Outline

Overview

2. Words Have Power

WWW . A L LOH I O L I T E R A C Y . O RG
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Recall the Simple View of Reading (Gough & Tunmer, 1986; Hoover & Tunmer, 2018) and Scarborough’s
Reading Rope (Scarborough, 2001) discussed in the previous module. We explained reading
comprehension as the product of two independent sets/strands of skills: word recognition and language
comprehension. We then showed how the two major strands composed of multiple subskills weave
together to achieve the outcome of skilled reading comprehension.

Let’s pause for a moment to help you refresh your memory. What are the subskills within language
comprehension in the reading rope? Select five from the options on the right and write under the label,
language comprehension.

2. Words Have Power

Back to Scarborough’s Reading Rope

WWW . A L LOH I O L I T E R A C Y . O RG

Vocabulary

Answer Vocabulary
Background knowledge
Language structures
Verbal reasoning
Literacy knowledge

Background
knowledge

Language
structures

Alphabetic
principle

Working
memory

Verbal
reasoning

Literacy
knowledge
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Listen to Nancy Hennessy, former president of the International Dyslexia Association, give an overview
of language comprehension and its subcomponents. Preview the Reflection questions below and
answer them after watching the video.

Which subcomponents of language comprehension are a regular part of your instruction?
Which ones do you find more challenging to address routinely?
Which subcomponent(s) of language comprehension do you see has the most significant effect on
your MLs’ reading comprehension? 

Reflection

2. Words Have Power
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Even if students read and understand individual words seen in a text, linking words together to create a
meaningful whole doesn't always happen as it should. This is because some students can decode the
words but have not yet developed essential linguistic knowledge and skills to comprehend the
underlying meaning of the phrases, sentences, paragraphs, and the entire text. MLs can catch up with
their English L1 peers in decoding skills. However, MLs tend to show significant achievement gaps in
higher-level reading skills such as comprehension, making inferences, and writing (August & Shanahan,
2010).

This module will discuss the subcomponents of language comprehension (and more!): vocabulary,
background knowledge, language structures, verbal reasoning, and literacy knowledge. Let's start with
vocabulary.
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Vocabulary acquired through spoken language (i.e., oral
vocabulary) facilitates students' reading as they encounter
words they have not seen in print but have heard before.
They use their oral vocabulary to access the meaning of the
words they have decoded, and this process becomes more
and more automatic with practice and reading experience.
As students begin schooling, learning to read significantly
boosts vocabulary growth. Researchers reported typical
vocabulary size for 4th-8th graders to increase at
approximately 460-word families (groups of words with a 

Vocabulary

common root such as assess, assessment, and reassess) a year (Duff & Brydon, 2020). However,
because MLs typically have less exposure to English vocabulary in day-to-day life and academic contexts,
their vocabulary knowledge throughout elementary school is 2-3 years behind their non-ML peers
(Mancilla-Martinez & Lesaux, 2011). 

One avenue for oral vocabulary development for our young students is listening to the teacher’s read
alouds, during which the teacher can teach words thematically and engage students in discussions. A
Vocabulary Visit (Blachowicz & Obrochta, 2005) incorporates teacher read-alouds and active learning
(engaging with words by hearing them, manipulating them semantically, and playing with them) while
fostering vocabulary development. A Vocabulary Visit is a virtual field trip in which teachers use vivid
visuals and books "to develop concepts and vocabulary for primary grade students” (Blachowicz & Ogle,
2008, p.183).

Meet Ms. Pavlik, who teaches 2nd grade ELA. She was looking for a way to help her students develop
oral vocabulary while providing support for her MLs. After learning about Vocabulary Visits from her
colleague, she decided to try it out herself. Move through the slides to learn how Ms. Pavlik planned and
executed a Vocabulary Visit while scaffolding learning for her MLs.

Read-Alouds for Oral Vocabulary Development

2. Words Have Power
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Planning a Vocabulary Visit

Step 1
Ms. Pavlik identified the topic for the Visit: Igloo. She chose this topic because it is one of the topics in
social studies that her students will soon learn about.

Step 2
Ms. Pavlik assembled thematic text sets to be used and read for the Visit. She located primary books
online and by consulting her school and local librarians. She then chose books in a range of difficulty to
scaffold learning and accommodate individual differences.

Step 3
After reviewing the books in the set, Ms. Pavlik selected a vocabulary set to use during the discussions.
The vocabulary set included words like building, snow, hut, block of ice, dome, and shelter.

Step 4
Ms. Pavlik created a poster with visuals to spark interest, which can lead to discussion of key concepts
and vocabulary. Now she’s ready for the Vocabulary Visit with her students!

WWW . A L LOH I O L I T E R A C Y . O RG

2. Words Have Power

The Vocabulary Visit

Step 1: Jump-Start & First Write

Ms. Pavlik introduced the topic and asked students what they knew about igloos. She knew igloo has a
cognate in Spanish (iglú), so she made sure her Spanish-speaking MLs could make that connection.
Then, she had students write a list of words they thought were related to the topic. This gives her an
idea of students’ prior topic knowledge, vocabulary knowledge, and spelling skills. So, it serves as an
informal pre-assessment. With ‘help’ from her MLs, she created a dual-language poster to scaffold her
MLs’ learning.

Step 2: Group Talk

Ms. Pavlik showed the poster she prepared and asked, “What do you see?”, just like she would on any
field trip. “Ice!” “Snow house!” “Round shape!” As students are shouting words out, Ms. Pavlik writes
them on sticky notes to put on the poster. She steers the discussion in the direction she has in mind by
asking “What do you think an igloo is for?” This discussion led to the words like protect, shelter, rest,
and hunters. She then asked “How do people not freeze and sleep in there?” which led to phrases like
stay warm and dry, keep the fire going, keep the air warm. The poster is now full of conceptually
related words, which will be used for active listening in the next phase.
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Step 3: Reading and Thumbs Up

It is now time for a read-aloud. Ms. Pavlik reads the first book about igloos, occasionally stopping to
clarify or ask questions. She has her students put their thumbs up when they don’t recognize a word.
Sometimes she would stop or reread a sentence when there’s critical information. After the reading,
she asks, “What are some new things that you learned? Maybe a new word or a new piece of
information?” Ms. Pavlik adds a few new words or phrases to the chart as students are responding.

Step 4: Writing Activity

Ms. Pavlik asked students to write about something they learned or something they liked about what
they heard. She used think-pair-share to allow MLs more time to think and organize their answers and
had the poster up at all times so they could see the new words they learned today. After the writing
activity, Ms. Pavlik put the book on a book easel to encourage students to grab it for independent
reading time.

She keeps the Visit poster on the wall and repeats the activities for each book in the thematic set.
There will be new words added to the poster, which students can use for other activities like sorting,
semantic map, and writing.
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2. Words Have Power

There is a symbiotic relationship between vocabulary and reading; growth in vocabulary knowledge
leads to improved reading while reading also leads to growth in vocabulary knowledge (Grabe & Stoller,
2018). As MLs progress through school and develop language abilities, they are naturally shifting from
learning to read to reading to learn; they will work with more complex informational texts, encounter new
textual genres, and be exposed to new content areas. With this development comes new vocabulary
that is critical to comprehend the learning materials and to build connections to concepts and facts.
Given the strong relationship between vocabulary and reading, it is not surprising that MLs’ limited
vocabulary knowledge is a major source of challenges in reading comprehension in school. Experts have
emphasized time and time again that MLs need early, constant, and deep instruction in vocabulary
throughout their schooling (August et al., 2006; Ediger, 2014). We have a module dedicated to explicit
vocabulary instruction coming your way soon (Module 6).

When it comes to vocabulary knowledge, we often talk about how many words learners should know
(i.e., vocabulary breadth) in order to understand a text as well as how well and deeply learners know the
words (i.e., vocabulary depth) to achieve an accurate and appropriate understanding of the words and
the text at hand. MLs have huge challenges because they need to know at least 50,000 words by the
time they finish high school (Graves, 2006) and be able to explain meanings in their own words and use
the words when they express their ideas orally and in writing.

Learn more about vocabulary breadth and depth below.

Vocabulary Development and Reading
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“When the material being read is relatively easy, then close to ____ of the words will be unknown, …
when the material is relatively hard then around ____ or more of the words will be unknown, … and
when the difficulty level of the material is approximately equal to the ability level of the individual,
then around ____ of the words will be unknown.” 

Carver (1994, p.432)

Generally, L2 readers need 95-98% coverage in a text (i.e., they need to know 95-98% of the words in a
text) to gain adequate comprehension when unassisted (Hu & Nation, 2000; Webb 2007). If there are 50
words in the text, there should be only 1-2 unknown words for MLs to understand the text. 

But be careful! Although the 95%-98% coverage is a useful indication of whether or not comprehension
can occur and how much unknown vocabulary can be tolerated before comprehension becomes
compromised, adequate comprehension is by no means guaranteed with 98% text coverage. When
reading a non-fiction text, L2 readers struggle to gain successful comprehension even with 98%
coverage (Kurnia, 2003).
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2. Words Have Power

It is commonly known that vocabulary knowledge is central to reading comprehension. How much
vocabulary do you think readers need to understand a text? Put another way, how much unknown
vocabulary can be tolerated before comprehension becomes compromised? 

Fill in the blanks below. Check the answer at the bottom.

Vocabulary Breadth

Answer 0%, 2%, 1%

Pronunciation
Word parts (e.g., prefixes, suffixes)
Multiple meanings of the word
Common collocations
Part of speech (e.g., noun, verb)
Restrictions on use (e.g., colloquial, impolite)

This doesn’t mean we should be teaching all the
words that are unknown to MLs. But it means we
should judiciously select words to teach and recycle
and provide scaffolding by pre-teaching key words
from the passage, focusing on several aspects of the
words’ form, meaning, and use, such as:
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Form

Spoken How is the word
pronounced?

Being able to recognize when underdeveloped is
heard

Written
How is the word written

and spelled?

Being familiar with the written form (i.e., spelling)
and being able to recognize when encountered in

reading

Word parts
(Morpheme)

What morphemes are
recognizable in this

word?

Recognizing that it’s made up of under - develop -
and ed and relate these parts to meaning

Meaning

Form and
meaning

What meaning does
this word form signal?

Knowing that underdeveloped signals a particular
meaning

Concept and
referents

What is included in the
concept?

Knowing what underdeveloped means in the
particular context in which it has just occurred

Associations What other words does
this make us think of?

Knowing that there are related words like
overdeveloped, backward, and challenged

Use

Grammatica
l functions

In what patterns does
the word occur?

Being able to recognize that underdeveloped has
been used correctly in the sentence in which it

occurs

Collocations What words occur with
this one?

Being able to recognize that words such as
territories and areas are typical collocations

Constraints
on use

(register,
frequency)

Where, when, and how
often would we expect

to meet this word?

Knowing that underdeveloped is not an
uncommon word and is not a pejorative word
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2. Words Have Power

We have discussed how much vocabulary is needed (i.e., vocabulary breadth) to achieve comprehension
thus far. Thinking about word knowledge in terms of vocabulary breadth means defining word
knowledge as whether you simply know a word or you don’t, when in fact there are many layers to word
knowledge, which we refer to as vocabulary depth. So then, what does it mean to know a word? What
are those layers of word knowledge? 

Vocabulary Depth

Nation (2001, p.40)

Page  21  |   How Language Comprehension Leads to Reading Comprehension



WWW . A L LOH I O L I T E R A C Y . O RG

2. Words Have Power

Reflection

Examine the layers of word knowledge in the graphic again. Which aspect(s) of word knowledge do you
often address with your MLs? Which aspect(s) of knowledge do your MLs often lack?
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You have made it to the end of this lesson. Before you move on, we have learning-check questions for
you below. Feel free to take your time and scroll back up to review the information. 

Check Your Learning!
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1. True or False? Oral vocabulary helps learners access the meaning of the words they have not
seen in print.

A. True
B. False

Answer 1. A
2. D
3. B
4. C
5. B

2. What did Ms. Pavlik do to scaffold learning for her students during a Vocabulary Visit? Choose
the best answer.

A. Using cognates
B. Creating a dual-language poster
C. Asking students to put their thumbs up when they don’t recognize a word
D. All of the above

4. Generally, second language learners need to know _______ of the words in a text to adequately
comprehend it.

A. 80-85%
B. 85-90%
C. 95-98%

5. True or False? Successful comprehension is guaranteed with a 98% vocabulary coverage.

A. True
B. False

3. True or False? Recognizing under, develop, and ed in the word underdeveloped is one indication
of one's vocabulary breadth.

A. True
B. False

2. Words Have Power
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1. What Do Fluent Readers Do?

2. Words Have Power

3. Connecting What You Know
to What You Learn

4. Building Words and Ideas to
Make Meaning

5. Developing Literacy Knowledge

6. The Pre-During-Post Reading
Approach

7. Walking through the Steps of
a Reading Lesson: Pre-Reading

8. Walking through the Steps of a
Reading Lesson: During-Reading

9. Walking through the Steps of a
Reading Lesson: Post-Reading

10. Summing It up

In this lesson, you will learn more about background knowledge’s important role in reading
comprehension. Several instructional strategies to build and activate background knowledge
are introduced.

Time estimate: 20-25 minutes

Module Outline

Overview

3. Connecting What You Know to What You Learn
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How Language Comprehension Leads to Reading Comprehension
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Reading comprehension is influenced by all experiences a reader brings to a text, which we refer to as
background knowledge. Background knowledge helps readers make sense of what they are reading.
Because texts do not always spell out all the information necessary, readers often need to draw on their
background knowledge to disambiguate word-level and clausal unit meanings and make inferences as
they encounter new information in the text (Grabe & Stoller, 2020). Topical or domain knowledge is
critical for readers to form a coherent representation of their reading as they integrate textual
information with their prior knowledge and retain it in long-term memory (Kintsch, 1998). 

We know from research that L2 readers do not always utilize their background knowledge effectively,
even when it is available (Shin et al., 2019). We also know that reading comprehension is enhanced
when background knowledge is activated (Fitzgerald & Graves, 2004), highlighting the importance of
guiding students to use what they already know! We also know that students have varying degrees of
background knowledge. Some may come to school with rich stores of knowledge relevant to the
readings and classwork. They probably have developed general background knowledge from having
been read to, going to many places to experience the culture of their community, and belonging to peer
groups that provide a variety of experiences.

3. Connecting What You Know to What You Learn

Background Knowledge
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Background knowledge includes all
experiences that a reader brings to a

text: life experiences, educational
experiences, knowledge of how texts

can be organized rhetorically,
knowledge of how one's first

language works, knowledge of how
the L2 works, and cultural

background and knowledge.

Anderson (2012, p.119)
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3. Connecting What You Know to What You Learn
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What else do we know from research on the effects of background knowledge on L2 reading
comprehension? Try completing the sentences below on your own first.

reading a text that includes
culturally familiar settings

and concepts! 
 

(Alptekin & Ercetin, 2009,
2011)

L2 readers can recall more
information and process
grammatical information

better when…

L2 readers can make more
appropriate inferences

when…

If you increase L2 readers’
background knowledge in
their L1 (by giving them an

L1 text on a related
topic)...

they are familiar with the
topic! 

 
(Leeser, 2007) 

their comprehension of the
target L2 text will increase! 

 
Shin et al. (2019)

 

Some of our MLs may not have had rich experiences that they can benefit from and need to succeed in
the American school setting. So, we need to ensure that all students have some background
knowledge to read the texts we use. This means: 

How often
do I do

this?

considering students’ familiarity with the
topic; 
thinking about what knowledge the texts (or
we) assume that students have; 
making sure that those who do not have the
assumed knowledge develop some
understanding of the topic; and
prompting students to access their prior
knowledge so they can connect what they
know to what they are learning.
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3. Connecting What You Know to What You Learn
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MLs may not always have the requisite background understanding for a specific text. Fitzgerald and
Graves (2004) recommend that teachers try to find out if and how much background knowledge
students have before reading. Watch the video below to discover some example strategies to activate
MLs’ background knowledge before reading, whether it’s vocabulary, concepts, and literary elements.
While watching the video, think about which strategies are part of your instructional routine and what
strategies from the video you can adapt to build or activate your MLs’ background knowledge. 

Activating Background Knowledge

How and when do you prompt students to access their prior knowledge before reading?
How do you gauge a student’s familiarity with a topic before reading?
How often do you consider the knowledge required to comprehend a text?

Reflection
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3. Connecting What You Know to What You Learn
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Reflection

Which strategies are part of your instructional routine? What are two to three strategies that you can
adapt to build or activate your MLs’ background knowledge?

Another pre-reading activity called an anticipation guide provides an opportunity for students to see
what they themselves and others may know. The anticipation guide consists of a series of statements
that challenge and activate students’ prior knowledge about a topic. Teachers prepare these
statements ahead of time for students to read and see if they agree or disagree before reading the
main passage or book. Students repeat the same procedure after reading or learning about the topic
to see if their answers have changed. Below, watch one or both videos to see how an anticipation
guide can be used to activate background knowledge before reading a storybook and before an activity
in content-area class. Consider how you might use an anticipation guide with your students while
watching the video.
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3. Connecting What You Know to What You Learn
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Notice how the teacher thinks aloud to model
the process and what questions she asks to
activate students' background knowledge

Using an anticipation guide before
reading a storybook

Using an anticipation guide before a
science activity

Click here Click here

Notice what kind of statements the teacher
prepares and what she does for students who

don't know some key words.

Reflection

Create five unusual or provocative statements to use in your anticipation guide with your own students.
What scaffolding strategies can you use to support your MLs who have never done this task before and
may not know all the vocabulary words you use in the statements?
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Activating your MLs’ background knowledge is one thing, and building background knowledge is
another. What can we do when there is little existing knowledge base to build on? You might also be
thinking, ‘My MLs don’t even have enough vocabulary to express their knowledge!’ Background
knowledge does tend to go hand in hand with vocabulary knowledge; the more we read and learn about
a topic, the more vocabulary related to that topic will be learned (Schmitt et al., 2011). The Vocabulary
Visit introduced in the previous lesson is one way of concurrently increasing background and vocabulary
knowledge. There are other instructional strategies you can use to help your younger learners develop
general background knowledge. Take a look at five strategies recommended by Neuman et al. (2014). 

Ideas for Building Background Knowledge

Teach words in categories to
help develop concepts and

provide opportunities to use
generic nouns (fruit).

 

I’m going to say the
following words:

strawberries, bananas,
papayas, pineapples. They

all are a type of…(fruit)

Use analogies to build new
knowledge while using

something students already
know.

Use contrasts and
comparisons to further

students’ understanding of
categories and concepts.

Is an artichoke a type of
fruit? Why is it or is it not

a kind of fruit?

Bird is to feather as dog is
to…(fur).

Encourage topic-focused
wide reading to help

students develop a deeper
knowledge and expertise on

a topic.
 

Have students choose a
topic they are interested

in and then read as many
books as they can on the

topic. For MLs with limited
proficiency, graded

readers might be a good
option.

 

Embrace multimedia to
provide a wealth of

information and introduce
words and concepts in a

motivating way.
 

Two examples include
taking a virtual field trip

and watching a video
about the topic

beforehand.
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3. Connecting What You Know to What You Learn
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Another way to build up MLs’ knowledge on a topic is through text sets (Cloud et al., 2009; Lupo et al.,
2018). By giving MLs opportunities to read about the same topic across multiple texts, some easier, some
harder, some visual, some written, we expose them to key vocabulary repeatedly in various contexts and
enable them to build knowledge on a topic over a sustained time period. This, in turn, sets MLs up for
success when they engage in complex tasks in which they need to talk and write about the topic
confidently and fluently.

Suppose you are looking for ways to make challenging content comprehensible for MLs. In that case,
consider using what Lupo et al. (2018) called quad text sets to help them increase motivation and build
the background knowledge needed to comprehend the target text. This approach was designed to help
more advanced learners (adolescents). However, it can be adapted to help MLs (and any students) build a
knowledge base by incorporating multimedia and simpler texts before reading the challenging target text.
Move through the slides to learn more about quad text sets, and start thinking about how you might
adapt this approach!
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3. Connecting What You Know to What You Learn

A text set is a collection of reading materials that

is organized around themes...A good text set

includes a wide variety of written texts and

materials that vary in length, difficulty, and

structure, and encompasses texts that are

interesting, relevant, and accessible to most

students. A good text set gives students options

for independent reading and provides students

with opportunities to practice new reading

strategies and to learn content information.

Cloud et al. (2009, p.54-55)
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3. Connecting What You Know to What You Learn

Target text: A challenging on or above-grade-level text in terms of language and knowledge
demands consistent with the curricular goal
Visual or video text(s): Visual texts that introduce the topic and build background knowledge
Informational text(s): Informational text(s) that are simpler than the target text to build additional
knowledge
Accessible text(s): Texts from children/young adult fiction, nonfiction articles, or popular culture
to help students make connections to and find relevance in the topic

1. Build Your Text Set

Visual Text: "The Bill of Rights: The First Amendment"
by Keith Hughes (YouTube)

Informational Text: "Citizenship and the Internet" in
Civics Today (textbook chapter)

Accessible Text: "Donald Trump Threatens to Sue The
Times Over Article on Unwanted Advances" by Alan

Rappeport in The New York Times

Target Text: Case study based on the Tinker v. Des
Moines School District (1969) case on high school

students wearing armbands to protest the Vietnam War

2. Determine the Order of Implementation

Lupo et al. (2018) give an example sequence
of the texts for the First Amendment of the
US Constitution. This chart below does not
show how to scaffold each step to provide
additional help for MLs, but the scaffolding
strategies previously mentioned can apply,
such as pre-teaching key vocabulary, using an
anticipation guide, and providing graphic
organizers and glossaries.

Brainpop Junior https://jr.brainpop.com/
Edpuzzle: https://edpuzzle.com/  
Nearpod Library https://nearpod.com/library/ 
Newsela https://newsela.com/ 
National Geographic Kids https://kids.nationalgeographic.com/ 
National Museum of Natural History Virtual Tours https://naturalhistory.si.edu/visit/virtual-tour 
Readworks https://www.readworks.org/ 
Science New Explores https://www.snexplores.org/ 
Voice of America https://learningenglish.voanews.com/ 

Resources

On the right side of this slide, you will see nine resources that can help you locate visual and additional
texts on the topic of your choice. Depending on how you structure your instructional routines and
what is feasible within the set class time, you may need to assign some of the texts or steps as pre-
reading or post-reading assignments to be completed at home.
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You have made it to the end of this lesson. Before you move on, we have learning-check questions for
you below. Feel free to take your time and scroll back up to review the information. 

Check Your Learning!
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1. True or False? We draw on background knowledge to disambiguate word-level meanings and
make inferences.

A. True
B. False

Answer 1. A
2. C
3. C

2. What is NOT a recommended practice? Choose the best answer.

A. Previewing the text and vocabulary before reading
B. Using an anticipation guide to activate students’ background knowledge
C. Assuming all students are familiar with the topic of the text to be read

3. Who is building students' background knowledge effectively? Choose the best answer.

A. Mr. Conway likes to use analogy: “Cow is to calf as deer is to ___ (fawn).”
B. Ms. Smith encourages topic-focused wide reading: “If you liked the book on igloos, you’ll also enjoy
the 2 books in the pink basket. Earn 2 more stickers by reading all books in the pink basket!”
C. Both
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1. What Do Fluent Readers Do?

2. Words Have Power

3. Connecting What You Know
to What You Learn

4. Building Words and Ideas to
Make Meaning

5. Developing Literacy Knowledge

6. The Pre-During-Post Reading
Approach

7. Walking through the Steps of
a Reading Lesson: Pre-Reading

8. Walking through the Steps of a
Reading Lesson: During-Reading

9. Walking through the Steps of a
Reading Lesson: Post-Reading

10. Summing It up

This lesson discusses two language comprehension subcomponents, language structures
and verbal reasoning, exploring the idea of building words and ideas to make meaning.
Teaching practices that help develop syntactic awareness and make inferences are also
introduced.

Time estimate: 20-25 minutes

Module Outline

Overview

4. Building Words and Ideas to Make Meaning
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How Language Comprehension Leads to Reading Comprehension
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Language structure consists of rules and conventions of language, referred to as syntax. When we
communicate with one another verbally and in writing, we follow a complex set of rules and conventions
to convey our message (i.e., meaning) accurately, meaningfully, and appropriately. Syntactic awareness
refers to the ability to monitor the structural and functional relationships among the words and how
words are combined, and it allows us to accurately understand what we hear and read. You might
remember from Module 2 that languages tend to follow different word orders. Can you remember
some languages that follow SVO (subject-verb-object), SOV, and VSO order?

4. Building Words and Ideas to Make Meaning

Language Structures
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English
Spanish
Mandarin

SVO Languages

Burmese
Hindi
Japanese
Korean
Somali
Turkish

SVO Languages

Arabic (though flexible)
Irish

SVO Languages

English L1 children get ample exposure to oral language through which they develop syntactic
awareness and figure out the grammatical structures of the spoken language they hear. Many of them
have also been exposed to a variety of sentence structures by having been read to.

Language structures, or syntax, is another challenging area for MLs as syntactic rules and patterns vary
across languages. In English, an adjective comes before the noun (blue car) whereas in Spanish an
adjective comes after the noun (car blue). English is an SVO language whereas Somali is an SOV
language. For instance, a Somali-speaking ML might say ‘I turtles like‘ instead of ‘I like turtles‘ due to L1
transfer (i.e., L1 interference). MLs who have had limited exposure to oral language will have a difficult
time comprehending longer sentences with a complex sentence structure and unusual word order
(Hougen & Smartt, 2020). Our job as teachers is to “connect oral and written language during
instruction, providing many models of the structure or concept that is the focus of the lesson” (Moats,
2020).
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1. Sentence Anagrams

Write words on cards and put them in random order. Ask students to arrange
the words into a complete sentence.

Two to

is three.

equal

one plus

1. Sentence Anagrams

If you have a complex sentence, show how to first identify the verb, candidates
for the subject, and then grouping words into phrases. 

MLs can develop syntactic awareness through instruction and practice. Below are five example activities
suggested by Moats (2020) and Sedita (2020), which provide opportunities for students to understand
word order, sentence structures, as well as meanings expressed in longer and complex sentence forms.
Some of these activities can be done orally.

Developing Syntactic Awareness
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I can be a good friend today by sharing my pens.
I can be a good friend today by listening to my classmates.

Example sentences:

2. Sentence Elaboration

Start with a simple subject, and prompt students to elaborate on it with a series of questions,
using six question words (who, what, why, when, where, how).

Who: An albatross
What kind of albatross: A parent albatross
What about it: A parent albatross might fly thousands of kilometers.
Why: To find food for its young.
When: Every day

A parent albatross might fly thousands of kilometers to find food for its
young every day.

4. Building Words and Ideas to Make Meaning
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3. Sentence Combining

Start with combining two short and simple sentences. Ask students to explain
their decisions to foster metalinguistic awareness*.

3. Sentence Combining

Start with combining two short and simple sentences. Ask students to explain
their decisions to foster metalinguistic awareness*.
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4. Sentence Transformations

Have students practice generating questions from statements and vice versa. Be sure to
model and show examples.

We are going outside for recess -
Are we going outside for recess?

We are going to listen with our
mouths closed and ears open. -
How are we going to listen?

Could we have done it differently? -
We could have done it differently.

Iguanas are cold-blooded.
Turtles are cold-blooded.

Both iguanas and turtles are cold-blooded.
*being able to use and

describe linguistic
rules and patterns.

Does information overload make an employee
more or less efficient? 
Researchers are trying to determine this. 

Researchers are trying to determine if information
overload makes an employee more or less efficient.

Good job! Can you tell
me why you added 'if'
to start the second
part of the sentence?

4. Building Words and Ideas to Make Meaning
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5. Practice with conjunctions & signal words
After discussing conjunctions (e.g., because, but, so), have students complete a
part of a sentence to show how phrases or clauses are joined.

What can we do to ensure that these activities are motivating and meaningful to students?
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Jake woke up late today, so_____
Jake woke up late today, but ____

While a solid is a matter that has its
own shape, a liquid _______

Start with a few words (3 to 4) and gradually expand
the number of words and the complexity of the
sentence structure.
Scaffold the task by capitalizing the first word of the
sentence and including punctuation after the last word. 

Tips for Sentence Anagrams

TWO

to

is

three.

equal

one

plus

What can we do to ensure that these activities are motivating and meaningful to students?

Sentences from text used for reading or read-aloud
Sentences related to everyday classroom experiences (e.g.,
morning message: I can be a good friend by...)
Words from recent phonics or spelling lessons (e.g.,Ted was mad.)
Newly learned vocabulary terms or concepts (e.g., Two plus one is
equal to three, Turtles are cold-blooded.)

Tips for Sentence Anagrams: Use...

Sedita (2020)

4. Building Words and Ideas to Make Meaning

Page  38  |   How Language Comprehension Leads to Reading Comprehension



WWW . A L LOH I O L I T E R A C Y . O RG

Reflection

Choose one of the above activities for an upcoming lesson as a warm-up or wrap-up activity. Re-read
the tips on the last two slides. Create 4-5 sentences you can use for the activity and try it out with your
students!

4. Building Words and Ideas to Make Meaning

Remember that all the hard work that goes into literacy instruction – whether it is phonics
instruction, vocabulary instruction, or sentence-building like above – is ultimately to help learners
make meaning from text. This is particularly important for teaching MLs with a lot of catching up
to do regarding meaning-making. That is what makes the advice from Sedita (2020) on the last
slide valuable; this way, MLs will be working with meaningful words, concepts, and sentences and
will get multiple opportunities to interact with them to reinforce meaning. However, the activities
introduced above do not necessarily provide explicit guidance to MLs on comprehending a text
and reading between the lines.

For that, we turn to verbal reasoning.
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Read about Ms. Hopkins’ and Mr. Murray’s concerns.

Verbal Reasoning

4. Building Words and Ideas to Make Meaning

Ms. Hopkins wants to encourage her 2nd
graders to understand the text deeply, so

she uses comprehension questions that get
at both literal and inferential understanding

of the text. Her students seem to do just
fine when she asks questions like “Who did
Sarah spend the afternoon with?” However,

when she asks, “What is implied by this
sentence?” or “What did the author mean by
this?”, she often gets blank stares. She tries
to get her students to notice the clues in the

text by saying, “It is right there! Read the
sentence!” but to no avail.

Mr. Murray noticed that, even when his 3rd-
grade MLs know all the words in the text,

they cannot always make connections
among multiple idea units and have

difficulty answering questions such as “What
is causing what?” In the reading passage, so,

but, while, and therefore connect many
compound sentences. Mr. Murray has been
pre-teaching key vocabulary (e.g., chemical
reaction) before reading. Isn’t that enough?

He is not sure what else to do.

For reading comprehension to occur, readers must go beyond words alone and engage in meaning-
making. In this process, during which readers form a mental representation of the text, verbal reasoning
plays an important role. As Ohio’s Plan to Raise Literacy Achievement (2020) explains, verbal reasoning
includes making inferences and understanding different types of figures of speech in the meaning-
making process to connect the text to what one already knows and draw conclusions from the text. A
student’s ability to make appropriate inferences based on evidence to arrive at a conclusion
distinguishes skilled readers from poor readers; learners are more likely to differ in their inferential
comprehension of a text than literal comprehension (Oakhill & Cain, 2007). It is not a surprise that Ms.
Hopkins’ students could more easily answer the questions that are about what is explicitly in the text
(e.g., “Who did Sarah spend the afternoon with?“) than those that require making connections and
inferencing skills (e.g., “What did the author mean by this?“).
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4. Building Words and Ideas to Make Meaning

What Do You Know? What Do You See?

We can help even young children and MLs who may or may not yet have literacy skills develop
inferencing skills while working on oral proficiency. This can be done by prompting them to verbalize
what they know and what they see/read/notice while using visual aids. Watch the video below to see
how to make this task fun by using pictures, wordless picture books, and books that have some empty
speech bubbles for readers to fill in. While watching the video, consider which activity you would like to
adopt or adapt!

Written language is simply a brief sketch of the intended message, and it is assumed that
readers bring both knowledge and skills other than decoding to assist their
comprehension. They draw inferences about importance from their prior knowledge, and
they draw connections between ideas. Essentially, drawing inferences helps readers fill in
information that is not explicitly stated in the text. Being able to draw inferences is central
to reading comprehension and a causal contributor to good comprehension.

 
Schwanenflugel & Knapp (2016, p.196)

Page  41  |   How Language Comprehension Leads to Reading Comprehension



WWW . A L LOH I O L I T E R A C Y . O RG

4. Building Words and Ideas to Make Meaning

Similar to the techniques used in the video above, the It says – I say – and so strategy explicitly guides
students to use text-based evidence to draw appropriate inferences. This instructional strategy can be
used with narrative or informational texts and for any content-area lesson. It scaffolds the process of
making inferences by explicitly breaking it down to four steps. With a graphic organizer to go with the
task, we can also help our MLs visualize the process.

Reflection

Which one of the activities would you like to adopt or adapt? How would you scaffold the task for your
MLs who have never done the activity?

Question
Write the question

prepared by the
teacher.

It Says
Find the information

from the text that
provides a clue to help
answer the question.

 
 

I Say
Think about what
you know about

the information or
clue gathered
from the text.

 
 

And So
Answer the question

based on the
information or clue

from the text.
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4. Building Words and Ideas to Make Meaning

Referential and Bridging Inferences

Making inferences requires students to use evidence and reasoning to arrive at a logical conclusion or
generate a new idea. As such, it serves as the foundation for critical thinking and is crucial for
understanding academic or informational texts which are less contextualized than conversational
language. Inference-making becomes complicated when students engage in reading, especially when
the text they work with becomes longer and more complex. Language scientists say that there are three
types of inferences: referential, bridging, and elaborative inferences. Referential and bridging inferences
are essential when forming a coherent mental representation of the text. Find out what they mean in
the flip cards below, and see examples on the backside.

Referential Inference
It involves determining what a pronoun in the
text is referring to. It happens frequently while
reading and is a key device for creating clarity. 

Steve’s car died suddenly, so he carefully
pushed it off the road. 

‘He’ is a male person and is singular. This
pronoun must be referring to Steve because the
only male character in this sentence is Steve.

Bridging Inference
It is used to form a coherent mental picture of
a text; we map the content of what was just
read onto previous sentences or relevant
prior knowledge 

Steve’s car died suddenly, so he carefully
pushed it off the road. 

Judging from the use of 'so', there must be a
connection between pushing the car off the road
and the car dying.

Schwanenflugel & Knapp (2016)
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Recall Mr. Murray who was worried about his MLs not being able to make connections among ideas
from the text that contained lots of compound sentences. His MLs were probably juggling many things:
reading the text itself, figuring out what all the pronouns in the text are referring to (referential
inference), trying to access the meaning of the words, looking for phrase and clause boundaries to
understand the compound sentences (bridging inference), and so on. Oh my! But we can help these
students by teaching them to break sentences into meaningful chunks so that they can infer the
relationships among the idea units in a text more strategically. Texts are often filled with words and
phrases that indicate relationships among multiple phrases, clauses, sentences, and paragraphs. These
are called signal words (e.g., so, but, to begin, therefore, in contrast, in addition). Explicitly teaching
signal words has been shown to be of most use to the less able L2 readers (Chung, 2000).

Teaching Signal Words

Explicitly teaching signal words can be done with any text, but
it especially helps MLs comprehend content-rich texts, which
tend to have longer and more complex sentences. It can also
help MLs understand text structure and organize information
better. Use a graphic organizer that assists students in
visualizing text structure and relationships among idea units.
Learn more by using the resources below.

Signal Words Handout Teaching Text Structure
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Great work! You have made it to the end of the lesson. Before you move on, we have learning-check
questions for you below. Feel free to take your time and scroll back up to review the information.

Check Your Learning!

1. True or False? MLs might have a hard time learning the English word order due to L1
interference.

A. True
B. False

Answer 1. A
2. D
3. B
4. C
5. A

2. Which of the following is an appropriate activity to help students develop syntactic
awareness? Choose the best answer.

A. Arranging words into a complete sentence
B. Combining two sentences and explaining the decisions
C. Completing a sentence after a conjunction
D. All of the above
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3. True or False? Skilled and poor readers tend to differ less in inferential comprehension than
literal comprehension.

A. True
B. False

4. Which of the following does NOT help students develop inferencing skills? Choose the best
answer.

A. Using an It says-I say-And so activity
B. Using wordless picture books to get students to talk about the story
C. Having students generate questions from statements and vice versa

5. True or False? Explicitly teaching signal words will help students make bridging inferences
during reading.

A. True
B. False
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1. What Do Fluent Readers Do?

2. Words Have Power

3. Connecting What You Know
to What You Learn

4. Building Words and Ideas to
Make Meaning

6. The Pre-During-Post Reading
Approach

7. Walking through the Steps of
a Reading Lesson: Pre-Reading

8. Walking through the Steps of a
Reading Lesson: During-Reading

9. Walking through the Steps of a
Reading Lesson: Post-Reading

10. Summing It up

5. Developing Literacy Knowledge

This lesson addresses the final language comprehension subcomponent in Scarborough’s
Reading Rope, literacy knowledge. You will learn about print-specific concepts that can
influence beginning-level MLs’ literacy development and discourse-structure awareness
which is an important tool for achieving text comprehension.

Time estimate: 20-25 minutes

Module Outline

Overview

5. Developing Literacy Knowledge
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5. Developing Literacy Knowledge

Ohio’s Plan to Raise Literacy Achievement explains literacy knowledge as “concepts of print and text
genres…such as reading from left to right and top to bottom, how to hold a book and punctuation
cues” (p.29). As we know from Scarborough’s Reading Rope, learners’ literacy knowledge, or
understanding of basic concepts about print influences their early reading development
(Schwanenflugel & Knapp, 2016). While these concepts may seem particularly important now,
researchers have always understood the importance of concepts of print in reading development.
Over four decades ago, Clay (1979) identified print-specific concepts which can be a cause for later
reading difficulties, some of which are language-specific. This means we need to make sure to teach
the print-specific concepts explicitly and directly to our MLs who have not had much contact with print
in English.

Below, learn about three teachers’ experiences with young MLs who immigrated to the US with little to
no literacy knowledge of English.

Literacy Knowledge

I have one Thai student in my 1st grade. Her name is Panjanit. We were practicing writing, and I
noticed that Panjanit wrote the entire sentence with no space between words. She would also add
extra vowels here and there in words and often failed the spelling test. Three weeks later, I learned
that there is no space between words in Thai and that some vowels signify the beginning of a
syllable. So I sat down with her to do some practice writing with space between words and not
adding unnecessary vowels. One week later, her spelling test score increased dramatically!
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 I taught Pre-K two years ago and had a student from Japan named Matsu. Matsu was smart
and picked up English words pretty quickly. One day, we were about to start reading storybooks,
and I asked students to find the title for me and flip through the pages to see if they recognized
anything from the pictures and illustrations. Then I saw Matsu flip the pages from the back to
front. I thought he was being funny and not paying attention. Turns out, Japanese books start
from the back and move to the front!  

I had one student from Saudi Arabia in my Pre-K last year. He name was Roya. For about two
weeks of learning phonics, Roya couldn't arrange the letters in the order of sounds I was making. I
thought, ‘maybe she’s just confused with sounds and letters.’ But after a parent-teacher
conference, I found out that you read Arabic from right to left. So I spent some time with Roya
explaining the writing direction of English the next day and put an arrow pointing to the right on
her desk so that she can see it at all times. It took some getting used to, but guess who my star
student was in that class at the end of the month! Yes, it was Roya.
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5. Developing Literacy Knowledge

See below for examples of concepts of print that are worth paying attention to when working with
beginning-level MLs and any beginning readers. Note the prompts in the right column, which can
serve as a quick assessment tool for you to gauge MLs’ (and any students’) basic literacy knowledge.
Download a printable here.
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Concept Prompts

Book Elements

Show me the right way to hold this book.
Show me the right way to hold this book. 
Where is the front of the book? 
Where is the back of the book? 
Where is the title of the book?

Meaningfulness &
Directionality of Print

Show me with your finger where to start reading. 
(After first word) Show me where I should read next. 
(At the end of first line) where do I go now? 
(At end of page) Where do I read after this?

Letters & Words

Point to one word. 
Point to the first letter in the word. 
Point to the last letter in the word. 
Point to each word as I read it.

Capital Letters
Point to a capital letter. 
Point to a small letter (or a letter that is not capitalized)

Punctuation
(Pointing at a period, a question mark, or an exclamation
point) What is this called? 
What is this for?

Adopted from Schwanenflugel & Knapp (2016, p.11)

Page  48  |   How Language Comprehension Leads to Reading Comprehension

https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US
https://education.ohio.gov/getattachment/Topics/Learning-in-Ohio/Literacy/Ohios-Plan-to-Raise-Literacy-Achievement.pdf.aspx?lang=en-US


Which English-specific print concept did Panjanit, Matsu, and Roya need help with?
Based on your experience, which print concepts did (or do) your MLs need help with?

Reflection
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Understanding Text Genres and Discourse Structure

Familiarity with a variety of text genres is another contributor to skilled reading. In Module 2, we
introduced how spoken language differs from written language. Select from the note on the right-hand
side and write the characteristics to match the correct type of text.

5. Developing Literacy Knowledge

Spoken Language Written Language Incomplete sentences
Morphologically
complex words
Passive voice
Short sentences
Complete sentences
Contractions
Frequent use of
transition words
Frequent use of
personal pronouns

Interjections (well, yeah) Longer and complex
sentences
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5. Developing Literacy Knowledge

Written language is usually less personal in tone, is less contextualized, and uses more complex
sentence structures to pack information into fewer words, hence the characteristics you see above.
Raising MLs’ awareness of the features that are more salient in written and academic language will
help them with both reading and writing tasks. Feel free to return to this lesson to review the
characteristics of academic language. 

Developing familiarity with and understanding the discourse patterns (i.e., internal structure) of
written texts is another key to literacy success, particularly when it comes to reading informational
and academic texts as students progress through the grades. Narrative texts often follow a
predictable pattern whereas informational texts less so, as Blachowicz and Ogle (2008) describe.
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[In narrative texts], we read to find out who the characters are, what problem they
encounter, and how they go about resolving it; then we savor their victory at the end. No
similar pattern characterizes informational texts. They can be organized in several ways.
This makes predicting and organizing ideas more difficult for novice readers. And it makes
it all the more important for us to provide guidance, so students can learn to identify and
use these writing patterns for their own reading.

 
Blachowicz & Ogle (2008, p.106-107)

Good readers recognize the signals that cue to the organization of textual information, such as
headings and transition words. The ability to see how texts are organized and how discourse structure
is signaled, called discourse-structure awareness, is an important tool for achieving text
comprehension as it makes it easier for L2 readers to identify main ideas (Jiang, 2012; Williams et al.,
2007). Discourse-specific graphic organizers (DSGOs), which reflect text-specific organizational
patterns (e.g., comparison-contrast, sequence of events, problem and solution, process description,
cause and effect), are exemplary tools for raising students’ discourse structure awareness (Grabe &
Stoller, 2018).

Now, we are about to see how Mr. Mahomes addresses discourse-structure awareness in his class
with 5th graders, guiding his students through different stages of a lesson. Some teaching staff at the
school wanted to observe his lesson, and Mr. Mahomes invited them for class observation. They had
an after-lesson conference to discuss what Mr. Mahomes does to support his student’s reading
overall. Let’s take a look.
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Let’s look at the 4th paragraph.
What do you think is the job of this
paragraph? What is it trying to do?
Is it trying to introduce a problem?
Provide a solution to a problem?
Explain some steps in a process? 

Why do you think that?

BEFORE READING

Let’s look at the title, headings,
and pictures on this page. What
do you think we’re going to read
about? Make two predictions.

Re-read the title, headings, and
subheadings. Read the first 3
sentences. Now, turn to your

partner and discuss your
predictions. You can change your

predictions you made earlier!
 

Let’s look at the 3rd paragraph.
Remember the signal words, like

first, on one hand, and therefore?
Can you find signal words that

tell you how this text is organized
in that paragraph? 

 

1
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Re-read the text and complete a
graphic organizer. This one is called

a discourse-structure graphic
organizer. Why? Yes, it helps us
see how the text is organized. It

shows us the organizational
patterns of the text. 

 

I see words like, in order to
prevent, to solve this problem,
and question. We learned that

this usually means it's a
problem-solution structure. Jet
lag is the problem and there
are 3 solutions in this text!

With another color,
highlight transition words
or any features that tell
you where a new section

begins. 
 

DURING READING

Have two highlighters ready. With one
color, highlight words or phrases that
tell you the organizational patterns of
the text, like cause-effect, problem-
solution. That’s going to help you
complete a graphic organizer later.

2
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Let’s create a summary. I just gave
you 5 strips that have some text on
them, right? Read each of them and
put the strips in order to create a

good summary of the text.
 

C.
D.

Problem Solution

Jet lag (its
symptoms

drinking fluids
 

 anti-jet lag
products

1.
2.
3.

AFTER READING

A.

B.

E.

Turn to your partner and compare
your discourse-structure graphic

organizer. Discuss what clues you saw
in the text helped you fill in your

graphic organizer.
 

Problem
Solution

Jet lag (its

symptoms

drinking fluids
 
 

1.
2.
3.

3
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What a
great
lesson!

AFTER THE LESSON, TEACHERS HAD A CONFERENCE TO ASK
QUESTIONS ABOUT MR. MAHOMES' INSTRUCTIONAL

TECHNIQUES OVERALL AND SHARE THOUGHTS.

4
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I have students examine headings
and subheadings and predict what

each section might be about. This is
a great pre-reading strategy! If

done regularly, it'll become a routine
for them and, over time, they'll take

these steps independently.

AFTER-LESSON CONFERENCE

What a
great
lesson!

Why do you
ask students
to look at

the headings? 

Why have
students talk
about the
reading and

not just read?
Purposeful discussion about the
reading has so many benefits, like
increasing motivation to read,

promoting vocab learning, raising
discourse structure awareness,

reinforcing main-idea comprehension,
and encouraging student reflection!

Why not use
the graphic

organizer as a
test after
reading?

I realized that I often
assessed students'

comprehension instead of
TEACHING comprehension.

This was not helpful,
especially for MLs. 

Now, I guide students during reading
with questions and a graphic

organizer. After reading, I invite
students to talk about why their

answer was appropriate, where the
text supports the answers, or how

to understand the text better.

5
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What a
great
lesson!

MR. MAHOMES ENCOURAGED TEACHERS TO ALWAYS FIND
OPPORTUNITIES TO RAISE STUDENTS' DISCOURSE-

STRUCTURE AWARENESS AND INSPIRED THEM TO TEACH
(RATHER THAN TEST) COMPREHENSION.

 
THANK YOU, MR. MAHOMES!

 

6
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See the four-page handout below that shows common text structures, signal words, and discourse-
structure graphic organizers.
 Select a text that students will be reading in an upcoming lesson. Then, identify the text’s
organizational structure and find an appropriate discourse-structure graphic organizer(s) from the
handout (see p. 3-4).
 Create a handout with the chosen discourse-structure graphic organizer(s) to distribute to students. 
 Prepare questions to raise students’ discourse-structure awareness to use in the pre-, during- and
post-reading stages (see what Mr. Mahomes did above). Consider what accommodations you can
make to provide additional support for MLs.
 Use the questions and handout to guide students’ reading in class!

Activity

1.

2.

3.
4.

5.
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Text
Structure Description Signal Words

Description
It gives attributes and features of
people, places, items, or setting

information about a topic.

for example, for instance, specifically, such as,
attributes of, that is, namely, characteristics

are, qualities are, in describing

Problem &
Solution

It is used to present a problem
and discuss the possible
solutions to this problem.

problem, question, puzzle, riddle, issue, need
to prevent, the trouble, solution, answer,

response, reply, to satisfy the problem, to set
the issue at rest, to solve these problems 

Comparison
& Contrast

It tells about the differences and
similarities of two or more

objects, places, events, or ideas
by grouping their traits for

comparison.

not everyone, but, in contrast, all but, instead,
act like, however, in comparison, on the other

hand, whereas, in opposition, unlike, alike,
have in common, share, resemble, the same

as, different, difference, differentiate,
compared to, while, although, despite

Cause &
Effect

The reader is told the result of an
event or the reasons it

happened.

as a result, because, since, for the purpose of,
cause, lead to, consequently, consequence,
thus, in order to, this is why, if...then..., the

reason, so, therefore

Process &
Sequence

It tells the order in which steps in
a process or series of events

occur. A sequence groups ideas
based on order or time.

afterwards, later, finally, last, early, following,
to begin with, to start with, then, as time
passed, continuing on, to end, years ago,

before, after, soon, more recently

Classification

It is used to divide something
into groups, classes, or

categories according to a
criterion or several criteria.

can be divided into, there are two types of...,
subcategories, can be classified, are grouped

TEXT STRUCTURES & SIGNAL WORDS
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TEXT STRUCTURES & SIGNAL WORDS
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Text
Structure Description Signal Words

Argument

The author makes a claim and
presents reasons or evidence to
support this claim. It is used to

convince the reader to view things
from the author's point of view.

should, must, need to, if...then...

Definition

It is used to define a topic or
subject. It elaborates on the

meaning of a term. It may identify
features, uses, or relationships

with other known objects, events,
or ideas.

is, is called, is named, is...that

Enumeration
& Listing

It is used to present information
by listing events in a sequence or
in chronological order using time.

It can occur with any text
structures.

and, in addition, also, moreover, beside, first,
second, third, etc., subsequent, furthermore, at

the same time, another

Anecdote &
Story

Through the moral or lesson it
presents, an anecdote or story is
often used to introduce the topic

of discussion and make
connections to the larger issue of

concern.

various linguistic signals, but semantically,
something happened to someone at a certain

time and place for a certain reason (who,
what, where, when, why)

(Adopted from Jiang & Grabe, 2009, p.38-39)



EXAMPLES OF GRAPHIC ORGANIZERS
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Text
Structure Graphic Organizer

Description &
Classification

 

Problem &
Solution

 

Comparison
& Contrast

 

Cause &
Effect

 

Process &
Sequence

 

Problem
(who, what, why)

Solutions
1.
2.
3.

Comparison

Contrast
or

or



EXAMPLES OF GRAPHIC ORGANIZERS
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Text
Structure Graphic Organizer

Argument  

Definition  

For or
Against

 

Timeline  

Evidence 1

Evidence 2

Evidence 3

Argument, claim, or
thesis statement

Conclusion:

is a that

Position 1

Position 2

For Against

T1

T2

T3

T4

(Adopted from Jiang & Grabe, 2009, p.38-39)



Great work! You have made it to the end of the lesson. Before you move on, we have learning-check
questions for you below. Feel free to take your time and scroll back up to review the information.

Check Your Learning!

1. True or False? The directionality of print is one example of a print-specific concept.

A. True
B. False

Answer 1. A
2. A
3. B
4. A
5. B
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2. True or False? Some of print-specific concepts are language-specific.

A. True
B. False

3. True or False? Students easily notice the signals that cue to the organization of textual
information, such as headings and transition words.

A. True
B. False

4. True or False? Teachers can address discourse-structure awareness in all stages of reading
(pre-, during-, post-reading). 

A. True
B. False

5. True or False? A discourse-structure graphic organizer should not be used during reading.

A. True
B. False
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1. What Do Fluent Readers Do?

2. Words Have Power

3. Connecting What You Know
to What You Learn

4. Building Words and Ideas to
Make Meaning

5. Developing Literacy Knowledge

6. The Pre-During-Post
Reading Approach

7. Walking through the Steps of
a Reading Lesson: Pre-Reading

8. Walking through the Steps of a
Reading Lesson: During-Reading

9. Walking through the Steps of a
Reading Lesson: Post-Reading

10. Summing It up

For novice readers and users of English, a teacher’s guidance in finding the path to literacy
comes in the form of a properly-sequenced lesson. This section of the module details how
using pre-, during-, and post-reading activities facilitates understanding for MLs when they
work with texts in your classroom.

Time estimate: 10-15 minutes

Module Outline

Overview

6. Planning Effective Literacy Lessons: The Pre-During-Post
Reading Approach
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As you learned in Lesson 1 and Lesson 2, students go through multiple phases as they achieve literacy in
a language. They begin by building their decoding ability (i.e., learning to read and write) and as this skill
becomes automatized they turn their focus to improving their language comprehension (i.e., reading
and writing to learn).

A teacher is a guide who enables students to pull ideas together. Novice readers are especially dependent
on the active guidance of the teacher, who knows where a lesson is headed.

Moats & Tolman (2019, p. 203)

How Do We Plan Effective Lessons to Develop Literacy?

6. Planning Effective Literacy Lessons: The Pre-During-Post Reading Approach
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Heavy Reading Loads

Challenging
Texts

Text-based 
Tasks

As students progress through the grades, reading
demands begin to pile up. They have to deal with
multiple challenges, like you see on the right: (1)
heavy reading loads; (2) challenging texts involving
academic language; and (3) a variety of tasks that
require a solid understanding of the text they’ve
read. These tasks are a challenge for anyone, let
alone for MLs with a pre-existing deficit of
exposure to the language all this reading is
conducted in. Read on to see how each of these
challenges might affect an ML's progress in school.

Learners' reading responsibilities increase
throughout their school career in many ways.

As students progress through
the grades, they encounter
more and more academic

vocabulary, which can include
discipline-specific language.
Studies have shown that not

knowing just 2% of the
language in a text can

negatively affect
comprehension (Carver, 1994;
Freebody & Anderson, 1983).

How much reading?

Heavy Reading
Loads

What types of language
are used?

How can MLs succeed?

Challenging
Texts

What kind of tasks?

Using Texts with
Tasks

While reading demands vary
between school systems, the

increase in the number of
texts students are responsible
for is a constant factor as they
progress through the grades.
Since MLs are still developing

foundational reading skills, it is
easy for them to quickly fall

behind as their workload
increases.

Classroom tasks are often
linked to comprehension of
classroom texts. How often

have you asked your
students to write about
something they've read,

create a presentation about
a reading, complete an

assessment based on a text,
or synthesize information

from one text with another?
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6. Planning Effective Literacy Lessons: The Pre-During-Post Reading Approach
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In this lesson, we briefly examine how you can support your MLs (and their monolingual peers) as they
work through these challenges. Before you continue, read and answer the reflection question below.
Then, read on to examine how using a pre-reading, during-reading, post-reading approach to planning
lessons can create more strategic and autonomous readers (Grabe & Stoller, 2018; Moats & Tolman,
2019). 

Reflection

Review the challenges on the previous page. Which pose(s) the greatest challenge for your MLs? How
do you support their reading for comprehension before, during, or after they read a text?

Why the Pre-, During-, and Post-Reading Approach?

When we build lessons using a pre-, during-, and post- framework, we provide opportunities for MLs to
experience the use of reading strategies that skilled readers (i.e., you, their teacher!) use before they read,
while they read, and after they read new information (Hedgcock & Ferris, 2018).

Instead of leaving them to read alone and arrive at comprehension individually, we guide MLs throughout
the reading process with scaffolded activities, model how strategies and meaning-making processes work
while reading, and facilitate small group or partner work. This approach requires an initial time
investment on the part of the teacher. However, it results in increased effectiveness of instruction and
more self-efficacy for learners as they become familiar with the reading process (DelliCarpini, 2011; Grabe
& Stoller, 2020). 

The next two lessons will explore each stage of the pre-during-post reading framework in detail. On the
next page you can preview some lesson planning advice that applies when using this framework as you
work with texts in your classes. Think about which pieces of advice you already follow and which are new
to you – we’ll ask you to share your thoughts in a reflection question afterwards.
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6. Planning Effective Literacy Lessons: The Pre-During-Post Reading Approach
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#1 - Preparation is Key
When you are adapting your instruction to

include MLs,  preview the text multiple times
before teaching it. This will allow you to:

Ensure the text is an appropriate one for your learners

For example: Is the text culturally relevant? Does it include language that helps
or hinders comprehension?

Identify key vocabulary for instruction
For example: Selecting not only academic vocabulary, but more common

vocabulary that may be unknown to MLs as well

Prepare questions to check students’ comprehension
as they read

For example: Preparing questions after the introduction of a new concept to check
learners' understanding or creating questions to explore the relationship between

two concepts

Devise engaging methods of using new information in
post-reading practice

For example: Instead of approaching a reading as only a small portion of a
class, think of how you can interact with the reading throughout the entire class

2

Reading
Reminders

Lesson planning advice
for a successful Pre-
During-Post reading

lesson

1
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The amount of
time you can

devote to reading
instruction

Reading
Reminders

Lesson planning advice
for a successful Pre-
During-Post reading

lesson

6. Planning Effective Literacy Lessons: The Pre-During-Post Reading Approach
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#2 - Don't Rush It
You are not required to fit all parts of
the framework (i.e., pre-, during-, and
post-reading practice) into one lesson. 

Adjust each part to your class’s context based on factors such as:

Your
students’

reading skills

The length
of the text
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2

3

6. Planning Effective Literacy Lessons: The Pre-During-Post Reading Approach
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#3 - Remember to Assess Progress
The post-reading stage should feature regular

formative assessments of comprehension. 
As a teacher, these assessments help you 

(1) understand students’ progress and (2) shape future
instruction. These assessments also benefit MLs

because they can:

Work with their teacher and peers

Increase awareness of their progress
Positive progress provides motivation for
struggling readers.

Create space for self-assessment
Encouraging awareness of one’s learning
and increasing autonomy in future reading
practice.

Learners can improve their comprehension
through interaction and reflection.

Reading
Reminders

Lesson planning advice
for a successful Pre-
During-Post reading

lesson
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6. Planning Effective Literacy Lessons: The Pre-During-Post Reading Approach
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#1 - Preparation is Key
#2 - Don't Rush It
#3 - Remember to Assess Progress

Reflection

How much of this advice do you already follow? What was new to you? Do you think this advice is
realistic for your context?

Reading
Reminders

Lesson planning advice
for a successful Pre-
During-Post reading

lesson
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You have made it to the end of this lesson. Before you move on, we have learning-check questions for
you below. Feel free to take your time and go back to review the information covered in this lesson.

Check Your Learning!
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6. Planning Effective Literacy Lessons: The Pre-During-Post Reading Approach

1. A benefit of a pre-during-post reading approach is that it allows learners to experience how
skilled readers use strategies.

A. True
B. False

Answer 1. A
2. B
3. A

A. True
B. False

3. Using formative assessments in the post-reading stage benefits BOTH the teacher and the
learner.

2. When using a pre-during-post reading approach, it is necessary to conduct all three stages in
one lesson.

A. True
B. False
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1. What Do Fluent Readers Do?

2. Words Have Power

3. Connecting What You Know
to What You Learn

4. Building Words and Ideas to
Make Meaning

5. Developing Literacy Knowledge

6. The Pre-During-Post Reading
Approach

7. Walking through the Steps of
a Reading Lesson: Pre-Reading

8. Walking through the Steps of a
Reading Lesson: During-Reading

9. Walking through the Steps of a
Reading Lesson: Post-Reading

10. Summing It up

This lesson illustrates possible forms and functions of the pre-reading stage of a reading
lesson. You will be introduced to the techniques a teacher uses to guide, model, and facilitate
student success. These strategies and techniques are designed to improve MLs’
comprehension, motivation, and strategic competence while engaging in text reading.

Time Estimate: 25-30 minutes

Module Outline

Overview

7. Walking Through the Steps of a Reading Lesson:
Pre-Reading
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Before we examine Ms. Coulson’s lesson, think back to everything you’ve learned about creating
effective instruction for ML learners. Choose three pieces of advice you’d give a fellow teacher who
needs to create a reading lesson for their class tomorrow. 

Reflection
Imagine that a colleague from your discipline asked for your advice on how to help their ML students
succeed in a reading lesson. Using what you have learned about working with MLs, give them three
pieces of advice.

In this lesson, we’ll follow along in a Life Science lesson taught by Ms. Coulson. Let's get to know the two
main characters in this story: Ms. Coulson and her student Kanako.

Ms. Coulson's Science Class
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7. Walking Through the Steps of a Reading Lesson: Pre-Reading

Do you remember Kanako from Lesson 1 - What
Do Fluent Readers Do? She’s a 7th grade student

from Japan who recently joined Ms. Coulson’s
school. It can be frustrating for her to read in

class because of the amount of academic
vocabulary she encounters in her textbooks.

 
She likes Ms. Coulson’s class because she knows

that instead of being asked to read silently by
herself, Ms. Coulson does activities that help her

prepare to read, asks questions as the class
reads a text aloud together, and asks her to
complete projects using her new knowledge

after they finish reading.

Ms. Coulson is a 7th grade Science teacher at
an urban middle school. Her 32-student class

has both monolingual and multilingual
students, many of whom are at different levels

of reading proficiency. She sees herself as a
supporter of her students in many ways - as a

guide, a model, and a facilitator of success (Grabe
& Stoller, 2020, p.183).

Refresh Your Memory - Tips
for Teaching MLs
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Did the reflection task jog your memory about working with MLs? Read on to see which three rules of
thumb Ms. Coulson follows for preparing effective reading instruction for her MLs. How many of these
matched your advice for your colleague?
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7. Walking Through the Steps of a Reading Lesson: Pre-Reading

1

2

3

USE EXPLICIT INSTRUCTION FOR VOCABULARY
AND SYNTAX

USE PAIR AND SMALL GROUP WORK TO DEVELOP
ORAL LANGUAGE FLUENCY

MAXIMIZE ENGAGEMENT BY INVOLVING MLS IN
CLASSROOM DISCOURSE

Value the classroom contributions of MLs
Motivate MLs to elaborate on their answers
Encourage ML participation in pair and small group work
Give MLs more chances to use academic language in class

Give exposure to model language structures
Push students to interact and negotiate to create meaning
Give learners practice in creating language to be understood
by others
Provide exposure to more language than if students worked
alone

Expand vocabulary
Improve text comprehension
Assist struggling readers in using context to identify
meanings of unknown words

Preparing Reading Instruction for MLs
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 2. Model strategy use with a think-aloud so that
students can see the thought process in action.

 

1. Have a brief discussion of how a strategy contributes
to comprehension, when to use it, and how it relates to
other known strategies.

 

3. Have students discuss the effects of the strategy in
pairs or small groups.

Notes from Dr. Grabe's class, 2008

Strategy Training Protocol

In this and the two subsequent lessons, we'll examine both Ms. Coulson and Kanako’s thought
processes as they progress through the three stages of the reading process with a reading about
biomes and their characteristics which Ms. Coulson chose to supplement her textbook.
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7. Walking Through the Steps of a Reading Lesson: Pre-Reading

Similar to any preparatory task, the pre-reading stage is vital to success in the further during-reading
and post-reading stages. Ms. Coulson begins by guiding her students in establishing a purpose for
their reading and setting goals. When dealing with academic texts, there are a number of possible
reading purposes: finding answers to questions, encountering new ideas, developing expertise,
synthesizing information with other known sources, looking for information to support an argument or
position, or critiquing ideas (Grabe & Stoller, 2018).

Stage 1: Pre-Reading

pre-teaching vocabulary
exploring what learners already
know about the topic
generating interest in the topic
building confidence and
motivation to read

Ms. Coulson continues by modeling
and then practicing the reading
strategies she wants her students to
use. She follows the strategic training
protocol she learned from an earlier
professional development (PD)
opportunity. She kept her notes from
that PD! 

Ms. Coulson finishes her pre-reading
stage by giving her learners the extra
push (i.e., information) that they need
to make it through a reading without
developing frustration and giving up.
This can include

Go to the next page to see how Ms. Coulson's pre-reading stage with Kanako goes!
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7. Walking Through the Steps of a Reading Lesson: Pre-Reading
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7. Walking Through the Steps of a Reading Lesson: Pre-Reading
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7. Walking Through the Steps of a Reading Lesson: Pre-Reading
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7. Walking Through the Steps of a Reading Lesson: Pre-Reading
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7. Walking Through the Steps of a Reading Lesson: Pre-Reading

Go back to the 2nd frame of the comic ('Class Begins') where Ms. Coulson establishes a purpose for
reading. What effect do you think it had on her students?
Think about the text you will be using in an upcoming lesson. What is the purpose(s) or goal(s) of
reading? How might setting the goal(s) of reading help your MLs and all students?

Reflection
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Think about the activities introduced in this lesson, the activities used in the video above, and
activities you already use in your class prior to reading a text.
How do you see your classroom practice changing after completing this lesson?

Reflection
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7. Walking Through the Steps of a Reading Lesson: Pre-Reading

.

You can view a variety of pre-reading activities conducted with with 3rd grade MLs in the video below.
As you watch, think about the activities introduced in this lesson, the activities used in the video, and
activities you already use in your classes. How do you see your classroom practice changing after
completing this lesson? Prepare to write your answer in the reflection prompt after the video.

Additional Resource - Pre-reading in Action
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7. Walking Through the Steps of a Reading Lesson: Pre-Reading

You have made it to the end of the lesson. Before you move on, we have learning-check questions for
you below. Feel free to take your time and scroll back up to review the information.

Check Your Learning!

1. What is NOT a purpose for reading an academic text?

A. Looking for information to support an argument or position
B. Modeling and practicing reading strategies
C. Synthesizing information with other known sources

Answer 1. B
2. C
3. A

2. Which is the first step in Ms. Coulson's strategy training protocol?

A. Model strategy use with a think-aloud
B. Have students discuss the effects of the strategy in pairs or small groups
C. Briefly discuss how a strategy contributes to comprehension

3. What is NOT an information-building practice teachers can use before students begin to read?

A. Summarizing the reading
B. Exploring what learners already know about the topic
C. Pre-teaching vocabulary
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1. What Do Fluent Readers Do?

2. Words Have Power

3. Connecting What You Know
to What You Learn

4. Building Words and Ideas to
Make Meaning

5. Developing Literacy Knowledge

6. The Pre-During-Post Reading
Approach

7. Walking through the Steps of
a Reading Lesson: Pre-Reading

8. Walking through the Steps of a
Reading Lesson: During-Reading

9. Walking through the Steps of a
Reading Lesson: Post-Reading

10. Summing It up

This lesson illustrates the use of a student read aloud in the during-reading portion of a
lesson. You’ll follow along with Ms. Coulson’s lesson and see how she tailors instruction to
benefit her developing ML readers.

Time estimate: 25-30 minutes

Module Outline

Overview

8. Walking Through the Steps of a Reading Lesson:
During-Reading
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Establishing a purpose for
reading

Before we begin to talk about the during-reading section of a reading lesson, let’s review which activities
Ms. Coulson used in the pre-reading section of her lesson. If you’d like to revisit the pre-reading lesson
to review, please do so now. When you’re ready, please continue with the activity below. 

Directions: Select the four pre-reading activities Ms. Coulson used and place them in the area labeled
'Ms. Coulson's Pre-Reading Activities'. You can check your answers at the bottom of the page when
you've finished.

What Do You Recall About Pre-Reading Practices?
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Answer Establishing a purpose for reading
Modeling reading strategies
Pre-teaching vocabulary
Practicing reading strategies

8. Walking Through the Steps of a Reading Lesson: During-Reading

Eliciting background
knowledge Summarizing a paragraph

Modeling reading strategies

Underlining text to show
connections between ideas

Pre-teaching vocabulary

Practicing reading strategies
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Establishing a purpose and setting goals
Modeling and practicing reading strategies used
by skilled readers
Pre-teaching vocabulary and eliciting background
knowledge about the reading

Ms. Coulson has prepared her learners (especially
her MLs) to read the upcoming passage by:

1.
2.

3.

Now the during-reading stage begins! Some teachers
use this period of the lesson to kick back and take a
break – let the students do the work! After all, the
textbook usually just says, “read the passage” – so
why do more? Ms. Coulson knows that her MLs like
Kanako need the most support when dealing with
reading a new text. This is true whether the text is
located in the textbook or is a supplementary text
that’s being adapted for class.

From Pre-Reading to During-Reading
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8. Walking Through the Steps of a Reading Lesson: During-Reading

Inside the Developing Reader's Mind

Developing readers like Kanako may frequently fail
to comprehend part of an academic text due to lack
of vocabulary knowledge. When this happens, it’s
best for them to stop reading and begin to repair
comprehension with a strategy like examining an
unknown word’s context, using a dictionary, or using
morphemes to decipher a word’s meaning.

However, she may not have chances to do this in
class when she’s reading on her own, for a number
of reasons: keeping up with the class,
embarrassment, or simply expecting less from the
reading process. She’s more likely to just keep
reading and hope that the unknown words aren’t
necessary for comprehension (Moats & Tolman,
2019).
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Keeping these learner characteristics in mind, Ms. Coulson’s first thought is to keep the class reading together by
using a student read-aloud (return to Lesson 2 to see an example of a teacher read-aloud). 

She likes student read alouds for the opportunities they provide both teacher and student in the during-reading
phase of a lesson (Reed et al., 2020; Grabe & Stoller, 2020):
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8. Walking Through the Steps of a Reading Lesson: During-Reading

During-Reading: More Than “Read the Passage and Answer the
Questions”
So now you may be thinking about how much more there is to the during-reading stage than just ‘read
the passage and answer the questions.’ Good! Are you already using practices like these in your class? How
can you see yourself introducing these techniques in your lessons? Write your thoughts in the reflection
below.

Reflection
Review the benefits a student read aloud brings to during-reading practice above. Are these practices
you already use in your class? If so, do you find them effective or ineffective? How can you see yourself
introducing these techniques in your lessons?
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Now that you’ve had a chance to think about how you handle reading practice in your classroom setting, let’s see
what Ms. Coulson’s class looks like. Read the comic to see how her class with Kanako continues in the during-
reading portion of the lesson. 
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8. Walking Through the Steps of a Reading Lesson: During-Reading
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8. Walking Through the Steps of a Reading Lesson: During-Reading
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8. Walking Through the Steps of a Reading Lesson: During-Reading
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8. Walking Through the Steps of a Reading Lesson: During-Reading
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8. Walking Through the Steps of a Reading Lesson: During-Reading
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8. Walking Through the Steps of a Reading Lesson: During-Reading

Ms. Coulson used
explicit instruction

twice:
 

(1) Writing vocabulary
on the board

(2) Directing students
to fill in their graphic

organizer

What kind of
questions did

Ms. Coulson use
to check

comprehension?

How often did
Ms. Coulson use

explicit
instruction?

Which did Ms.
Coulson do first,  
model or practice

strategy use? 

She used questions
she prepared ahead

of time.
 

Ms. Coulson previewed
the text and created
questions in specific

areas to highlight
vocabulary, text

organization, and links
between ideas.

Ms. Coulson began by
modeling.

 First, she showed
students how she

identified unknown
vocabulary by

examining its context.
Then, she encouraged

them to use the
strategy themselves.

Ms. Coulson's Instructional Techniques
The tiles below have questions about Ms. Coulson’s during-reading portion of her lesson. First,
read each question, then think of your answer, and finally check your answer below each tile.
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8. Walking Through the Steps of a Reading Lesson: During-Reading

Watch this video of Clarissa Grimes, an educator at the Citizens’ Academy in Cleveland, as she conducts a
read aloud/think aloud practice with her 4th grade students. Think about the comprehension strategies
you’ve learned about in this module and see which ones you notice in the video.

Additional Resource - Read Aloud and Think Aloud
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You have made it to the end of this lesson. Before you move on, we have learning-check questions for
you below. Feel free to take your time and go back to review the information covered in this lesson.

Check Your Learning!
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8. Walking Through the Steps of a Reading Lesson: During-Reading

1. The during-reading stage is most effective when readers read a passage and answer
comprehension questions after reading.

A. True
B. False

Answer 1. B
2. A
3. A
4. A

A. True
B. False

3. A benefit of a student read aloud is that a teacher can provide a model of and practice with
comprehension strategies used by skilled readers. 

2. When a developing reader fails to comprehend part of a reading, they are more likely to just
keep reading instead of stopping to repair comprehension.

A. True
B. False

4. In the Think Aloud video, Clarissa Grimes makes connections to her students' known world to
help them comprehend a reading.

A. True
B. False
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1. What Do Fluent Readers Do?

2. Words Have Power

3. Connecting What You Know
to What You Learn

4. Building Words and Ideas to
Make Meaning

5. Developing Literacy Knowledge

6. The Pre-During-Post Reading
Approach

7. Walking through the Steps of
a Reading Lesson: Pre-Reading

8. Walking through the Steps of a
Reading Lesson: During-Reading

9. Walking through the Steps of a
Reading Lesson: Post-Reading

10. Summing It up

In this lesson, you will follow along with Ms. Coulson’s class to see how she approaches the
post-reading portion of a reading-focused lesson. You will see the methods she uses to guide
her learners in checking their comprehension, model skilled reading strategies, and facilitate
success through reflection.

Time estimate: 20-25 minutes

Module Outline

Overview

9. Walking Through the Steps of a Reading Lesson:
Post-Reading
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Before we introduce the post-reading section of a reading lesson, let’s review which activities Ms.
Coulson used in the during-reading section of her lesson. If you’d like to revisit the during-reading
lesson, click here to return to the previous lesson. When you’re ready, please continue reading below.

During-Reading Practices – A Quick Review

9. Walking Through the Steps of a Reading Lesson: Post-Reading
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Ms. Coulson used explicit
instruction when she wrote

the definition of an
unknown word on the

board.

Strategy
Modeling and

Practice
Explicit

Instruction
Monitoring

Comprehension

Ms. Coulson used a
strategy that analyzed

contextual clues to infer
the meaning of an

unknown word during her
read aloud.

Ms. Coulson stopped the
reading and asked

prepared questions about
new vocabulary and at
key points in the text to
monitor her learners'

comprehension.

Post-Reading: A Second Chance to Build Comprehension

Summarizing - summarizing a paragraph with a note in the margins of the text allows a learner to
put textual ideas into words they understand. It also serves as a chance to identify areas of
comprehension breakdown.
Underlining -  underlining parts of a passage that show connections between ideas can help visual
learners and MLs who are still building their English proficiency. Alternately, you can ask learners to
identify difficult-to-comprehend areas to examine in class discussion.
Completing a Graphic Organizer - completing a graphic organizer helps learners analyze the text’s
discourse structure, identify main ideas and details, or catalog information for use in a post-reading
task.

Following the read-aloud in the during-reading portion of her lesson, Ms. Coulson guides her learners in
checking their comprehension of the new information by having them re-read the article and identify
any areas that are still difficult to comprehend as a post-reading activity. 

To make this re-reading period an efficient use of everyone’s time, Ms. Coulson once again models
strategies used by strong readers and gives her learners a chance to practice using them. These
strategies can include:
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Ms. Coulson doesn’t plan to include each task when students re-read, but instead introduces them
throughout the year as needed for other reading practices.

Finally, Ms. Coulson wants to leave her learners feeling confident and ready to contribute in their
group work, so she helps them reflect on what information they acquired from the reading and what
strategies they used to aid their comprehension.

Reflection
Review the post-reading strategies. Imagine that you’re asking your learners to re-read a text you’ve
introduced in class. What other strategies might you introduce to them that are specific to your
discipline? 

9. Walking Through the Steps of a Reading Lesson: Post-Reading
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Now that you’ve had a chance to think about how you’d handle post-reading practice in your classroom
setting, let’s see what Ms. Coulson’s class looks like. Read the comic below to see how her class with
Kanako continues in the post-reading portion of the lesson. 
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9. Walking Through the Steps of a Reading Lesson: Post-Reading
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See how to use strategies used by skilled readers and practice the strategies for herself
Receive guidance on where and what to examine to build comprehension of a passage
Get support from her teacher and peers instead of being left to attempt to build meaning by herself
Build strategic awareness and confidence in her reading abilities

The last three lessons have illustrated the benefits of applying a pre-during-post reading process to
reading practice in your classroom. Through Ms. Coulson’s process, Kanako was able to:

1.
2.
3.
4.

If the pre-during-post reading process is new to you, we hope that this overview has proved helpful. If
you are already using a pre-during-post approach in your reading instruction, we hope that you were
able to acquire one or two new techniques from these lessons. If you’d like to view more techniques,
please check out the additional resource below.

Summing It Up

9. Walking Through the Steps of a Reading Lesson: Post-Reading
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Additional Resource: Teacher Roles and Strategies

Do you remember the post-reading strategies you brainstormed earlier for the reflection question? Keep
those in mind while you check out the additional resource below that outlines commonly used pre-,
during-, and post-reading strategies for MLs as well as the teacher’s roles. See the handout below and
place it wherever you do your lesson planning! 
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9. Walking Through the Steps of a Reading Lesson: Post-Reading

Great work completing the pre-during-post reading process lessons. Below, you can check your
knowledge of the activities and strategies used in the three stages of the process. Review the lessons as
you need first, then come back and check your knowledge.

Check Your Learning!

Down
1. Pre-reading: Have students
discuss the effects of the strategy in
small _____

2. During-reading: Drawing attention
to text ______ features

5. Post-reading: _____ parts of the
passage that show connections
between ideas

Across
3. Post-reading: Completing a ____
organizer to analyze the text’s
discourse structure or catalog info
for a post-reading task

4. During-reading: Providing
opportunities for multiple members
of the class to _____

6. During-reading: ______ student
comprehension through the use of
questioning

7. Post-reading: _____ a paragraph
with a note in the margins of the
text

8. Pre-reading: Model strategy use
with a _____ so that students can see
the thought process in action

Answer Across
3. graphic
4. contribute
6. confirming
7. summarizing
8. thinkaloud

Down
1. groups
5. organization
6. underlining
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1. What Do Fluent Readers Do?

2. Words Have Power

3. Connecting What You Know
to What You Learn

4. Building Words and Ideas to
Make Meaning

5. Developing Literacy Knowledge

6. The Pre-During-Post Reading
Approach

7. Walking through the Steps of
a Reading Lesson: Pre-Reading

8. Walking through the Steps of a
Reading Lesson: During-Reading

9. Walking through the Steps of a
Reading Lesson: Post-Reading

10. Summing It up

The goals of this module were to help educators (1) better understand the complex nature of
reading comprehension with a focus on the foundational skills and (2) identify instructional
techniques they can enact to support MLs during foundational literacy instruction. To this
end, we introduced simplified and widely accepted reading models, components of word
recognition, cross-language differences, and instructional modifications that can be used to
support MLs.

Time estimate: 10-15 minutes

Module Outline

In Summary

10. Summing It Up
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How Language Comprehension Leads to Reading Comprehension
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In this module, you have learned about the complexity of reading comprehension and many factors that
contribute to a learner’s success as a reader. ML readers, in particular, face an uphill battle to catch up to
their monolingual peers. We have examined a variety of techniques that educators can use to guide their
ML students to become strong readers who are proficient with the same strategies that successful readers
use.

Language Comprehension and Reading Comprehension

WWW . A L LOH I O L I T E R A C Y . O RG

10. Summing It Up

Beginning with the subcomponents of language comprehension – vocabulary acquisition and the
interplay between new and previously known information, we have provided techniques you can use in
your classroom to bridge the L1 and L2 comprehension gap for your MLs. Continuing with building
knowledge of language structures and techniques for making meaning from words and ideas in a text, a
developing reader is able to evolve their literacy alongside the careful guidance of their instructor. Finally,
using knowledge of English language discourse structure and literacy devices, MLs can approach readings
in a strategic manner and without hesitation.

We also introduced a pre-during-post instructional framework for conducting reading activities in all
disciplines. Following this structure provides MLs with a chance to see and practice reading strategies used
by skilled readers, like you, their teacher! We believe that, by combining (1) what you have learned about
language knowledge and its connection to reading comprehension and (2) a methodological framework
for planning effective reading lessons that incorporate strategy use, your students will look forward to
your class. This is because you provide them with the tools they need to participate, you understand their
language learning needs and create instruction that addresses them, and you create confidence in their
abilities to both read and understand what they read in English.
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10. Summing It Up

What Do Fluent
Readers Do?

Vocabulary: Words
Have Power

Using Background
Knowledge

Reading comprehension
requires an orchestration
of a variety of skills and

knowledge, such as using
background knowledge
and a large vocabulary.

With practice and
experience, L2 reading can

become more like L1
reading.

Growth in vocabulary
knowledge leads to

improved reading while
reading also leads to
growth in vocabulary

knowledge. MLs need both
vocabulary breadth and

depth to achieve an
accurate and appropriate

understanding of the
words and the text.

Not all MLs have had rich
experiences that they
need to succeed in the

American school setting.
We should build and

activate MLs' background
knowledge to ensure that

all students have some
knowledge base to read
the texts used in class.

Lesson 1 Lesson 2 Lesson 3
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Below, you will find a quick summary of each of the lessons. Feel free to return to the previous lessons to
review what you have learned in this module, How Language Comprehension Leads to Reading
Comprehension.

Building Words and
Ideas

Developing Literacy
Knowledge

The Pre-During-Post
Framework

MLs need to understand
the relationships among

words and how words are
combined. They also need
to be able to read between

the lines and make
appropriate inferences

based on text to integrate
multiple idea units. These

skills can be explicitly
taught.

MLs need an
understanding of English-

specific print concepts,
text genres, and discourse

structure. Discourse-
structure awareness is an

important tool for
achieving text

comprehension and can
be developed with

practice.

Following a pre-during-
post reading lesson
framework provides

opportunities for
developing readers like

MLs to experience the use
of reading strategies that

skilled readers use to build
comprehension in all
stages of the reading

process.

Lesson 4 Lesson 5 Lesson 6
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10. Summing It Up

Pre-Reading Strategies During-Reading
Strategies

Post-Reading
Strategies

In the pre-reading stage,
learners establish a

purpose and goals for an
upcoming reading.

Teachers can pre-teach
vocabulary, explore

background knowledge,
generate interest in the

topic, and build confidence
and motivation to read.

In the during-reading
stage, teachers can actively

assist students in
meaning-making. This can

include monitoring
students' comprehension

through questioning,
drawing attention to text

organization features, and
using explicit instruction.

In the post-reading stage,
the teacher guides their

learners in checking
comprehension of new

information. Learners also
reflect on the ease or

difficulty of
comprehension and their

strategy use before,
during, and after

interacting with a text.

Lesson 7 Lesson 8 Lesson 9
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After the National Reading Panel (NRP) reported major findings on research-based reading instruction in
2000, the International Reading Association published a volume with articles from The Reading Teacher,
which describe instructional practices consistent with the NRP’s findings. We present three of the articles
included in the volume for those of you eager to learn more about evidence-based practices for literacy
instruction, focusing on the comprehension aspects. Please use them to enhance your own
understanding and share your knowledge with colleagues. 

Additional Resources

Reflection

You have learned about how language comprehension leads to reading comprehension and teaching
practices that can support MLs' and all students' reading comprehension processes. Are there any
lingering thoughts or questions based on what you have read thus far? Skim the three resources above
and look at the headings in the articles to see if these can be a start in getting more informed. What
would you like to learn more about literacy instruction for MLs? 

10. Summing It Up
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3

Self-Monitoring in Beginning Reading
This article (Schwartz, 1997) discusses the development of self-monitoring and searching

behaviors in beginning readers.

Guidelines for Implementing a Graphic Organizer
This article (Merkley & Jefferies, 2001) suggests attributes for effective graphic organizer

implementation accompanied by a sample classroom pre-reading dialogue.

Supporting a Strategic Stance in the Classroom: A Comprehension
Framework for Helping Teachers Help Students to Be Strategic

 This article (Dowhower, 1999) presents one approach that encourages strategic and
student-centered processing of text.

2

1
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