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KEY TERMS & DEFINITIONS
Alphabetic  Principle Understanding the
relationship between written letters and the
individual sounds in spoken words.

Advanced Phonics Strategies for decoding
multisyllabic words that emphasize morphology
and syllable patterns.

Blending Joining together the sound-spellings in
words.

Decodable Words Words that are phonetically
regular (examples: in, up, fast, stop).

Decoding Translating letters and printed words
into sounds and spoken words. 

Dyslexia Difficulty with word recognition and
spelling that originates from core problems in
phonological and/or orthographic processing.

Evidence-Based Programs, practices, strategies or
activities that have been evaluated and shown to
improve student outcomes. 

Encoding Translating sounds and spoken words
into letters and printed words.  

Explicit Stated clearly and directly, leaving no
room for confusion. When used in reference to
instruction, explicit means overtly teaching a new
skill or concept through clarity of language and
purpose, demonstrations and modeling, affirmative
and corrective feedback, and varied types of
practice.

Grapheme The written representation of a single
speech sound. 

High-frequency Word Words that appear often in
texts; words on the Dolch List and Fry Instant
Word list are considered high-frequency words.  

Irregular Words Words that are truly phonetically
irregular (examples: eye, who); words that are
“less regular” but still follow patterns with other
words (e.g., the spelling “ue” making the /ōō/
sound in words like blue, glue, clue, true); and
words in which the child has not yet learned the
advanced phonics pattern. 

Language Comprehension The ability to
understand spoken language.

Language Structures Language structures refer to
the rules for how language is formed. Language
structures include syntax (the rules governing the
formation of sentences) and semantics (the
meaning in language).

Letter-Sound Correspondence Matching sounds
to their corresponding letters or groups of letters.

Literacy The ability to read, write, and engage
with printed and written materials in everyday life.

Morphology The study of word parts that carry
meaning.

Orthographic Mapping The mental process
readers use to store words so they can
automatically recognize them at sight. It requires
advanced phonemic awareness and letter-sound
knowledge.

Phoneme A single speech sound

Phonemic Awareness Noticing that words are
made up of individual units of sound (phonemes)
and being able to think about and work with the
phonemes in spoken words. 

Phonics A method of teaching reading and
spelling that teaches the relationship between
sounds and the letters representing them. 
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Simple View of Reading A theoretical framework
that shows us that reading comprehension is the
product of two components- decoding and
language comprehension. If either component is
weak, reading comprehension is lessened.

Structured Literacy  An approach to reading
instruction that is characterized by the provision of
systematic, explicit instruction that integrates
listening, speaking, reading, and writing and
emphasizes the structure of language across the
speech sound system (phonology), the writing
system (orthography), the structure of sentences
(syntax), the meaningful parts of words
(morphology), the relationships among words
(semantics), and the organization of spoken and
written discourse.

Syntax The rules for how to arrange words and
phrases to create sentences in a language.

Systematic Instruction that is systematic
introduces new skills and concepts in a logical,
step-by-step, and preplanned sequence.

Verbal Reasoning The ability to access and apply
prior learning in solving language-related tasks.
Verbal reasoning includes inferencing (making
sense of information that is not explicit in the text)
and understanding figurative language.

Vocabulary The body of words known to a person.

Word Recognition The ability to transform print
into spoken language.

Phonics through Spelling Teaching students to
segment words into individual phonemes and to
make words by writing letters for phonemes.

Phonological Awareness The ability to recognize
and work with the units of spoken language,
including whole words, word parts, and
phonemes.

Print Awareness Knowledge of how to use a
book, including how to hold it, turn pages, show
pictures, and read text.

Reading Comprehension The ability to
comprehend written language.

Reading Fluency Reading with expression,
accuracy, and sufficient automaticity to support
comprehension of text.

Science of Reading A vast body of scientifically-
based research from relevant disciplines (such as
education, linguistics, psychology, neuroscience,
and more) that provides us with information
about how we learn to read and the best
evidence-based approach to literacy instruction
and assessment.

Segmenting Separating the sound-spellings in
words.

Sight Recognition Being able to read a word
instantly without needing to sound it out.
Research supports teaching sight word
recognition through orthographic mapping rather
through strategies focused on visual memory.

Sight Word Any word that is read instantly and
automatically, without any awareness.
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REFLECTION
QUESTIONS

As you navi gate through the

modul e,  take some t i me to  ref l ect .  
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Section: Introduction 
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After reading through the scenario described on the slides, consider the following questions:
As an administrator, educator, or related services personnel, are there parts to this scenario that
resonate with you? Has your school faced similar challenges? How did you resolve them? 
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Section: Explicit & Systematic
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Builds from the simplest skills to the most complex skills
Initial letters are taught in an order where words can quickly be built
Letters that look or sound similar are taught separately
High-utility skills are taught before less useful sound-spellings

Take a look at the phonics scope and sequence you use in your classroom. Consider how well it
aligns with these four key characteristics of an effective scope and sequence:

In what areas is your scope and sequence strong? In what areas could there be improvements to
your scope and sequence? Consider comparing your scope and sequence to a scope and sequence
that follows these key characteristics (e.g., 95% Group’s scope and sequence for Kindergarten,
Grade 1, Grade 2, and Grade 3). If there is room for improvement, the LETRS Scope and Sequence
on pages B2-B3 can help serve as a guide.
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Section: Explicit & Systematic
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After completing the Drag and Drop activity in the Explicit & Systematic section, examine the
practices in the ‘Red Flag’ column. How are those practices similar to or different from your school’s
approach to phonics instruction? Are there any approaches in the ‘Improve Your Practice’ column
that you would like to start implementing or learn more about?
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Section: Blending Routines

What type of blending instruction do you typically use in the classroom? How are the blending
practices you use similar to or different from those reflected in the two videos on this page?

What have you seen or read that confirms what you already know about teaching word blending.
Describe what you might do differently in your own classroom to build students’ blending skills.
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Section: Quality Decodable Texts

Think about the books, texts, and worksheets you are using with your students during literacy
instruction. How do you choose texts for your students? In what ways do the books you use connect
with the phonics skills you are teaching? What percentage of time is spent on students applying the
skills being taught versus you teaching the skill? 

After learning more about quality decodable texts, how will you change your current use of
decodable texts in the classroom? 
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Section: Phonics Lesson Sequence

Phonemic Awareness: K-1 educators, describe how you make phonemic awareness activities
engaging for students. How do you align daily phonemic awareness activities to the sound-spelling
pattern you are targeting through the phonics lesson?

Phonics Pattern: Think about how you introduce new rules for sound-spelling patterns. Describe how
you articulate the lesson objective to students. How do you model the new rule or skill? What types
of materials and activities do you use to give students opportunities to practice the new skill before
having them try it independently?
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Section: Phonics Lesson Sequence

Spell and Write: What types of opportunities do you create for students to practice target phonics
skills through writing and spelling? Where and when does this practice fit into your phonics lesson?

High-Frequency Words: How do you organize high-frequency words to fit into your phonics lessons?
What enhancements to your high-frequency word instruction are you now considering?
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Section: Phonics Lesson Sequence

Connected Texts: Describe the varied opportunities you create for students to practice new phonics
skills to automaticity using decodable texts. What types of enhancements can you make to your
instruction to support reading practice with skills from your phonics scope and sequence? 

Review: Describe how you currently build review activities into your phonics lessons? What
opportunities are provided for students who do not show mastery of previously taught phonics skills
during a review?
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Section: Summing It Up

Based on the information you have learned, what is one action step you plan to take to implement
aspects of what you have learned, gain additional knowledge of phonics instruction, or strengthen
your current practice?  
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SHARE

Ponder

DISCUSSION PROMPTS

After reading through Foundational Skills practices in the left column of
the document Guidance for Educators Using a Balanced Literacy
Program by Student Achievement Partners, reflect on the following
discussion prompts with a colleague or teacher-based team.

How are practices in
the left column the

same or different from
your current approach
to foundational skills
instruction at Tier 1? 

For each practice
characteristic of your

program in the left column,
what is needed to adjust
instruction and replace it
with a practice from the

right column? What type of
support will you need?
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The elements of explicit and systematic instruction
A phonics scope and sequence
Quality texts for reading practice
An explicit phonics lesson sequence
The importance of using research-aligned instructional materials

Recommendation 2: Develop awareness of the segments of sounds in speech and how they link
to letters
Recommendation 3: Teach students to decode words, analyze word parts and write and
recognize words
Recommendation 4: Ensure that each student reads connected text every day to support
reading accuracy, fluency, and comprehension  

Teaching Phonics & Word Recognition: The What
Phonics instruction involves teaching students the relationships between letters and sounds.
Students use knowledge of letter-sound relationships to sound out (decode) written words
accurately. This module provides information about the components of strong phonics instruction as
well as the parts and pieces that do not fit into strong phonics instruction (est. completion time: 3
hours).

Prerequisites
Completion of The Why of Teaching Phonics & Word Recognition (Part 1) comprehensive learning
module. Taking courses in the recommended order helps you build a strong foundation in important
concepts and practices related to teaching phonics and word recognition.

Module Description
This module is the second part of a five-part series on Teaching Phonics and Word Reading
Instruction. Part 2, the “what” of phonics instruction, focuses on the practices and components that
exemplify explicit and systematic phonics instruction. In this module, you will learn about effective
instructional techniques, reflect upon your current practice, and evaluate how well your reading
program aligns with research on effective reading instruction. 

The following topics are discussed in the text, linked resources, embedded audio, and video:

Although this module will likely be most helpful for K-3 educators, educators in all grades and
content areas may find this module to be beneficial.

This module aligns with the following recommendations in the Institute of Education Sciences (IES)
Practice Guide – Foundational Skills to Support Reading for Understanding in Kindergarten Through
3rd Grade:

The What of Teaching Phonics & Word Recognition (Part 2)
Outline/Text

Module Description
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After completing this module, you will understand the broad components of effective phonics
instruction and recognize practices that do not fit into effective phonics instruction. Our intent is
that you will then reflect on your current phonics teaching and consider how closely your instruction
resembles a systematic and explicit approach. We hope your learning guides you to make small but
impactful adjustments to your existing foundational reading skills instruction.

Navigation and Learning Objectives

Contrast practices characteristic of systematic and explicit phonics instruction with
alternative approaches that are less effective.

Desired Outcome

Learning Objectives

Compare and contrast decodable and leveled texts.

Identify key lesson components in an explicit phonics lesson sequence.

Analyze foundational reading skills instructional materials to determine the presence of
critical elements to meet the needs of all learners.
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Teaching Phonics & Word Recognition: The What

The content of this module is designed to assist educators and other interested
stakeholders in understanding the necessary components of effective phonics instruction,
in order to help all students become skilled readers. 



Teaching phonics is essential because it helps students map
phonemes onto spellings to decode words. The Simple View of
Reading shows how accurate and fluent decoding is key to
comprehending text (Gough & Tunmer, 1986). Students who
can accurately read a large number of words are better able to
engage their language comprehension skills to understand the
written text. Thus phonics is one form of instruction that links
students to the critical outcome of reading comprehension.

Current evidence suggests that for some children it is easier to
learn to read than others (Buckingham & Castles, 2019). A small
minority of students (around 5%) can learn to read proficiently
without explicitly focusing on phonics during early reading
instruction (Young, 2021). These children still use phonics to
learn to read but have successfully taught themselves the code!
However, for a majority of students, a teacher-directed and
well-structured phonics-based approach is essential to their
success in learning to read (Hempenstall & Buckingham, 2016;
Moats & Tolman, 2019). 

Introduction

As you learned in the previous module, systematic, explicit phonics instruction helps students to
make the neurological connections between the areas of the brain best wired for reading. When
students do not receive high-quality phonics instruction that emphasizes phonemic awareness and
orthographic mapping, an undesired consequence is a high percentage of students do not make
important brain connections. As a result, these students may fall behind in their reading
development and require high-intensity interventions.

Read through the following scenario about a school that has identified a potential problem in its
approach to phonics instruction. As you read through the scenario, think of your school or an
elementary school in your district.
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What is Phonics?

If you recall from the previous module, phonics refers to the skills needed to read words
(decode) and spell words (encode) (Tolman et al., 2020). Phonics instruction is used to
teach the systematic relationship between speech sounds and the way they are
represented by letters in print. Students utilize phonics when decoding, or “sounding out”,
unknown words. By teaching students the basic letter-sound combinations, we provide
them with the opportunity to sound out about 84% of English words (International Literacy
Association, 2019).



1 in 3 Students are not Learning to Read Effectively
Washington Elementary is a neighborhood school located in an affluent suburb. The majority of
students come from economically advantaged backgrounds and have college-educated caregivers.
Compared to schools of similar size and demographics, a high number of Washington Elementary
students are not scoring proficient on the state English Language Arts (ELA) tests. Only 65% of
students are reading proficiently by third grade. ELA scores are significantly lower than the school's
90% passing rate on the state Math test. 

Recognizing room for improvement, the school principal, Mr. Cortez, has been working with the
school psychologist and other intervention team members to set up additional "tiers" of reading
support for learners at risk for reading problems. Students who are at risk receive a reading
intervention rated highly by an evidence-based clearinghouse. Students with significant reading
difficulties receive one-on-one support from a teacher trained in a multisensory reading intervention.

Many students in intervention are making progress in closing the gap between their initial
performance and grade-level benchmarks. Still, Mr. Cortez remains concerned that the school's
intervention system is not moving enough students from "off track" to "on track" in reading. Further,
the number of students requiring high-intensity interventions remains high. 

Mr. Cortez is now running into challenges coordinating times to intervene with struggling readers.
There remains a high number of students at risk and only so many staff available to deliver
interventions at various points throughout the day. Sometimes students have to be pulled out of
science and social studies to receive literacy interventions. Teachers agree that this is not optimal.
Mr. Cortez decides to bring these concerns to the building leadership team (BLT).

The BLT takes a closer look at the school's universal screening data. They discover an interesting
trend: Close to 90% of Washington Elementary students enter kindergarten at or above benchmark
with early literacy skills; however, by second grade, only 60-70% of students are meeting grade-
level expectations in reading. What can account for this downward trend?

What is the problem? 
Before jumping to problem analysis, the BLT develops a clear problem statement: The Tier 1
instructional system should result in at least 80% of students meeting grade-level expectations;
however, only 60-70% of students meet these expectations after first grade.

Why is this happening?
Before jumping to problem analysis, the BLT develops a clear problem statement: The Tier 1
instructional system should result in at least 80% of students meeting grade-level expectations;
however, only 60-70% of students meet these expectations after first grade.

WASHINGTON ELEMENTARY: A Literacy Challenge
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Other members of the BLT had not considered examining the core instructional programs until now.
The majority of students responded well to the core curriculum, but maybe there was something
about the classroom instruction that could be adjusted to meet the needs of more learners.

Unsure of whether or not core instruction is a barrier to the reading success of some learners, the
BLT decides to explore this hypothesis further. As a team, they aggregate student data based on the
components of the Simple View of Reading to determine success and barriers to word recognition
and language comprehension development across grade levels and schoolwide. 

Based on analysis of data, including diagnostic assessments and curriculum-based measures of
reading skills (e.g., DIBELS), another common theme emerges. Students entering intervention are
invariably showing gaps in phonics and decoding skills. This may be one reason why many students
are not reading proficiently in third grade.

With this information, the BLT decides to conduct an instruction and curriculum audit. They would
like to know how phonics is taught through the current curriculum and learn more about what
effective phonics instruction entails at each grade level. Mr. Cortez is supportive of these initial steps
and communicates this information with teacher-based teams. 

Major reviews of reading research agree on the most effective way of teaching students to decode
written words (Brady, 2011; Foorman et al., 2016; Hempenstall & Buckingham, 2016; National
Reading Panel, 2000). There is no question; high-quality, systematic, explicit phonics is needed as
part of a comprehensive literacy program to get students reading proficiently. Not only does
systematic and explicit phonics instruction significantly improve students’ reading comprehension in
the early grades, but it also effectively prevents reading difficulties and helps students overcome
their challenges (National Reading Panel, 2000). 

Now the question centers around how to include phonics in literacy instruction. What does explicit
and systematic phonics instruction look like? What materials support the implementation of explicit
and systematic phonics? How should instruction be sequenced so that all students benefit and fewer
students require remedial interventions?

This module will detail effective and efficient approaches to phonics instruction in the classroom.
 

Reflection
As an administrator, educator, or related services personnel, are there parts to this
scenario that resonate with you? Has your school faced similar challenges? How did
you resolve them? 
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Identifying approaches that exemplify explicit and systematic instruction can be challenging. Nearly
every reading program on the market now claims to be “research-based” but may not embody the
principles of explicit and systematic instruction. For example, in the module Teaching Phonics &
Word Recognition Part 1: The Why you learned that encouraging students to use pictures and
context clues to decode a word is not a research-aligned practice and, in fact, may hinder reading
development in some children. And yet, these are the very strategies promoted in popular reading
programs (e.g., Fountas & Pinnell, 1996, 2008). Visual and context-driven word recognition
strategies run counterproductive to explicit phonics instruction.

Explicit and Systematic

What is Explicit Phonics Instruction?
In explicit phonics instruction, the teacher provides direct instruction of the letter-sound
relationships, leaving nothing to discovery or guesswork (Archer & Hughes, 2011; Moats, 2019;
“Phonics and Decoding”, n.d.). To be explicit, the teacher clearly explains that students need to
know letter-sound correspondences to decode unknown words. The teacher minimizes activities
where students must guess words from meaning or syntax. Instead, reading practice opportunities
are designed so that students must rely on the phonics patterns they just learned to read the
words.

On the following page is an infographic of explicit instruction as well as a description of the
components. 

Phonics Instruction

Although the relationship between phonemes and graphemes might seem obvious to
adults, the relationship is not obvious for most students. For beginning readers, matching
the sounds of spoken English with individual letters or groups of letters is not an easy skill
that develops naturally through minimal instruction. In fact, about a third of students find
the process of mapping speech to print difficult to very difficult (Denton et al., 2014).
Systematic and explicit instruction in phonics helps students learn these relationships so
that they can read unfamiliar words more accurately. 
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EXPLICIT
INSTRUCTION

 It Down

ExamplesModels

Feedback Practice

Clear Engaging

Break 

Break it Down: The teacher breaks tasks into small steps, starting with the easiest skills before
moving to more complex ones. 

Practice Opportunities: The teacher provides multiple opportunities for students to practice
reading and writing words that feature the letter-sound correspondences that have been taught.
Students practice the new phonics skills to automaticity ("You do it").

Make it Engaging: The teacher requires a high level of interaction and response from students. The
teacher reduces transitions with routines and signals to increase engagement time.

Providing Examples: The teacher uses clear examples. For example, a first-grade teacher is
focusing on the phoneme /k/ and how it can be represented by the letters ck. She will begin with
the sound and then provide examples of words in which the letters ck stand for that sound (e.g.,
duck, lick, back)

Model the Skill: When introducing a new skill, the teacher models the skill and shows students
how to correctly perform it ("I do it"). For example, the teacher might model how to apply what
students have just learned about a letter-sound correspondence to decode the new word that
includes the taught pattern.

Be Clear: The teacher uses clear language to describe the phonics skill. For example, the teacher
might say, "the letter p" represents the sound /p/. Or they might say, "A letter pattern that
represents long vowels is VCe. VCe means one vowel letter, a single consonant, and a silent e at
the end." The teacher clearly states what they want students to do with the phonic element.  

Provide Feedback: The teacher invites the students to try the phonics skill with them ("We do it")
and provides affirmative and corrective feedback. The teacher does not let students practice
mistakes. 
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What is Systematic Phonics Instruction?
Explicit instructional practices are great, but to teach phonics most effectively, you need to embed
explicit practices within step-by-step routines and explicitly teach phonics concepts in a logical
sequence. This is where the term ‘systematic’ comes in. In systematic phonics instruction, letter-
sound relationships are taught in an organized and logical sequence, ranging from simple to
complex. Systematic phonics instruction may begin with consonants and short vowel sounds and
then introduce consonant digraphs and blends.

Phonics skills are hierarchical (Hasbrouk, J., 2020), so you want to work with students on reading
consonant-vowel-consonant (CVC) words like bat before teaching them to read words with blends
(like blast). By teaching the most common letter-sound and letter-sound combinations first, we
show students how the English alphabetic code is predictable and makes sense. This builds
students’ confidence to eventually confront more advanced phonemic patterns.

In the graphic below, you will find definitions and examples of different consonant, vowel, and
syllable-construction patterns that range in level of complexity.
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Scope and Sequence
What phonics patterns are your students learning
this week? What patterns will they learn next week?
What about next month? If you can answer these
questions, you might be using a scope and
sequence.

In phonics, the scope describes the phonics content
that will be taught (e.g., consonants, short vowels,
digraphs, etc.) while the sequence describes the
order in which the phonics skills will be delivered.
Decades of research suggest that systematic
phonics instruction with a scope and sequence is
much more effective than instruction that doesn’t
follow a scope and sequence (Duke & Mesmer,
2019). A scope and sequence guides lessons across
a school year and through different grade levels.

Phonics instruction scope and sequences come in a variety of forms; there is no one accepted
scope and sequence. However, there are some key characteristics of a well-designed phonics
scope and sequence. Here are some things to keep in mind when creating or evaluating your scope
and sequence (Blevins, 2017; Burkins & Yakes, 2020; Moats & Tolman, 2019): 

Builds from Simple to Complex
A good scope and sequence builds from the simplest phonics skills to the most complex
phonics skills.

Introduce Initial Letter-Sounds with Word Building in Mind
Initial letters are taught in an order where words can quickly be built. By first teaching the
letters/sounds of M, short-A, S, T, and P, students can decode over 20 words with a short
A sound! Whereas, if a teacher were to start with teaching the letters/sounds short- A, B,
C, D, short-E, students would only have 2 words to decode.

Avoid Teaching Similar Letters Together
Letters that look similar (e.g., p and q, b and d) or sound similar (e.g., short /o/ and short /u/)
are taught separately to help avoid confusion; keep it simple!

Teach Useful Patterns First
Teach high-utility skills before less useful sound/spellings. For example, when teaching the
long-i sound/spelling, the teacher would teach the common spellings of “i” and “i_e” before
teaching “igh." This grapheme/phoneme chart displays common sound spellings that you
may find helpful. 
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Review and Repetition
Another characteristic of systematic phonics
instruction is the inclusion of practice and
cumulative review. Educators should provide
opportunities for students to review the phonics
skills they have already learned as they learn new
concepts. Through cumulative review, you can
ensure that students move forward in reading
instruction by retaining and applying what they
have learned in previous lessons.

For example, once students learn how to read
words with the silent-e, such as hate and cape,
our instruction should include practice with the
previously taught CVC words, such as hat and
cap, so that students retain their knowledge and
do not begin to use long vowel sounds in all
words. 

As you work to incorporate more explicit and systematic practices into your core reading program,
keep this graphic from Dr. Stephanie Stollar’s Reading Science Academy in front of you! Choose
an element of explicit and systematic instruction from the chart and try it!

Explicit and Systematic Phonics Check

Red Flags Improve Your Practice
Students work to discover sound patterns.
Beginning readers encounter new phonics
patterns during independent silent reading.
Phonics taught incidentally as students
make mistakes in text.
No clear scope and sequence. You pick the
letter-sound correspondence that you want
to pick each week or day.
Assuming beginning readers will infer
letter-sound correspondences by reading
whole words.

Explicitly teach the target sound patterns to
your students.
Letter-sound correspondences are taught
directly and systematically. 
Offer a high degree of teacher-student
interaction with immediate affirmative and
corrective feedback.
Use a scope and sequence to ensure that
your instruction is systematic. 
Intentional instruction in letter-sound
combinations guided by a clear scope and
sequence. 
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Blending Routines

What is Blending?

Blending by chunking (also known as
final blending, additive sound-by-sound
blending, or cumulative blending)
Blending by sounding out (also known as
successive blending, whole-word
blending, or continuous blending) 

There are two main types of blending, and
each has its place in phonics instruction
(Blevins, 2017). 

These two methods are described in this
youtube video: 
https://youtu.be/WyEHjrbxHcM

Blending is simply connecting letter sounds together to read a word. Blending is what we do to
decode unfamiliar words (National Reading Panel, 2000). 

Research shows that students make much larger reading gains when they have a teacher who
devotes ample time daily on blending, by modeling blending and by providing students lots of
practice to blend words in isolation and context (Blevins, 2017). 

Blending is the main strategy for teaching students
how to decode. 

Connecting with Your Experiences

Have you ever read with a child and observed something like this:
The child sees an unknown word, ‘wish’. They say…
                                                    /w/  /i/  /sh/…..shoe?
Uh oh! In a situation like this, you might have wondered what to do, where to start, or
simply how to help the student read the word. Below, you will learn about how to teach
students to blend sounds into words.
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Blending by Chunking

In the blending by chunking approach, students
say the first sound, then the second sound, and
then immediately blend those first two sounds
into a “chunk.” Then, they say the next sound
of the word and combine it with the first chunk
of sounds to form a new chunk. Students keep
adding sounds to form new chunks until they
have built the complete word.
 
Blending by chunking should be used with
students when first introducing the concept of
blending. It allows the teacher to move slowly
through the process of decoding a word while
reinforcing each letter sound (Blevins, 2017).
For students who struggle with reading,
blending by chunking can also be very helpful
because it can accommodate short-term
memory challenges (Beck & Beck, 2013).
Rather than remembering all the sounds in a
word to blend, the student only has to
remember the chunk.
 
The graphic to the right demonstrates how a
teacher leads students to blend the word sad
with the chunking approach. 

You may want to have a pocket chart and
sound charts to teach blending by chunking.
You can also utilize a digital resource such as
the UFLI Blending Board.

Watch this video
https://youtu.be/7TnGA2UQQAY of Dr. Anita
Archer leading a group of kindergarten
students. The first few minutes demonstrate
blending by chunking.
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Blending instruction can take place one-on-one, in a small group, or during whole-group
instruction. For instance, in a small-group lesson of about 15-20 minutes, blending instruction and
guided practice take up about 5 minutes of the lesson. During whole-group instruction, this
portion could take about 8-10 minutes, depending on the length of the lesson.

Blending by Sounding Out
Rather than prompting students to make chunks, blending by sounding out takes a different
approach. For the sounding out approach to blending, students say each letter sound in a word
moving from left to right and then join all the sounds together to form the word. After students
understand the blending process (usually after a few weeks of blending by chunking), it is best to
proceed with blending by sounding out, as it is a much more efficient form of blending (Blevins,
2017). The video below demonstrates a teacher modeling blending by sounding out.

This video, https://youtu.be/0cHVWMPuBYY, shows a teacher using “drive-thru” blending, or
blending by sounding out, to model decoding words.  

How Blending Fits into Instruction

Blending Activities

There are many different types of blending activities that can be very helpful. For virtual blending
activities that include google slides, visit the UFLI Virtual Teaching Resource Hub.

Blending lines are one type of activity that can provide differentiated student practice and can
allow you to informally assess students’ skills (Blevins, 2017). Watch this video,
https://youtu.be/F2Aqwz1CnLs, of a first-grade teacher using blending lines with her class.

Reflection
What type of blending instruction do you typically use in the classroom? How are
the blending practices you use similar to or different from those reflected in the
videos?

Reflection
What have you seen or read that confirms what you already know about teaching
word blending. Describe what you might do differently in your own classroom to
build students’ blending skills.
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Ensuring that students practice reading connected text while learning the alphabetic principle and
decoding is a critical piece of quality reading instruction (Foorman et al., 2016). Students progress at
a much faster rate in phonics when at least 50% of phonics instruction is spent applying the skills to
authentic reading and writing experiences (Blevins, 2017). Take two minutes to watch the short
video of Wiley Blevins explaining the importance of reading connected texts:
https://youtu.be/64CpiJvr6-w

Think back to the piano example in Part 1: The Why of
Phonics. Imagine if you were learning to play the
piano. Your piano teacher taught you the notes on the
keyboard and how to read notes on a sheet of music;
yet, your teacher never had you practice playing the
music. In this case, you may not learn to apply what
you learned about notes to play an actual song on the
piano.

The same concept applies to phonics learning: explicit
teaching of letter-sound relationships is crucial while
using those skills to read is even more critical.

Quality Decodable Texts

Why is Reading Connected Texts Important?

Reading Connected Texts

As students learn new letter-sound relationships, educators must provide students with
opportunities to read new letter-sound relationships in words, phrases, sentences, and
connected text. The texts you use needs to match your phonics scope and sequence.

Reflection
Think about the books, texts, and worksheets you are using with your students
during literacy instruction. How do you choose texts for your students? In what
ways do the books you use connect with the phonics skills you are teaching? What
percentage of time is spent on students applying the skills being taught versus you
teaching the skill? 

Page  30  |  The What of Teaching Phonics & Word Recognition (Part 2) WWW . A L LOH I O L I T E R A C Y . O RG

https://youtu.be/64CpiJvr6-w


Decodable texts are designed to reinforce phonics learning
and develop the good habit of reading accurately.
Beginning readers who read decodable text that closely
matches their letter-sound instruction sequence learn to
rely on their phonic knowledge to read the words. There is
no need to guess or use context-driven word identification
strategies, which do not build up the reading brain! When
students have repeated opportunities to apply newly
learned phonics patterns to reading decodable text, they
are more likely to use helpful decoding strategies and read
with accuracy (Cheatham & Allor, 2012).

Decodable Books and Text
After explicitly teaching letter sounds, patterns, and phonics rules, students need meaningful
opportunities to practice new skills in phonetically-controlled text, also referred to as “decodable
text”. A text is decodable if it contains a high percentage of words that a student can sound out
based on previously learned letter-sound patterns. Decodable texts contain many examples of
words, patterns, and sounds that the teacher has explicitly and systematically taught. For example, if
a student has just learned the t /t/ letter-sound correspondence, a decodable text for this student
would include a high occurrence of the t /t/ letter-sound correspondence.

Are all decodable texts good?
In the image below, you will find a sample connected text and word list for a lesson on the sound
and spelling pattern oi (Graphic from U.S. Department of Education, Institute of Education Sciences,
2016). You can see how by design, the connected text passage offers students repeated practice
with the pattern oi. The passage also uses standard English sentence structures and other words
commonly encountered in English. This is an example of a quality decodable text.

We can teach an award-
winning phonics lesson, but if
we follow that up (day after
day, week after week) with
texts to apply the phonics
skills containing few
decodable words, our efforts
might be in vain.
 — Blevins, 2017, p. 156
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Unfortunately, not all decodable texts are created equal. It can be overwhelming to determine what
decodable books are best; there are countless options on Teachers-Pay-Teachers, websites, and
publishing company stores. Below is a table that can help you judge the quality of decodable texts. 

Quality Decodable Texts Weak Decodable Texts
Use words that are commonly encountered
in English.

Follow normal English language speech
and writing patterns.

Are engaging for students.

Follow a scope and sequence, and include
increasingly more challenging words
students can decode.

Frequently use low-utility words (e.g., bog,
lox, lug, etc.)

Use non-standard English sentence
structures (e.g., Nan and the pup did sit.)

Are boring for students.

Are very simple whether the student is
learning the short i or r-controlled are, air,
ere.

Now that you have reviewed features of quality decodable texts, please read the two scenarios
below and consider which text would be the best option for a teacher to use with their students.

A kindergarten teacher has taught a handful of high-frequency words as well as the following
sound-spelling patterns: /t/ t, /m/ m, /d/ d, /a/ a, /p/ p, /s/ s, /i/ i, /h/ h, /o/ o, /n/ n, /u/ u. Which text
would be best for her to use with students during phonics instruction.

Kindergarten Scenario

Text Option 1 Text Option 2
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Text Option 2 is INCORRECT

This text uses words with phonics patterns
that the students have not yet learned. The
patterned text also promotes memorizing

the pattern and using pictures as clues
rather than working to decode words.

A kindergarten teacher has taught a handful of high-frequency words as well as the following
sound-spelling patterns: /t/ t, /m/ m, /d/ d, /a/ a, /p/ p, /s/ s, /i/ i, /h/ h, /o/ o, /n/ n, /u/ u. Think about
which text would be best for her to use with students during phonics instruction.

Kindergarten Scenario

Text Option 1 is CORRECT!

This text uses words that are commonly
encountered in English, follows normal

speech and writing patterns, and is
building upon skills the students have

already learned.
 

Mr. Adler is teaching the final semester of first grade. He is working with his students on spelling
alternatives for long vowel sounds. To practice the spelling alternatives, they have completed a word
sort activity and also blending lines (i.e., lines of words that students sound out using their phonics
knowledge). Which connected text would be best for him to use with his students during the
remainder of his core phonics instruction?

First-Grade Scenario

Text Option 1 Text Option 2
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Text Option 2 is CORRECT!

This is a free decodable reader titled "Kay
and Martez: Unit 7 Reader," from

www.coreknowledge.org. This text uses
words with the newly introduced skill while

building upon skills the students have
already learned. This text is also

appropriately challenging and enables deep
comprehension connections.

Text Option 1 is INCORRECT
 

Although this decodable text uses words
that are commonly encountered in English, it

is not sufficiently challenging for the final
semester of first grade. Rather, it is a very
simple text that focuses on one pattern.
Although this might be okay to use for

students who need extra practice on this
skill, it would not be the best choice for core

instruction.

Mr. Adler is teaching the final semester of first grade. He is working with his students on spelling
alternatives for long vowel sounds. To practice the spelling alternatives, they have completed a word
sort activity and also blending lines (i.e., lines of words that students sound out using their phonics
knowledge). Which connected text would be best for him to use with his students during the
remainder of his core phonics instruction?

First-Grade Scenario

Reflection
After learning more about quality decodable texts, how will you change your current
use of decodable texts in the classroom? What questions do you still have?
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Leveled, Predictable Books and Texts
Explicit and systematic phonics instruction is the fastest and most effective way to help children
become proficient at word recognition (Dehaene, 2011). But sometimes, phonics instruction may fail
because students practice their phonics skills using inappropriate reading materials (Blevins, 2017).
This is often the case when teachers follow up letter-sound instruction with leveled, predictable
texts. For example, "I have scissors. I have crayons. I have pencils." The same words are used
repeatedly in these texts, and there is often a tight match between the pictures and words. Rarely do
these books contain decodable words based on the phonics patterns that students have learned.
Although it appears that a student is "reading," predictable text and leveled books are not ideal to
help students with their decoding skills (Blevins, 2017). 

Think back to what you learned about the four-part processor, orthographic mapping, and how all
our brains learn to read in the module Teaching Phonics & Word Recognition: The Why. An essential
part of reading is phoneme-grapheme correspondence. To recognize a word, the brain must first
connect its letters with sounds before connecting the word with meaning. In order to complete this
initial step, a student must attend to all the written symbols within the word and accurately match
them to their corresponding sounds.

When students are provided books and passages similar to the one on the right, their attention is
taken away from connecting graphemes and phonemes. Instead, they rely heavily on figuring out the
pattern and guessing at words through pictures. These strategies might appear to be working
through mid-Grade 1 when texts are short and simple. But once students encounter more
challenging sentences without accompanying picture supports, many can no longer proficiently
“read."
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Test Your Understanding of Text Types for Beginning Readers

NOT THATDO THIS

Use texts that follow a scope and sequence
and include increasingly more challenging
words students can decode. 

Use text that connects to the current &
previously taught phonics skills.

Consider the quality of decodable texts
before using them with students.

When a student encounters an unknown
word, first prompt the student to look at
the entire word and all the letters within
the word, from left to right. 

Use books that contain a high percentage
of words that a student can sound out
based on previously learned letter-sound
patterns.

Use books with short, predictable
sentences that have picture clues for kids.

Follow up a phonics lesson with students
reading leveled texts aligned to their
reading level. 

As long as a text is advertised as being
decodable, use it in the classroom with
students. 

When students come to an unknown word
in a book, encourage them to look at the
pictures for hints.

Continue to provide simple decodable
books that focus solely on a single sound-
spelling even after a student has mastered
many phonics patterns. 

Understanding the Value and Limitations of Different Types of
Texts
Keep in mind that the use of decodable texts is to help students apply the phonics skills they are
learning. But it is not just about word decoding! Quality decodable texts also allow students to build
comprehension skills such as retelling stories, describing characters and the setting and asking and
answering questions about key details in texts. 

Designing comprehensive literacy instruction requires a good understanding of the value of different
types of text used in beginning reading, as well as their limitations. When selecting text for
beginning readers, our job is to recognize the decodability of the texts and how well they support
your instructional objectives. We do not want to give students books with a ton of phonics patterns
that they have not mastered; this can cause frustration and poor habits (such as looking away from
the print to guess words).
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Once students have mastered enough phonics skills (generally around mid-1st grade), many
students will be able to decode a wider variety of text types (leveled, decodable, trade-books [e.g.,
books written by well-known authors]). You will still want to check that the texts are appropriately
complex for the grade level and contain a reasonable percentage of decodable words comprised of
taught letter-sound correspondences.

Some FAQs about Types of Texts
Should students only interact with decodable text during early reading instruction?
Effective literacy instruction encompasses more than just learning to decode words. Early exposure
to various text types is crucial to building language comprehension. Even if students are still learning
to decode, they can and should work with richer books through read-alouds and shared reading
experiences. Once students have mastered enough phonics skills, reading a combination of text
types at a range of levels can develop their fluency, language abilities, and knowledge, making
reading productive and rewarding!

Is there still value in administering Running Record assessments that can tell which reading level
to start students?
Although attention to text difficulty is needed, one practice that is not backed by research is to
assign students to a specific reading level and then limit their exposure to texts at other reading
levels. This is not an evidence-based practice. Educators should treat leveled readers like any other
book in the classroom library and create opportunities for students to interact with all kinds of texts
appropriate for the grade level, guided by students' interests, connected to areas of study, and
aligned with your instructional objectives.
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At the beginning of the module, we discussed how it is critical for phonics instruction to be both
systematic and explicit. Having an instructional sequence helps to make your teaching systematic. An
instructional sequence for phonics instruction should address critical skills such as blending, spelling,
and application to meaningful reading and writing. As literacy expert Wiley Blevins describes in this
video: www.youtube.com/watch?v=sGJ5zVu8POQ, explicit, active, engaging, and thought-provoking
teaching of these critical lesson components can make for a great phonics lesson!

There are a variety of lesson structures that you can follow to ensure that your phonics instruction
has the most significant impact on reading achievement. The following key components should be
addressed in every kindergarten and first-grade phonics-based lesson. For most second and third-
grade students, you can include all key components except phonemic awareness in the instructional
routine.

Phonics Lesson Sequence

Daily Explicit Phonics Routine

Having a daily instructional routine for teaching phonics helps ensure that students are
progressively building and practicing their phonics knowledge. In this section, we will
describe some of the key recommended components for phonics lessons.

Phonemic
Awareness

Phonics
Pattern

Writing &
Spelling

High-
frequency

Words

Reading
Connected

Texts

Review

Explicit Phonics
Lesson Sequence
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Constructing phonics lessons that address each of the listed elements increases the effectiveness of
your phonics instruction and helps ensure that all students become proficient decoders. In future
modules, we will examine each of the lesson components more closely and how to teach them.

Explicit Phonics Lesson Sequence
A Short Description of the Phonics Lesson Components

Includes rhyming, identifying sounds, isolating sounds, alliteration, oral
blending, oral segmentation, phonemic manipulation, substitution, and
categorizing sounds. More instructional time is dedicated to activities that
develop phonemic awareness rather than focusing on syllables, rhyme, and
onset-rime

Phonemic Awareness

Why Time Grade
Phonemic awareness

improves phonics
learning

2 - 5 minutes Typically preschool
through 1st grade

https://youtu.be/yfgcqVjxHbs

 Describe how you make phonemic awareness activities engaging for
students. How do you align daily phonemic awareness activities to the
sound-spelling pattern you are targeting through the phonics lesson?
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Explicit Phonics Lesson Sequence
A Short Description of the Phonics Lesson Components

Explicit introduction of the phonics pattern/sound-spelling followed by guided
practice with blending, word sorts, word building, word study, reading pattern
words, etc.

Phonics Pattern

Why Time Grade
Good readers understand
the relationships between

letters and sounds and
use this knowledge to

decode words.

5 - 15 minutes Typically kindergarten
through 3rd grade

https://youtu.be/K4XEDJIugxM

Think about how you introduce new rules for sound-spelling patterns. Describe
how you articulate the lesson objective to students. How do you model the new
rule or skill? What types of materials and activities do you use to give students
opportunities to practice the new skill before having them try it independently?
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Explicit Phonics Lesson Sequence
A Short Description of the Phonics Lesson Components

Writing/encoding that includes guided activities of sound-spelling mapping,
word chains, using words in sentences, and dictation of sounds, words,
sentences.

Writing & Spelling

Why Time Grade
Writing & spelling

activities accelerate
phonics learning and the
transfer of phonics from

reading to writing.

5 - 15 minutes Typically kindergarten
through 3rd grade

https://youtu.be/NjvjGnSh5-4

What types of opportunities do you create for students to practice target
phonics skills through writing and spelling? Where and when does this practice
fit into your phonics lesson?
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Explicit Phonics Lesson Sequence
A Short Description of the Phonics Lesson Components

Explicit instruction in high-frequency words incorporates sound-spelling
mapping and fluency practice. Many high-frequency words are decodable,
while others are truly irregular. Rather than traditional approaches of using
notecards or memorizing high-frequency words, teach students to decode
high-frequency words. With irregular words, the Heart Word Method can be
used.

High-Frequency Words

Why Time Grade
Learning high-frequency

words leads to fluent
reading.

5 - 15 minutes Typically kindergarten
through 3rd grade

https://youtu.be/P59_5p7Pma4

How do you organize high-frequency words to fit into your phonics lessons?
What enhancements to your high-frequency word instruction are you now
considering?
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Explicit Phonics Lesson Sequence
A Short Description of the Phonics Lesson Components

Students read connected texts through high-quality decodable books and
passages, making sure to also include fluency work

Reading Connected Texts

Why Time Grade
Students need sufficient

practice applying phonics
concepts in decodable

texts to build fluency and
confidence.

5 - 15 minutes Typically kindergarten
through 3rd grade

Describe the varied opportunities you create for students to practice new
phonics skills to automaticity using decodable texts. What types of
enhancements can you make to your instruction to support reading practice
with skills from your phonics scope and sequence? 

The ultimate goal of good phonics instruction is for students to be able to
read words automatically and fluently in connected text. Decodable texts
are a stepping stone to success in reading all different kinds of text types.

Did You Know?

Reflection
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Explicit Phonics Lesson Sequence
A Short Description of the Phonics Lesson Components

Review activities allow students to independently apply previously taught
phonics patterns while the teacher observes. During a review, the teacher may
collect data and notice which students have mastered concepts or need more
instruction and practice with previously taught skills. 

Review

Why Time Grade
Review helps student

retain words and phonics
skills. Review can also

assess how well students
recall concepts.

In 2-5 minute chunks,
but sometimes in
shorter chunks of
time (20 seconds)

Kindergarten through
3rd grade

Describe how you currently build review activities into your phonics lessons?
What opportunities are provided for students who do not show mastery of
previously taught phonics skills during a review?

A review can happen at any time during the lesson sequence.

Did You Know?

Reflection

It will take approximately 20-60 minutes to implement the six key
components of phonics instruction each day. Educators will spend

more time teaching key components in early grade levels compared
to older grade levels.
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It is important to recognize that students can show phonics and word reading difficulties if they have
not received complete and appropriate core instruction. Many commonly used reading curricula and
instructional materials are not aligned with the scientific research and do not adequately prepare all
students to decode words in an explicit and systematic manner (Adams et al., 2020; Schwartz,
2019). This can lead to gaps in phonic knowledge that impact students’ reading skills into the future.
Gaps in phonic knowledge and skill are preventable in most cases when classroom instruction and
materials follow the body of research on evidence-based practices for teaching early reading and
supporting at-risk learners. High-quality instructional materials support educators to meet the
diverse learning needs of their students and allow teachers to more easily plan for differentiated
instruction grounded in evidence. 

Please visit the resources below to learn more about a renewed push to ensure that early reading
instruction is aligned with the research and is appropriately comprehensive to meet the needs of all
learners. 

Part of a Comprehensive Curriculum

Using an Evidence-Informed Approach to Teaching Reading

The implementation of an effective reading program is an important part of improving
students’ literacy achievement. Early, effective phonics instruction as part of a
comprehensive, science-based reading curriculum that addresses decoding, fluency, and
comprehension can reduce the occurrence of word-level reading problems in most
students.

Why Do Great Instructional Materials Matter?

The Most Popular Reading Programs Aren’t Backed
by Science

 Read Sarah Schwarz’s report at Education Week. This analysis
found many instances in which popular reading programs diverge
from evidence-based practices. Explicit and systematic teaching is

often missing, and students are taught to approach unfamiliar
words in a manner that detracts from phonics teaching and

learning.
 

www.edweek.org/teaching-learning/the-most-popular-reading-
programs-arent-backed-by-science/2019/12
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Now you may be wondering if the instructional materials used in your school are consistent with the
scientific research on phonics and early instruction. If your universal screening data shows that all
students are meeting grade-level benchmarks, then there is no reason to audit your curriculum.
Continue to do what is working well for your students! However, if not all students are achieving at
high levels, it is worth examining practices and potentially designing instruction to get more students
reading proficiently.

Here are some school data ‘Red Flags’ that could indicate that your school’s approach to literacy
instruction is not meeting the needs of all learners:

Is Your Reading Program Backed by Science?

Does the Units of Study Reading and Writing
Workshop Align With Evidence-Based Practices?

 
 

Read this installment of the Teacher's Corner from the Texas Center
for Learning Disabilities. It discusses a recent review of a popular
"balanced literacy" curriculum. If you use a program with similar

flaws, you will find recommendations for supplementing your
program with evidence-based practices.

 

www.texasldcenter.org/teachers-corner/does-the-units-of-
study-reading-and-writing-workshop-align-with-evidence-ba

Over 20% of students in a grade level are not achieving reading benchmark goals on
universal screening assessments.

Universal screening and other assessment data show that learners from certain
subgroups are disproportionately not achieving reading success.

Compared to the state average, a high number of students in your district are identified
with disabilities, most requiring reading support. 

A high number of students (over 20% in a grade level) are not fluent readers.

Suppose your school shows one or more of the above red flags. In that case, we encourage you to
review your reading curriculum to ensure the instructional materials and approach are aligned with
research and designed to get the most number of students reading proficiently.
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EdReports Reviews of Specific Literacy Programs:
https://www.edreports.org/reports/ela

How To Tell If Your Reading Program Is Science-Based
One thing to keep in mind is that there is no "perfect" literacy curriculum on the market.
Some commercial programs and materials are more robust than others regarding their
research alignment. An awareness of the strengths and weaknesses of your programming
and making sure educators have solutions to address weak points in the curriculum is most
important. Click the buttons below for resources that will help you evaluate elementary
reading/language arts instructional materials and find information about specific literacy
programs and their alignment to standards and other quality indicators.

You will want to visit the EdReports link first. Search for your instructional program,
and see if it is highly rated (green).

Then, if your instructional program isn't rated (perhaps you use a teacher-made
program), use the EdReports Evidence Guide and Review Criteria to deeply examine
your materials.

EdReports Evidence Guide for ELA Foundational Skills:
https://cdn.edreports.org/reviewtools/ag9zfmVkcmVwb3J0cy13Z
WJyIAsSB1N1YmplY3QYGwwLEgpSZXZpZXdUb29sGIHC1y8M/e
vidence-guide.pdf

If you have identified needs in your foundational skills program, you now have the opportunity to
redesign instruction and make shifts to research-proven practices! Adjusting your instruction may
require professional development, using supplemental materials, implementing new teaching
methods, or even replacing entire curricula to maximize the learning of all students. 

We caution against “patching” weak components of your existing curriculum with supplemental
programs without first analyzing how well the supplemental materials align with the current core
curriculum. Otherwise, you could end up using programs with incompatible approaches to literacy
instruction. An example of this would be adopting a Tier 1 phonics curriculum while still teaching and
assessing reading using materials and practices grounded three-cueing. Three-cueing undermines
phonics learning, so we would not want to use it alongside systematic, explicit phonics instruction.

Aligning Instruction to Research
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Core Program Review and Selection Presentation

Michigan’s MTSS Technical Assistance Center offers clear guidance and easy-to-understand
resources for leading the process of selecting a new curriculum aligned with the science of reading.
The bulleted resource below is a presentation that outlines the curriculum review steps and describes
what is needed to lead the review process. We encourage literacy leaders to review this resource as
well as the curriculum guidance from the Ohio Department of Education before adopting any new
phonics curriculum.

In the meantime, the Download and Discuss activity on the following page can help teams make
small but impactful adjustments to existing foundational skills instruction.
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Download the document Guidance for Educators Using a Balanced Literacy Program from
Student Achievement Partners. 
Find the Foundational Skills and Fluency section and review the practices in the left column. This
section pertains to the focus of this module (teaching phonics learning and word recognition).
Find the Foundational Skills and Fluency section and review the practices in the left column. This
section pertains to the focus of this module (teaching phonics learning and word recognition).
Download the discussion prompt handout to the right and reflect on these discussion prompts with
a colleague or your Teacher-Based Team (TBT).

1.

2.

3.

4.

Download & Discuss

SHARE

Ponder Now that you have read through Foundational Skills practices in the left column of the
document Guidance for Educators Using a Balanced Literacy Program by Student
Achievement Partners, reflect on the following discussion prompts with a colleague or
teacher-based team.

 How are practices in the
left column the same or

different from your
current approach to
foundational skills

instruction at Tier 1? 

For each practice
characteristic of your

program in the left column,
what is needed to adjust

instruction and replace it with
a practice from the right
column? What type of
support will you need? 
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In this module, you learned how explicit and systematic phonics instruction can be applied to help
students learn how to decode words. This means that the letter-sound relationships are taught in
an organized and logical sequence (systematic) and that the teacher provides direct instruction of
the letter-sound relationships (explicit) (“Phonics and Decoding”, n.d.). A scope and sequence
determines where phonics instruction begins and how it should progress. A general lesson
sequence can ensure that your daily instruction addresses the critical components of phonics
learning and includes plenty of opportunities for review of previously taught concepts. High-quality
phonics programs are supported by research and address key lesson components using an explicit
and systematic approach.

Summing it Up

Remember...

Empowering students with the knowledge and skills to efficiently decode words helps
ensure reading success and gives them a solid foundation for future academic learning.
Word recognition skills are teachable at any age with sufficient intensity of phonics
instruction. Explicit and systematic phonics instruction guided by a logical scope and
sequence ensures that all children acquire the prerequisite phonics skills needed for skilled
decoding; it does not leave the development of critical literacy skills up to chance. 

Why Do Great Instructional Materials Matter?
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